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		Humanizing Learning: A Student-Generated Framework

					A Student-Generated Framework

			

	
				This work was completed by a collaborative team of students, recent graduates, librarians, educational developers, and instructors. Folks contributed in a variety of ways, including as writers, researchers, subject matter experts, accessibility auditors, copyright reviewers, and perspective givers.
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 Contributors: Mairi Cowan, Dan Guadagnolo, Yayo Umetsubo, Daniel Gillis, Ann Gagné, Nicole Campbell, Alex Smith, Nicole Laliberté, Shoshanah Jacobs, Tamara Kelly, Jennifer Curry Jahnke, Lianne Fisher, Lillian Chumbley, Christian Metaxas, Bonnie Stewart, Jess Mitchell, Giulia Forsythe, Pat Maher, Rafael Chiuzi, Rosa Jungwa Hong, Terry Greene, Habon Ali, Angela Bakaj, Abigail Eastman, Tomasz Glod, Nada Ibrahim, Joanne Kehoe, Meghan Ward, Caleb Wellum, Antonio Fragomeni, Zainab Mansoor, Lela Elbarkoki, Yimin Dong, Nadia Elkafrawy, Hamza Bin Waheed, Nara Lee, Katrina Walsh, Alexandra van der Vleugel, Jaiditya Sharma, Lynn Bahlawan, and additional students who wish to remain anonymous.
  
 We see this work not as a final guide, but rather as a collaborative work in progress. If there are other things that readers think should be included here, or oversights or errors that we need to correct, please email your comments to fiona.rawle@utoronto.ca and we will ensure to revise the file.
  
 This project is made possible with funding by the Government of Ontario and through eCampusOntario’s support of the Virtual Learning Strategy. To learn more about the Virtual Learning Strategy visit: https://vls.ecampusontario.ca.
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		Introduction

								

	
				Approach and Process for this Work
 Led by a team of student research assistants, this framework and guide centres on the student experience of postsecondary education. This work is the result of three phases: 1. a student-led environmental scan of existing resources on humanizing learning, 2. student listening sessions in which students developed a framework for humanizing learning, and 3. a review and expansion of the student-generated framework by instructors and educational developers to provide feedback and examples of what this work can look like in practice.
 Note: Humanizing learning throughout this work applies both to in-class and online contexts. Students were very clear that humanized learning is something that needs to be pervasive in both contexts.
 1. Environmental Scan
 An environmental scan of the resources available on humanizing learning and student-centred learning was performed. Students and faculty scanned the internet for relevant resources to compile a principal list of ideas, inspirations, resources, and references. They performed this scan using keywords and Boolean search methods in various search engines and databases, including Google Scholar, Scopus, ERIC and University of Toronto library resources. Keywords included, but were not limited to, “humanizing learning,” “trauma aware/informed teaching,” “pedagogy of kindness/hope/peace/care,” “mental health,” and “higher education.” Peer-reviewed journal articles, books, magazines, blog posts, and other online resources were among the many types of resources found in the scan. Approximately 80 resources in relation to humanizing learning, trauma aware/informed teaching, and the pedagogies of kindness, peace and hope were retrieved (see Appendix A: Environmental Scan Overview).
 2. Student Listening Sessions
 To ensure a student-centred approach, listening sessions were held to gather input and perspectives from students on existing approaches to humanizing learning. Through a semi-structured interview format, the students critiqued existing structures, explored what worked and didn’t work from their perspectives and their experiences, and prioritized what should be considered when humanizing courses in the future. Students came from a range of disciplines (Biology, Chemistry, Forensics, English, Information Technology, Math and Computer Science, Management, Finance, and Visual Art) and a range of years of study. All were undergraduates and some were first-generation students.
 3. Instructor and Learning-Designer Contributions to the Student-Generated Framework
 Instructors, educational developers, and learning designers engaged with the student-generated framework and contributed their perspectives and ideas about what humanized learning might look like in practice in postsecondary education. Herein we have tried to find common ground between student and instructor perspectives, highlighting both core tenets as well as tangible examples that can be brought into the classroom.
 How to Use this Resource
 This resource is not an instructor guide or a “how-to” list. Nor is it a list of “best practices,” because what is “best” is highly context dependent. Instead, this resource offers ways of thinking about humanizing learning that are organized around the key pillars that matter to students and instructors alike. It provides ideas for humanizing learning that can be adopted and adapted to different contexts. 
 In the listening sessions, students repeatedly expressed that doing something is better than nothing. But they also noted that this work will only be meaningful if it is iterative and embedded throughout an instructor’s teaching practice, rather than appearing only once or twice in a term. So, consider as you explore this resource how some of these suggestions could become foundational pieces of your approach to teaching and learning.
 “One of my instructors sent all of us a letter at the start of term to tell us her hopes and goals for the course and for us as students. She kept referring back to the letter throughout the course and I really felt like I understood her motivation and why she did things a certain way.” – Second-year science student
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		What is Humanizing Learning?

								

	
				 When students were asked what “humanizing learning” means to them, one replied:
 “When instructors see us as people – unique, with different hopes and different stresses – and treat us as more than a number.” 
 Another student said that the meaning of humanized learning depended on the definition of humanize. Humanize can mean “to uphold a particular view or value of what it means to be human, and furthermore to find ways to act on this concern. Such concerns also need to be practically translated into the more experiential issues of what practices can make people feel more human.”[1] So, humanized learning could mean prioritizing this concern for the human-as-person and adopting practices that may increase feelings of humanity in education. Humanistic approaches to teaching and learning can also be defined as “the development of the whole person through the acquisition of knowledge, skills, competencies, ethics and habits of mind. Ultimately, the result of a humanistic-oriented educational process is that it fosters personal agency, is trauma-informed, and is inclusive, such that students can apply their knowledge and skills creatively in any situation.”[2] Another, expanded definition of humanizing learning is given by Pacansky-Brock,[3] who emphasizes the importance of creating positive connections between the student and the instructor:
 “Humanizing leverages learning science and culturally responsive teaching to create an inclusive, equitable online class climate for today’s diverse students. When you teach online, it is easy to relate to your students simply as names on a screen. But your students are much more than that. They are capable, resilient humans who bring an array of perspectives and knowledge to your class. They also bring life experiences shaped by racism, poverty, and social marginalization. In humanized online courses, positive instructor-student relationships are prioritized and serve ‘as the connective tissue between students, engagement, and rigor’… In any learning modality, human connection is the antidote for the emotional disruption that prevents many students from performing to their full potential and in online courses, creating that connection is even more important.” 
 There is of course a potential tension in the quote above. Resiliency and rigour may work in opposition to an inclusive framing of humanized learning if they are not well defined as systemic concerns.
 Online learning can also be humanized, although some of the considerations for how to do this well are different from the in-person context.[4] But it can include the creation of more inclusive online learning environments, partly by “considering structural issues of power and privilege that produce and constrain pedagogical possibilities.”[5]
 
 With online learning, as with the in-person context, instructors can create a more inclusive environment by practicing an ethic or pedagogy of care. This is a “method and practice of teaching where the instructor takes the role of care-giver and students take on the role of care-receiver. Caring is relational and includes concern for person and performance.”[6] The instructor can approach and value students firstly as humans, with their own experiences, positionality, and perspectives, not merely as names on a course list. It is important here to draw attention to the idea that ‘care-giving’ is reciprocal, with students also caring for instructors. Learning that takes place in a warm responsive environment is caring. Being responsive to the needs of students in a particular class is caring. We want to highlight here that even in classes with many students (such as first- and second-year classes), that these steps can still be taken. It may be daunting for a professor to take on the role of care-giver to 500 students, but there are ways to ease this transition and create a positive environment.
 Three important elements of humanizing an online learning experience can be found in the Community of Inquiry (CoI) framework.
 [image: A Venn diagram showing 3 circles: Social Presence (Engagement with Participants), Cognitive Presence (Engagement with Content) and Teaching Presence (Engagement Regarding Goals and Direction). They intersect one another to form the Educational Experience (Supporting discourse, Setting climate and Regulating Learning). They are surrounded by Applications, Communication Medium, and Educational Context.]“Community of Inquiry Framework,” Athabasca University, http://www.thecommunityofinquiry.org/coi, CC-BY-SA. CoI is “a theoretical framework that situates learning within a group of learners and is based upon the premise that learning is inherently social, and that learning is supported through three distinct presences: social, teaching, and cognitive.”[7] (see also [8]; [9]). Let’s have a quick look at the framework’s “three presences,” as discussed by Palahicky and colleagues.[10] Social presence refers to the communication, interpersonal relationships, and sense of community within a learning environment, such as an online course.[11] It is “the socially mediated, interpersonal aspect of learning” that shapes how learners interact with the course material, their peers, and the instructor.[12] Cognitive presence is “the extent to which learners are able to construct and confirm meaning through sustained reflection and discourse.” That is, how the course can become a meaningfully reflective and collaborative learning experience for students.[13] And finally, teaching presence is “the design, facilitation, and direction of cognitive and social processes for the purpose of realizing personally meaningful and educationally worthwhile learning outcomes.”[14] It is developed in the design of curriculum and activities, as well as in the facilitation of discussions. Together, these interconnected elements offer a the “big picture” of what the humanizing learning approach can involve, both in-person and online.
 What Humanizing Learning Is Not
 When asked to describe what they consider to be the opposite of humanizing learning, some students replied:
 “When instructors mispronounce your name or don’t know it at all.”
 “A course where I’m really just doing everything to get a grade – not really caring about a bigger picture, if there is one.”
 “When instructors are unable to understand the challenges and realities of life experienced by students outside of the classroom. We are human beings with financial, care-giving, social and life responsibilities. An educator shouldn’t add to the already long list of barriers to education”.
 “When I face huge academic deductions/punishments/consequences for genuine, human accidents.”
 What is Sometimes Mistaken for Humanizing Learning?
 Humanizing learning is not meant to be a predetermined set of rules or tasks that an instructor must follow. Instead, it is an approach to teaching and learning which benefits instructors and students alike. For example, as Watson[15] observed about the humanizing approach of “trauma-informed teaching” in the K-12 context, it “is not a curriculum, set of prescribed strategies, or something you need to ‘add to your plate’. It’s more like an empathic lens through which you [i.e., the instructor] choose to view your students which will help you build better relationships, prevent conflict, and teach them effectively.” Denial[16] made a similar observation about kindness as a pedagogical practice:
 “[Kindness] is not about sacrificing myself, or about taking on more emotional labor. It has simplified my teaching, not complicated it, and it’s not about niceness. Direct, honest conversations, for instance, are often tough, not nice. But the kindness offered by honesty challenges both myself and my students to grow. As bell hooks memorably wrote in Teaching to Transgress, ‘there can be, and usually is, some degree of pain involved in giving up old ways of thinking and knowing and learning new approaches.’”
 In other words, practicing kindness, trauma-informed teaching, and other aspects of humanization aren’t “chores” that an instructor has to take on. Instead, they are new approaches to thinking about and planning interactions with students, and about teaching and learning online. They are integral to dismantling oppressive, colonial, heteropatriarchal, and ableist systems. The humanizing approach fundamentally challenges staid ways of engaging in education in which students are receptive and instructors are directive.
 Why is Humanizing Learning Important?
 The humanized approach to learning is connected with and aware of students’ well-being. While the mental health and well-being of students have always been important, both have become major issues for educators and learning institutions during the COVID-19 pandemic. Many students feel isolated or alienated because of online coursework and limited social interaction. Online learners have reported feeling isolated and disconnected from their studies, suggesting a need for instructors to facilitate a better sense of connection between a individual students and their online community.[17] Creating a supportive, engaging online learning environment through enhanced teacher presence helps to limit the negative impacts of isolation, technological challenges, and the pressures of schoolwork and life in general.[18] The “social presence” aspect of humanized learning is an important motivational factor in students’ learning process [19],[20]. As Denial[21] writes, practicing a humanized pedagogy of kindness that “placed the common humanity of students, faculty, and staff at its core” helped to address instructor concerns and challenges during the pandemic, including concerns about students, safety, and well-being. Supported, motivated, engaged, and connected students will experience improved well-being and are less likely to be negatively impacted by the challenges and pressures that online education–not to mention life in general–may present.
 Humanizing learning can also influence student engagement, motivation, and academic achievement. It’s well established that student performance in online courses is related to “student interaction and sense of presence” within the course.[22] Reyes and colleagues[23] observed that fostering positive emotional connections and interactions in the classroom helps to promote student academic achievement. The quality of interpersonal interaction in a course “relates positively and significantly to student grades,” which are a major indicator of academic achievement.[24] In a study on undergraduate psychology students enrolled in required statistics courses, Waples[25] found that establishing emotional bonds and relationships between students and their instructor promoted academic achievement. Keeling[26] similarly connected an “ethic of care” on the part of instructors with student success. Applying a humanizing approach to courses has a positive impact on students’ performance and on their potential academic achievements.
 Humanizing learning can positively transform student experiences, improve the culture of academic institutions, and reverberate in our broader communities as well. As students move beyond higher education , they can make use of and model critical skills and approaches learned from the humanizing approach. As well as teaching important work and life skills, humanizing can also improve the culture of societal institutions , particularly the culture of colleges and universities. The academic institution can become “a place of caring, support and the meaningful pursuit of academic and professional goals… [through focusing on] the physical, psychological and social well-being and safety of students and professors.”[27] Practicing humanizing strategies such as “feminist kindness” can have a positive impact on “shaping power relations within classrooms and institutions.”[28] Culturally-responsive teaching is another humanizing element with important influence on how the institution understands and relates to learners of different ethnic groups and cultures; for example, in implementing equity initiatives.[29] The culture of the college or university, as well as students’ work and lives in the community outside of higher education, are all improved through the use of humanizing approaches and strategies.
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		Humanizing Learning: A Student-Generated Framework

								

	
				 The Framework Pillars
 The students involved in this work identified ten pillars they think should be at the centre of humanizing learning. They indicated that the pillar of Relationships, Connection, and Community was the most important, with the remaining pillars being equal of importance to each other.
 1. Relationships, Connection, and Community
 	These principles must be intentionally woven in from the start. They cannot be added as an afterthought.
 	Relationships are at the core of learning, including relationships with instructors, students, and others in higher education or in the broader community.
 	Students recognize the value of group work, but also acknowledge tensions that may exist because of previous bad experiences, or a lack of feelings of safety in current group work situations. We need to acknowledge the psychological safety component of humanizing learning.[1]
 	Instructors should acknowledge the presence of competition but not foster it between students.
 	Students highlighted that their learning doesn’t stop at the classroom door, and needs to continue into the broader campus community.
 
 “It’s hard to feel like you aren’t just a number in really big classes. Even when professors say ‘you’re more than a number’, it doesn’t always feel that way.” – Third-year Science student
 “I once had a professor who kept talking about things from the community or from history. At first I didn’t know why he brought in all these examples and it seemed like they weren’t going to be tested. Later on I realized how much more sense the course made because of these connections.” – Fourth-year Psychology student
 “It has been my experience that one way to build community in the classroom is to recognize the value of each individual voice…To hear each other (the sound of different voices), to listen to one another, is an exercise in recognition. It also ensures that no student remains invisible in the classroom.” – bell hooks[2]
 “I think students learn more when they perceive a genuine connection with their teachers. That stems from a sound interpersonal relationship based on reciprocity and understanding. For me, preserving an approachable and safe setting that fosters positive interactions between the instructor and students is crucial for setting a productive learning environment. At the same time, learning adventures must encompass provocation and insights. It is my assumption that when students perceive a positive emotional bond with their teachers, they tend to engage more, be more curious, take risks in their inquiry, and display better academic performance. As a consequence, this relationship provides the scaffolding for critical social and academic skills. Also, as a teacher, I assume that the more approachable I am, the more students recognize me as a focal point for active learning. By adopting this posture, I can see in my classes students spontaneously bringing up previous experiences which we explore, leveraging diversity whenever possible.” – Rafael Chiuzi, Professor of Management
 2. Care, Empathy, and Awareness
 	Students highlighted the importance of care and empathy in an instructor’s teaching practice.
 	Students thought that it may be easier for an instructor to show care if they are actually aware of the students’ experiences, and if they make an effort to get to know their students (such as through a precourse survey or regular check-ins). Even if instructors don’t know specific details about their students, acknowledging that students have individual experiences and different perspectives is valuable. It’s important that instructors come to class with an equitable mindset, meaning they don’t assume that everyone is middle class or has had a white experience.
 	Students also noted that it is easier to have conversations and dialogues with instructors when they feel instructors are genuinely interested in their lived experience.
 
 “When I can tell that my instructor really cares about her students, I think we care more about her, too.” – Fourth-year Communications student
 “I don’t think my instructors can really get to know each person in class…classes are huge. But I think they can care about the class as a whole.” – Second-year Science student
 “The transition to first year was very difficult as a first generation student. When I was met with kindness and care from some professors, these actions reinforced that I had a place in academia.” -Anonymous student
 
 3. Overwhelm
 	Students acknowledged repeatedly that we are living in an age of overwhelm.
 	It seems like everything is getting heavier–news is heavier, workload is heavier, and textbooks (if you have the paper copy) are heavier. Students felt that moving through an online course takes considerable time that instructors don’t always acknowledge.
 	Email load and notifications from different platforms are unmanageable.
 	Because everything is busier and busier, it seems like students have no time. Yet universities have not updated the way they do things despite the fact that student life has significantly changed.
 	Students felt strongly that they shouldn’t have to earn a rest, and shouldn’t be celebrated if they are working to exhaustion.
 
 “I know our professors are just as busy as we are. I hope that will help them have empathy for us.” – Fourth-year Communications student
 “I’m always moving from crisis to crisis and not enjoying the things I usually enjoy. I entered this program because I thought I loved science, but I don’t like science when it is done this way.” – Second-year Science student
 “Wow – the number of emails I get is unmanageable. We get so many emails from the bookstore and the registrar’s office that we don’t know what is important anymore.”  -Third-year Finance student
 “We are facing unprecedented circumstances in our lives, communities and the world. Many students are personally connected to countries and places around the world experience crises as well. Its hard to be present and focus when our worlds are crumbling.” -Anonymous student
 
 4. Non Inclusive, Othering, and Exclusionary Behaviours
 	Students acknowledged imposter syndrome and strong feelings of othering in some courses.
 	Students believe that some courses are designed as “gate keepers” that “weed students out.”
 	Students highlighted that courses where the instructor viewed them as partners meant they were less likely to feel “othered.”
 	The hierarchical position of the professor over students can make them largely unapproachable. The professor is very much regarded as the model of academic success, and there is an inevitable othering that occurs by this structure.
 
 
 “One instructor I had in first year kept telling us all the mistakes they made – and still make. It made me feel like I had some grace and space to just be me.” – Anonymous student
 “I feel like I have to keep reminding myself that I belong here. I wish it was something that came easily.” – Anonymous student
 “I distinctly remember a first-year chemistry professor scolding us after a poor midterm performance. This same professor went on to tell us to do some deep “soul searching” if we scored below a certain mark to decide if this was a good fit for us. I’m so happy I didn’t listen and continued in my science degree despite her discouragement. I love STEM and I now have two science degrees.” -Anonymous student
 
 5. Labels of “Rigour” and “Excellence”
 	Students often talked about the words rigour and excellence, and wondered aloud if these words actually mean what we think that they mean. These words are subjective. “Excellence for whom?” Are these actually code words or buzzwords that excuse and shield other things?
 	Students also highlighted how sometimes these words are just labels used to categorize things, but they either don’t actually have meaning or their meaning is limited to a very narrow scholarly framework that gets applied to students, to the detriment of their learning.
 	These and other similar words (mastery, accuracy, efficiency, etc.) are based on systemic and institutional structures, and often they don’t have meaning for instructors nor students.
 
 “There were many days during my undergraduate degree that I deemed ‘excellent’ because I was able to get out of bed and get to my classes. Excellence is a completely subjective term and can work to isolate students from each other.” -Anonymous student
 
 “I am not naturally ‘rigourous‘ in doing my work as other students are. I have issues with attention, accuracy, and tend to burn out. It makes me feel like I’m not smart enough or like I’m ill-disciplined for just being human.”– Recent English graduate
 “Academic excellence, integrity, and rigour can sometimes be used as a tool to be harsh and inflexible with students. I wish these terms were used to create supportive environments where students could truly excel and perform better academically.” -Anonymous student
 
 6. Time and Scheduling
 	Students highlighted that they face many time constraints, and wondered if these are manufactured crises. For example, why do two courses conflict in the timetable when they are both required for a specific program? This is often beyond the instructor’s control but instructors could help advocate for students when this occurs and push for structural change.
 	Students said they wished their instructors would coordinate with other instructors so that assignments do not all come due at the same time.
 
 “I wish my professors would talk to each other before the term starts and decide to NOT schedule all our midterms within the same two days.” – Anonymous student
 “I wish required classes were offered at different times across different semesters. Often students living in poverty or low income situations commute, are caregivers, and/or work multiple jobs. These factors lead to time constraints and inflexible class schedules and requirements are difficult to keep up with.” -Anonymous student
 
 7. Flexibility
 	Many students described experiences in which a little bit of flexibility would have helped them succeed. Examples included flexible deadlines, as well as the need for pacing deadlines to keep students  on track and accountable. Flexibility can also take the form of different types of assignments and different options for student engagement, as per Universal Design for Learning principles.
 
 “In one of my classes last year, the instructor allowed us to extend every deadline to the end of term. At the beginning I thought this was a really good idea, but I just ended up putting off the course because my other courses weren’t as flexible. I wish there was a bit more structure inside the flexibility.” – Third-year Information student
 “As a graduate TA, I have never regretted giving an extension. I hope to foster a relationship of communication and flexibility with my students while allowing them some breathing room as they continue their education in unprecedented times” – M. Ward, MSc. Candidate
 “Using our LMS’ retention center, I was able to see which students hadn’t logged in after the first couple weeks and reach out to see how I could help. I was astonished at the gratitude garnered by what I considered a small gesture. Offering even just that little bit of personal compassion and flexibility to my stressed-out students went such an enormously long way.” – Anonymous Instructor
 
 “In the courses that I TA, I draw from my experiences as an undergraduate student to balance the need for structure as well as making room for change. I do this by asking students how much more time they feel like they need to finish their assignment instead of just giving them an arbitrary date. By doing this, the students are able to hold themselves accountable while also giving them some leeway.” – Nada Ibrahim, MA Candidate 
 8. Trust
 	Trust is a concept that kept surfacing, albeit with other names such as safety, grace, honesty, realistic expectations, lack of doubt, genuine acceptance, and security. Trust is also a foundational principle to trauma aware pedagogy.
 	Students noted that in programs considered to be really competitive, it was more difficult to trust their peers. They felt this had a negative impact on their learning.
 
 “I remember in some of my second-year courses, students would send incorrect answers/help in large group chats to purposefully steer their peers in the wrong direction and receive lower marks than them. I never joined a groupchat since” – Angela Bakaj
 “The existence of academic trials/tribunals and the delays in case hearings (leading to mental health stress) is concerning. I wish that there was grace given to first year students who probably require resources, supports, and guidance, not threats of failing or exclusion. When I was an exec at the student union, we hired an academic coordinator to help students navigate their cases, its such a cruel punishment. “ – Anonymous graduate
 “When I was in third year, I had an instructor where, for the first time, I felt like she trusted my ability as a writer. I think it made me trust myself more.” – Third-year History student
 “I just feel like there are so many examples of how professors speak to us or treat us – that show us they don’t trust us.” – Second-year Management student
 “In programs like my own (Criminology and Political Science for undergrad, and Gender studies for graduate), we are often discussing issues and topics that myself and/or my students have experiences. For example, structural violence. When doing this, I emphasize that my students do not have to share if they are not comfortable doing so and I always share my own experiences. When I share things that I have gone through, I think it shows that I trust my students, something that instructors don’t often think about.” – Nada Ibrahim, MA Candidate
 9. Theatre, Make-Believe, Things that are “Just for Show”, and Kindness Theatre
 	Students highlighted how important it is that the university follow up on statements with action, and how they need to see this in every interaction and in every course. It’s equally important that instructors lead by example and follow through on what often becomes perfunctory or boilerplate sentiments.
 	Students referred to the phrase “thoughts and prayers” and gave examples of this in higher education.
 
 “During the pandemic, there was a common talking point professors had, along the lines of ‘we are all in this together’ and that they ‘understand it’s a stressful time for everyone.’ Although it did feel nice to know even our professors were struggling, it did make it seem like our situations were being perceived as identical and of the same magnitude. It later morphed into a narrative of ‘if I can mark these papers in time then you can return them in time’ or ‘if I’m keeping my camera on then so can you.'” – Anonymous
 
 “I follow some of my profs on social media where they talk about being kind and flexible and caring for students. But this isn’t what it looks like in their actual classroom. This makes it feel like they don’t really care, but instead do a type of… performative care.” – Third-year Management student
 “University claims diversity is important, but most of my professors are white and don’t look like me or my family.” – Fourth-year Humanities student
 “A lot of professors say they are open to learning and open to hear critiques about their teaching, syllabi, etc., but when it comes down to it, little is ever done and the critiques are often ill received. I had a Sociology professor who refused to acknowledge that her syllabus centred whiteness and often argued with me when I disagreed on the inclusion of academic papers using harmful language.” – Nada Ibrahim, MA Candidate 
 10. Structural Supports
 	Students highlighted the need for structural supports, often employing words like permanent resources, second chances, and built-in accommodations. Students discussed what these things would look like in practice and came up with “permanent resources and pathways that will help us succeed when things are going well and when things are tough.”
 
 “Structural supports can include more needs-based bursaries/grants for tuition, technology, and transportation. It can also look like tutoring and educational support outside the classroom and increased support for the campus food bank.” – Anonymous
 
 “As a graduate TA, I see the openings for second changes, for flexibility, and for increased accommodation. The space is there, and we need to fill it.” – M. Ward, MSc Candidate
 “Getting an email from an instructor saying they wish us well is nice – but what’s nicer is having support so we can actually do well and be well. Support could be more help sessions or more study guides or sample exams that actually reflect the difficulty of the real exam.” – Anonymous student
 
 
	Higgins, M., Ishimaru, A., Holcombe, R. et al. Examining organizational learning in schools: The role of psychological safety, experimentation, and leadership that reinforces learning. J Educ Change 13, 67–94 (2012). https://doi.org/10.1007/s10833-011-9167-9. ↵
	hooks, bell. (1994). Teaching to Transgress: Education as the Practice of Freedom. New York, NY: Routledge. ↵
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		What Can Humanizing Learning Look Like in Practice?

								

	
				Humanizing learning is a pedagogical lens rather than a set list of learning activities or rules. This means that there are countless ways an instructor can adopt or incorporate a humanizing mindset into their courses. However, there are also specific examples of teaching practices that would contribute to a more humanized learning environment. To serve as steps towards the humanization of learning, these ideas should be thoughtfully integrated courses to “help the instructor effectively meet particular pedagogical goals” and to allow students to “engage course content in ways that support the achievement of specific, measurable learning objectives.”[1]
 In the next sections, students have outlined what they would like to see in courses, as well as things that haven’t worked very well for them in the past. Instructors, learning designers, and educational developers have expanded the sections below to explore what this might look like in an instructor’s teaching practice.
 
	Jaggars, S.S. & Xu, D. (2016). How do online course design features influence student performance? Computers & Education, 95, 270-284. ↵
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		Part A: Humanizing the Course and Class Ecosystem

								

	
				 What Resonates with Students
 	Working together as a whole class
 	Feel trusted by the instructor
 	Instructor is reliable
 	Instructor values their students and students value each other
 	Instructor has taken care to create a course that is easily navigable and contains consistent wayfinding cues
 
 What Doesn’t Resonate with Students
 	Competition between students
 	Exclusively individualistic approaches
 	Tight and inflexible deadlines
 
 
 “Some courses feel very different from other courses. I can think of one course where I felt like the whole class cared about each other – and learned together.” – Anonymous student
 In practice, this can look like:
 	Dedicate one or more units of the course to development by students. Ask students what they want to learn or read, and use those materials to meet your learning outcomes.
 	Collaboratively identify the core values of the course with students (e.g., what are we doing and why are we doing it?). Note that iterative development within a course can require real buy-in from students and the intentional use of alternate channels of communication.
 	Share some personal thoughts or experiences as we move through difficult news cycles. For example, one team of instructors posted a Friday afternoon message to students with a bit of a summary of what they did in class that week, where the class was going next week, and some comments about what they were planning for the weekend or had struggled with over the past week. Students expressed their appreciation for getting to know their instructors “as people.”
 	Encourage small group discussions and larger class discussions to allow all students to share their ideas without forcing anyone to speak in front of a huge audience. This strategy also removes the fear of being called on by a professor to speak in front of the class.
 	Remove the dichotomy of the professor / TA at the front with all students facing them to create a more conversational atmosphere that allows students to chat informally with their instructor.
 	Demonstrate trust in conversations with students who are requesting extensions or flexibility.
 
 	Emphasize relationships rather than achieving outcomes. This can mean modelling and acknowledging the uncertainty of the outcome but trusting the process, particularly in project-based courses. At the beginning of a semester, we often have no clue what will come at the end. But, together, as a class, we build the research and discovery process, we take time to enjoy each other’s company, to be silly, to be serious, to experience each other and, kinda like magic, it all works out. 
 	Foster space that is open for chatting and encouragement so that students can feel more comfortable with each other and know that their instructor encourages free thought. One TA, for example, makes an effort to show students that their peers are helping them, that the ideas of 5 students can sometimes be more valuable than the ideas of just one. In practice, this TA asks students to create presentations in groups of 4-5. Following the presentation, other groups are encouraged to ask the presenting group questions about their findings and their research. The TA then takes time to show the groups that new ideas are presented within the questions and that the students can use these ideas to strengthen their own analysis.
 	Explaining what (not just when) “office hours” are helps to ensure student success, as their meaning of is not immediately apparent, especially for first-generation students. One example of what to say is: “Office hours are times when you can meet with your professors and teaching assistants to discuss the material being presented in class or other related interests you have. Course-related discussions include asking for extra help, seeking clarification of material presented in class and following up on aspects of the class you find compelling. In addition, students also discuss majors and programs of study, and graduation requirements, as well as summer internships, graduate schools, campus events, and much more.”[1] 
 	Understand that “office hours” should be regarded as a broader concept, and not a hard-to-get spot that privileges only a few students.
 	Where you hold office hours can also express the idea that the course extends beyond the physical walls of the classroom. One student recalled a Professor who would hold office hours in a public space (i.e., Oscar Peterson Hall). The student appreciated this because it was firstly less awkward than having to go to someone’s office to ask a question, and secondly because it allowed for spontaneous discussions and interactions to happen. When instructors make themselves present on campus, it adds to the campus ecosystem. The student recalled regularly seeing and being acknowledged by their former professor in the student centre. That frequent interaction and recognition made the student feel genuinely as a part of the campus community.
 	Move office hours to immediately after class. In person, this means moving to an adjacent public place or office. Online, it’s just staying in the Zoom classroom until questions are answered. This appears significantly to reduce barriers to participation. People with very specific comments/questions get this out of the way first, and then there are a group that stay longer without any (apparent) agenda. It is an easy opportunity to open the doors and model the kind of interactions/care/humanised environment you’re trying to build in the class.
 	Foster a lab-like environment where students can fail better and debrief on their mistakes.
 	Provide time at the start of each class session to check in with students and ask how they are doing. You can also share how you manage your role and responsibilities as a way to connect with students.
 	Share your teaching philosophy with students on your learning management system or incorporate it into your welcome first lecture. It is also great if you revisit these ideas throughout the course and remind students of why you do what you do.
 	Share reflection prompts with students and give them time in class to brainstorm their responses. The prompts can be related to topics that demonstrate humanizing learning and educating the student as a whole. For example, focusing on skill development or making students aware of things that influence their education and academic performance show that you care about their success overall.
 	Pause frequently for questions from students. Taking it a step further – provide common questions that past students have had and reviewing them, ensure stuents know that asking questions is important, and we are there to teach them.
 	Provide opportunities for peer and self-assessments, which can challenge the transactional nature of learning exemplified by the grading done by an instructor to students’ work.
 	Learn students’ names, and provide clear directions for how you would like to be addressed.
 	When possible, if assignments have a choice of topics or formats, include also a “choose your own adventure” clause and invite students to propose something off-list.
 	Allow students to earn marks by connecting course material to events happening beyond the course.
 	Be transparent in explaining why a certain deadline needs to be met (e.g., you are required to submit an interim grade).
 	Acknowledge the limits to your own understanding.
 	Adapt a course reading list to reflect the students’ interests and learning goals.
 	Reconsider the inclusion of late penalties, especially really strict ones (if the assignment is due at 11:59PM, should there really be a penalty if it is submitted at 12:01AM?).
 	Provide ”play by play” and ”colour commentary” on your pedagogy. Tell students why you chose the activities you chose and what you hope is achieved by teaching the way you are teaching. Included in that is debriefing afterwards, about your own teaching and how it went and how it might have gone better (inviting feedback and critique). For example ”ok I want to do a chat waterfall here in the zoom chat. Write your answer to this question but don’t hit enter until we’re all ready. Then we will see all the answers together and go through them. This is to give us all a chance to get to interact, share our ideas and experiences, and not compete. Everyone gets their own space. Ok ready? Hit enter!”
 	Discuss with students what topics they want to be evaluated on (e.g. creating question banks), as well as how they want to be evaluated, etc.
 	Introduce humor and finding opportunities for laughter, or other emotions, in interactions.
 	Conduct regular ‘temperature checks’ at the start of class (could be in the form of a poll) asking how they are currently feeling (ranging from completely overwhelmed to “I got this!”).
 	Integrate icebreakers in classes that don’t have a clear connection to the curriculum. Ten minutes discussing favourite foods or sharing travel photos can go a long way to help create community.
 	Some students appreciate a more folksy, relatable, and conversational style, which can mean intentionally using first-person voice, avoiding academic jargon, and creating and selecting teaching content that is relatable.
 	Create an environment of culturally responsive teaching and choose materials that students can see themselves in.
 	Choose open educational resources in lieu of pricy textbooks. As long as the quality is the same this can demonstrate a caring for students and their economic health and well-being.
 	Reflect on course materials to see what can be presented in different modalities and not have everything be textual. A podcast of information with a transcript may be great for a student who wants to engage with concepts without being in front of a screen.
 	Introduce “Stop Start Continue” surveys throughout the course to reflect on your practices and be open to student feedback. But be honest about what you can or cannot implement in what they have suggested, and why.
 	Ask students to anonymously share (index care/anonymous form) one thing they would like you (the instructor) to know about them as a student.
 	Give time to talk about expectations and come to agreements on what it means to be respectful in this class, and not to turn away from difficult knowledge but rather to deepen discussion/understanding. This might take a whole semester to work through along with the content.
 	Help students think about the ways that teaching and learning can become a source of challenge (desirable difficulty) that engages curiosity rather than turns it away.
 	Teach students the tools to be able to have critical and difficult discussions, (e.g., giving and receiving feedback, what will we do when someone makes a mistake or makes a comment that is appropriate, etc.). In this way, we support students to be active contributors and the discussion/dialogue has real relevance for what it means to be part of a citizenry and to learn and bring our full selves to the endeavor of teaching and learning.
 
 
	https://lsc.cornell.edu/wp-content/uploads/2015/10/What-Are-Office-Hours.pdf ↵
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		Part B: Humanizing Syllabus Statements

								

	
				 What Resonates with Students
 	Clear expectations
 	EDI that is felt through all aspects of the syllabus
 	Welcoming and positive language
 	Impression that there is flexibility and choice in how students can participate
 
 What Doesn’t Resonate with Students
 	Long statements thick with jargon
 	An EDI statement that appears in only one place on the syllabus
 	Punitive language
 	Land acknowledgements that are never mentioned or discussed in class
 
 
 
 “Sometimes the words on the syllabus really make me anxious. I’m so worried I’m going to do something wrong.”- Anonymous student
 “When I read the syllabus, it seems like the instructor sees teaching as a chore. They probably don’t mean it that way, but there are so many rules. Do we know why all the rules are there?”- Fourth-year Science student
 The tone of your syllabus can set the mood for the entire course. The students we interviewed often highlighted how they felt their relationship with their instructor could be supported or impeded by this tone.
 In practice, this can look like:
 	Use positive, welcoming, and motivating language. Use first-person point-of-view and show enthusiasm for what ‘we’ will do together during the course. A suggestion is to start the syllabus with “Your success in this class is important to me.” Where possible, avoid language that sounds like rules and try to keep it more as a conversation about learning.
 	Foreground your expectations. For example, “I see teaching as a partnership between everyone in the class…”
 	List each week’s learning outcomes/goals on the course page instead of the syllabus to prevent the syllabus from being too long.
 	Think carefully about where you place items in the syllabus as well. For example, one instructor places a statement at the top related to student mental health and creating a supportive environment. These details often get buried in the syllabus.
 	Offer up a secondary, simplified visual syllabus (perhaps using one of these templates) CambrianCollege.ca/templates, or even create this with the students.
 	Break up the syllabus to make it more readable, such as segmenting it into categories (instead of a 12 page-long document) and presenting it in Q&A format, e.g. What to do when I missed a class? How do I prepare for projects? How do I find helps and supports?, etc.
 	Include a separate glossary of frequently used terms on metalanguage, theories, abbreviations, campus-specific words, and course survival expressions, etc.
 	One instructor includes a “Dear students” letter that is typically one page in length. It identifies the challenges we are currently facing, and how we are all going to face them together. This includes text such as: “I want you to promise to take care of yourself first…Your health and wellness are more important than your work. If you are worried how doing what is right for your health and wellness might impact your ability to succeed in this course, please chat with me.”; “I believe this semester is going to be amazing. Will it be perfect? No. Will I mess something up? Probably. Will we experience growing pains and bumps along the way? Undoubtedly. But whatever happens, be reassured that I will do my best to make the semester as positive and successful as possible for everyone.”; “The semester may prove to be challenging, so let’s do our best to practice empathy, patience, and kindness for ourselves and for others.”
 	Write syllabi in a way that moves away from “penalties” and towards what we are doing together. Headings include “where we learn is important”, “what are we going to learn together”, “when are we going to get together”, etc. – so that the students (hopefully) see that they are part of the class – it’s not just me talking at them.
 	Try to remove “extra” stuff from the course that isn’t necessary to master the course learning outcomes. This can provide more flexibility during the semester, and may allow you to offer students a course “reading week” or “reading class”. Instead of coming to class, they have the option to catch up on other work (for any class), catch up on work for our class, sleep, go for a walk (or do some other thing that is good for their mental/physical help), or they can join you for an open question period.
 	If your syllabus is in an infographic format, make sure that you also have a plain text one because some syllabi with too many images that are not alt-texted can be difficult to navigate for students with ADHD or blind, low vision students.
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		Part C: Humanizing the Syllabus to be Liquid and Flexible

								

	
				 What Resonates with Students
 	On a series of assignments, such as 8 weekly tests, taking the best 6 out of 8 scores
 	Allowing students to make some decisions about course content or deadlines
 	Having some “no questions asked” absences
 	Involving students in the creation of assessments (e.g., collectively writing rubrics)
 	Allowing student choice over media/modality of assessment
 	Recognizing that rest doesn’t need to be earned and should be built in to course schedules
 
 What Doesn’t Resonate with Students
 	Punitive deadlines with no flexibility
 	High stakes late penalties for every assignment including low stakes assignments (punitive deadlines are always hard to deal with, but they are even harder when it’s something like “10% per day” or “2% off your final course grade”)
 	Morning or mid-day deadlines, which can cause students to sacrifice class time to finish an assignment
 	Peer review, which can add an extra burden for students
 	Increased assignments and exams due after reading week
 	Having no time for rest
 
 
 “Hmmm…I’m thinking of windows…I wonder if it would be possible to have due weeks instead of due days… Like, we have a week-long window to submit our work and maybe get a bonus mark if we submit it early.” – Fourth-year Information Studies student
 “Mid–day or morning deadlines always cause more stress. Most students are busy during the day and have class, so you sometimes end up missing class when you are rushing to meet a mid-day deadline. Also, if an assignment is due lets say at like 9am vs. 11:59pm, you may find yourself pulling an all-nighter to complete it on time.” – Recent Religion graduate
 “While the time to study and catch up is appreciated – there should be dedicated time to rest. Students are experiencing increased stress and mental health pressures. If we care about students we have to care about their rest.”– Habon Ali, graduate
 “One of my all-time favorite professors from my BSc said during the first lecture that there were no due dates. There were times when he wanted assignments submitted, but as long as all the assignments were submitted two weeks before the exam, he was happy. We were given bonus marks if we submitted by the time he wanted them in, but not penalized otherwise. The majority of the class handed things in when he requested them and he was always a favorite of the students.” M. Ward, MSc. Candidate
 A humanized syllabus has flexibility at its core. Fabrey & Keith[1] suggest that instructors incorporate holistic student support, and emphasize student well-being in courses (e.g., on the syllabus), in order to make online teaching more flexible and sustainable. Guzzardo et al.[2] note the importance of “being flexible or willing to adapt course policies and requirements to students’ needs or unique characteristics so that they feel supported in their efforts for academic success.” Where possible (depending on your institution and teaching load) the policies and requirements that are laid out in the syllabus should be open to adaptation and change. The instructor should also be open to adapting the syllabus to support the unique and evolving needs of learners. Casey & Wilson[3] suggest learner choice as an important component of flexible teaching and learning. Guidelines for resilient course design are offered by Quintana and colleagues,[4] and include designing for flexibility and extensibility, as well as focusing on “the capacity of instructors to rethink the design of learning experiences based on a nuanced understanding of changing educational contexts.” In designing the course syllabus, instructors should be open to allowing learning activities, evaluations/assessments, and experiences to change and evolve, based on the surrounding context and environment.
 In practice, this can look like:
 	Deliverables may be accepted in whatever format and medium students choose to express their thoughts and ideas, though this may not work in all courses because learning outcomes may require that students master certain formats.
 	Keep the best out of a set range of scores for an assignment with multiple submissions.
 	List deadlines as “due the week of” or within a range of dates, rather than on a specific date.
 	Include an opportunity for a mid-course check when students and the instructor(s) can speak openly about their experience so far, and possibly re-assess or negotiate regarding assessments, tasks, or other obligations (if the students are finding 3 weekly posts too much, drop it to 1, etc.).
 	Give students ownership over choosing deadlines for some assignments.
 	Give students ownership over choosing assignment topics or points of focus.
 	Move traditionally completed in-class assessments online and make them default double or triple time.
 	Provide room for students to modify or add to the assigned reading list to fit learning goals.
 	Allow students to pick the dates when an assignment or presentation is due. This enables them to pick weeks that are better suited to their schedules and to plan their own timeline to complete the work.
 	Give students an opportunity to discuss how they would engage with each other in the course in terms of humanizing their interactions. What does respectful discourse look like on discussion boards, in chat boxes, and in-class conversations.
 	Involve students in the articulation of learning outcomes. Since learning outcomes need to be finalized for course outline purposes, one instructor conducts a “choral explanation” of the course. Choral Explanations are a practice that asks individuals to describe or explain something in their own words and share their response. As we read through multiple explanations of a single idea, we each have a chance to make deeper connections and understandings of the concept. The instructor applied this exercise to course learning outcomes by asking each student re-write them to explain what that outcome meant to them in their own words, and to give an example of how they might teach this outcome to students.
 
 
	Fabrey, C. & Keith, H. (2021). Resilient and Flexible Teaching (RAFT): Integrating a Whole-Person Experience into Online Teaching. In Thurston, T., Lundstrom, K. & Gonzalez, C. (Eds.), Resilient Pedagogy. Utah State University. ↵
	Guzzardo, M., Khosla, N., Adams, A., Bussmann, J., Engelman, A., Ingraham, N., Gamba, R., Jones-Bey, A., Moore, M., Toosi, N., & Taylor, S. (2021). “The Ones that Care Make all the Difference”: Perspectives on Student-Faculty Relationships. Innovative Higher Education, 46, 1-18. https://doi.org/10.1007/s10755-020-09522-w. ↵
	Casey, J., & Wilson, P. (2005). A practical guide to providing flexible learning in further and higher education. Retrieved from https://www.enhancementthemes.ac.uk/docs/ethemes/flexible-delivery/a-practical-guide-to-providing-flexible-learning-in-further-and-higher-education.pdf?sfvrsn=1c2ef981_8. ↵
	Quintana, R.M., Fortman, J., & DeVaney, J. (2021). Advancing an Approach of Resilient Design for Learning by Designing for Extensibility, Flexibility, and Redundancy. In Thurton, T., Lundstrom, K., & Gonzalez, C. (Eds.), Resilient Pedagogy. Utah State University. ↵
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		Part D: Humanizing the Course Website and Learning Management System

								

	
				 What Resonates with Students
 	A welcome video (that isn’t too long)
 	Organizing and grouping modules
 	Releasing the assignment rubrics early
 	Reiterating assignment instructions on the assignment submissions page
 
 What Doesn’t Resonate with Students
 	Having one list of everything
 	Having so many updates that it is hard to keep track
 	Not posting things on time
 	100s of links (we won’t click past the first few)
 
 
 “Having an assignment rubric early gives you a lot more time to figure out exactly what the professor is looking for. I have started assignments before without the rubric being released and it always end up being more work to change what I have already done to meet the rubric.” – Recent Religion graduate 
 Where possible, consult with students and your program about how to best layout your content. One of the biggest challenges for students is that every course site looks different, which creates a cognitive burden. Even if you can’t coordinate the layout of your sites, try to include things like a ‘Course Toolbox’ and ‘Course Roadmap.’ A toolbox is a spot can be approached as a ‘start here’ section of the course site. It can contain everything a student would need to know about navigating the site and where to find information. A course roadmap is a visual representation of the course and all the components. It can be a one stop for students to see what they have going on and due in your course every week. You can also include an FAQ section based on common questions you have received in the past or you can update this section in real-time throughout your course. Many templates are available online.
 In practice, this can look like:
 	Include a course road map on the landing page of the learning management system, and have it update as the course progresses. This roadmap should be a visual display, broken down weekly with details like: theme, readings, due dates, suggestions, and a reminder about the material fits into the grading structure of the course.
 	At some universities, like Trent University, all course pages follow the same format. If this is not possible, do a run through of the website during the first lecture.
 	Creating a concept map of your course can help learners visualize connections between topics and is a great planning tool for teachers as well. You can see over 100 example concept map syllabi at the Extend Activity Bank (and add your own!).
 	If students have to click on a lecture link from within the learning management system, then have it at the top of the landing page so they don’t have to search for it each lecture.
 	Break up the course schedule week by week, with milestones, activities, assignments, quizzes, and labs listed so that students can use it to keep on track.
 	Every Friday, post an announcement with a list of things coming up the next week. The announcement can repeat all the information about the classes and provide relevant links so that students pressed for time know they can find the information they need on the announcements page.
 	One Biology course reorganized their Learning Management System based upon student feedback. The students wanted week-by-week organization, with everything repeated in each week’s tab, so the course is now organized week-by-week, with repeated subheadings: classes, seminars, readings. Each of these tabs have links to the relevant drop boxes, links to other resources, all in the order that the student would need to access it, and also in other spots all chunked together for quick searching.
 	One instructor developed an asynchronous study tool for each of the larger test-like assessments, which is super fun and very popular. Being asynchronous means that it is far more accessible than schedule review classes or drop-in sessions. The way that it works, students are actively learning and supporting each other in learning at the same time.
 	The syllabus can be a “living document” that is collaboratively adapted and iterated on throughout the course to reflect learning and curiosity.
 	Create a course trailer students can see before joining the course. Make next year’s course trailer with this year’s students.
 	Intentionally add some opportunity for student to student interaction (other than discussion boards), perhaps using tools like Padlets, wikis, even a general collaboration space like Teams. LMS are designed around the assumption that the teacher provides content which the student receives, with very little chance to connect with each other. But this can be worked around intentionally.
 	Use as much plain language as possible and be very clear regarding expectations for assignments and guidelines/plans for the week’s lecture.
 	Make sure that, if assignment guidelines are listed in numerous places (like a syllabus as well as the submission page), they match and there isn’t more information in one compared to the other.
 	Review your course page and documents for accessibility. This can be done using the accessibility checkers that are available for most LMS and for MS products. Follow accessible document design guidelines. If you don’t know what that is, reach out to your educational developers or instructional designers (if you have them at your campus) to support you.
 	Vet tools that will be used in the course for accessibility purposes. Use tools that have bee suggested by your IT/EdTech support team. If you want to use another tool, reach out to your campus support team to ensure the tool would work for your students in an accessible manner.
 	Add captions to videos you are uploading. If it is lecture video, check the captions to see if they are accurate (especially if you are teaching in a field with specific terminology). If the captions are not accurate, see if they can be edited for accuracy. The same goes for uploading audio: have a transcript available.
 	If you are uploading images, alt-text your images with a description that would allow those who use screen readers to have the same information as those who do not. This is particularly important for graphs and charts.
 	Ensure each weekly module has a consistent look and feel. Use design principles similar to those utilized in physical spaces that are applied to (what can be) complex digital spaces to humanize the experience for students.
 	Use accessible headings, colour, icons, shapes, text features and imagery are to identify a digital space as unique. Digital spaces within your course have a unique feel – and students automatically know where they are.
 	Encourage division of long-term goals into short-term objectives. 
 	Demonstrate the use of hand-held or computer-based scheduling tools (i.e. to reach goal).
 	Use prompts or scaffolds for visualizing desired outcome.
 	Use the learning management system’s calendar feature on the homepage to help students keep track of deadlines.
 	Create checklists or schedules to communicate expectations.
 	Pre-populate and release announcements at consistent times (e.g., “Monday Morning Announcement”).
 	Use release conditions available in learning management system to scaffold and support learning more effectively.
 	Communicate level of difficulty and estimated time by utilizing the description section within the learning management system – do not just put a link to a video – provide contextualization and how it ties to the course – a reason “why”.
 	You may also include a statement on Accessibility and Universal Design on a widget on the home page, such as: “I am committed to increasing the accessibility of teaching this course, and have integrated Universal Design for Learning principles into its design. Read more about the accessibility and universal design for learning features of this course…”
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		Part E: Humanizing through Introductory Surveys and Mid-Term Feedback

								

	
				 What Resonates with Students
 	Specific and authentic questions that help the professor to get to know the students
 	Giving students the option to put their names and pronouns on the surveys (or to stay anonymous)
 	Having deliberate follow-up after the survey to show that you read it and valued student contributions
 	Giving students an opportunity to provide feedback to the instructor during term, and having the instructor act on some of that feedback
 
 What Doesn’t Resonate with Students
 	Surveys with no follow up, so students can’t tell if the professor read the survey responses or not
 	Surveys that aren’t anonymous
 	Surveys that do not include a place/forum to ask questions of the instructor
 	When instructors haven’t provided the same information about themselves that they are asking of students
 	Only asking for feedback at the end of the term
 
 
 Students reported that many of their professors do surveys at the start of their courses to “get to know their students.” However, students also reported that they didn’t know what was done with their information. With some forethought and creativity, however, there are ways to humanize student surveys and course feedback.
 In practice, this can look like:
 	Share anonymous student responses back with the class (as long as the class is large enough that students can’t determine who responded). Be sure to include a question on the survey such as “Do you give the professor permission to share your anonymous responses with the class?”
 	Create a coffee/tea/water station and encouraging discussion before the lecture starts.
 	Include a section in student surveys where can leave their email address if they would like a direct reply from the professor. One instructor who did this in a class of over 1,000 and had about 30 students leave their email address. The instructor felt more connected to the entire group after they sent short but custom replies to those students that referenced something that they shared in their survey answers.
 	Distribute a pre-course survey to develop an understanding of where you students are coming from. Here is a pre-course survey example that you are welcome to use.
 	Ask a series of “baseline” questions about what the students want to learn and why they selected your course. Additionally, you might then ask students to write reflections each week, culminating in a reflection on how they’ve grown and changed during the course.
 	Baseline survey questions may include: 	Why are you here? Why are you interested in this class?
 	Is there a specific thing you expect to learn, practice, or know at the end of this class?
 	How will you measure success? How will we know you’ve succeeded?
 	What are your learning goals? What do you want to learn? This can be knowledge or skills. It can be addressing a challenge or problem. It can be gaining experience in a project, etc. How do you propose to do this?
 	What support do you need? The supports could be support from peers, experts, resources, etc.
 	What evidence will you provide that you have achieved your goals.
 	How will you tackle mistakes and failures and how will you value those experiences?
 	How is online learning different?
 	What are 5 things that are better?
 	What are 5 things that are worse?
 	What is one thing about you that I should know that I can’t tell by seeing you online?
 	If you are comfortable, please share a photo so I can learn your name faster.
 
 
 	Ask students to create a weekly Reflection Book to track how they’re learning.
 	A Reflection Book may include questions such as: 	Each week that we have class please reflect on the following questions:
 	What stood out for you today in class, what stuck?
 	What questions remain?
 	What are 3 ‘exam’ questions you would create from the materials and the class?
 	How can I improve your learning in the class?
 	How can you improve your learning in the class?
 	What is new vocabulary from this weeks’ experiences, readings, discussions?
 
 
 	Mak the last question on a quiz into an open space to ask questions, share how students are feeling, or touch base with the professor. This can be a useful way to help students reach out to you and to you to get an idea of how your class is feeling without asking for a show of hands.
 	Use digital tools, such as Menti (anonymized word cloud) for regular check-ins.
 	Provide a mid-course survey. Here are some suggested prompts, which range from light and breezy to more serious (students prefer this): 	Keep Stop Start: What is one thing, as your professor, you want me to keep doing / stop doing / start doing?
 	Keep Stop Start: What is one thing, as a whole class, you want us to keep doing / stop doing / start doing?
 	Aha Moments & Muddiest Points: What is an aha moment you had so far in term, and what was your muddiest point?
 	Is there something I can do, as your instructor, to support you throughout the rest of the course?
 
 
 	Don’t ask questions if you are not ready to do something with the answer when you receive it. You do not want to traumatize your students with your survey asks. Here is a resource by Alex Shevrin Venet. It is a K-12 framed resource but works for HigherEd too.
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		Part F: Humanizing Communication and Office Hours

								

	
				 What Resonates with Students
 	Announcements organized, same time each week
 	Office hours in multiple formats (online, in person, booked appointment)
 	Having the option of booking either a virtual or in-person meeting
 	Emails that tell you the professor noticed when you did well / noticed when you needed more support
 
 What Doesn’t Resonate with Students
 	When the instructor doesn’t reply to emails
 	When office hours are so busy, it is difficult to get in to see the professor
 	When professors are not willing to have an exchange over email if a student is unable to go to office hours
 
 
 “One time my prof sent me an email when I did really well on a midterm. I didn’t know that they would notice.” – Fourth-year science student
 A humanized course will offer frequent and meaningful opportunities for instructor-student communication, as well as interaction between students themselves. According to Swan et al.[1], three factors of online course design which can significantly influence the success of the course are: consistency in course design, contact with course instructors, and active discussion. Humanizing Mohawk College: Learning Spaces represents learning as being divisible into four “spaces”: campfires (lectures and direct instruction), watering holes (conversational spaces between students and instructors, or between students and other students), caves (spaces where ideas are developed and explored alone), and the mountain top (where lessons from education are applied to external life). Thinking about teaching and learning in these ways allows the syllabus to present opportunities for many different types of learning: instructor to student, students in groups, students independently, students in outside environments, and more. This emphasis on communication, discussion, and diverse learning experiences will help to build relationships, which in turn encourages effective learning.
 In practice, this can look like:
 	Offer different kinds (drop-in vs booked appointment) and modes (online, in-person, walking) of office hours.
 	As an instructor, reflect on your approachability and making adjustments to compensate. If you are less likely to be approached by students in person, make arrangements to be more available by email.
 	Playfulness is important—when students want to share something that is playful, it’s important to build on it, not ignore it. Course interactions may be treated like improv, where you pick up what the last comment was.
 	Email students who do very well and who do very poorly. In both messages, highlight how feedback is actionable going forward. For those who underperform, provide a R&R opportunity.
 	Having a course ”Team” (or some other collaborative space- MS Teams is probably the one that is institutionally supported) can act as a “digital watering hole” or just “digital hallway/lounge” where people can communicate with each other and the instructor in a less formal space than an email or office hour. A lot of logistical communications can happen here, in a less stressful place.
 	Survey students to find out what dates/ times they prefer for office hours, and then cycle through different variations in the term to have the broadest reach to as many students as possible.
 	Taking time at the beginning of the class session to address any questions or concerns makes your responses and information available to more students.
 	Holding group office hours can be helpful for students who might be intimidated to show up one-on-one.
 	Hold office hours in a public space on campus.
 	Holding virtual group office hours might be more accessible to students and can be recorded as long as students are aware and give their consent. If a recording is not possible, share abbreviated notes with the class about common questions or concerns. You can also update your class at your next session with this information.
 	Consider asynchronous office hours using the course discussion board.
 	Model respectful communication for your students by carefully listening to and engaging their contributions.
 	Create the conditions in the classroom for intent listening and dialogue. Take time to discuss what to do when a comment is offensive, or creates discomfort. How will the group work through this without turning away from the knowledge and deepen the conversation.
 
 “Interestingly, I feel that online learning has made my professors more accessible to me. With in person learning, I was never able to join the line of few students who would stay and chat with the professor after lecture ended. I always had a class to be at in the next 10 minutes or was being picked up to go home. I also found it hard to talk to my professors in person in front of others, or even alone, which at times was uncomfortable. I also felt guilty for making them go out of their way to meet me somewhere or thought about how they could’ve had lunch or taken a break during that time. With Zoom office hours, I did not have to worry about these things. The prof was also as accessible to me (a shy student) as they were to those type of students that sit in the front of the lecture hall. The possibility for favouritism then seemed slim.” – Anonymous
 
 “As a graduate student, I do not have my own office space where I can host meetings with students. However, during each lab session that I TA, I always tell the students that we can coordinate a meeting in person or online if they want to. I always provide my email and ensure students know they are welcome to email me.” – Anonymous
 
 

	Swan, K., Shea, P., Fredericksen, E., Pickett, A., Pelz, W., & Maher, G. (2000). Building Knowledge Building Communities: Consistency, Contact and Communication in the Virtual Classroom. Journal of Educational Computing Research, 23(4), 359-383. https://doi.org/10.2190/W4G6-HY52-57P1-PPNE. ↵
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		Part G: Humanizing through Videos, Photos, and Presence

								

	
				 What Resonates with Students
 	Accurate captions on all videos
 	Videos with good sound that can be downloaded for offline viewing if needed (but don’t have to be downloaded)
 	Videos that are short and succinct. If a longer video is required, they appreciate breaking it up into smaller, separate videos, or integrating knowledge checkpoint/reflective questions via created with an interactive a tool such as H5P
 
 What Doesn’t Resonate with Students
 	Long videos that take a too much time to load
 	Videos where we can’t save our spot
 	Videos that expire after a couple of weeks (can’t access it after a couple weeks of it being posted)
 	Videos with poor audio
 
 
 A primarily text-based online course may leave students feeling disconnected from the instructor and the material. But a course that makes thoughtful use of multimedia (prepared by the instructor for the purpose of improving the sense of connection) may help with this problem. Underdown & Martin[1] note that “lack of personal connection between student and teacher presence,” which is a major drawback of online education, can be mitigated through the use of instructor-prepared videos. Conrad[2] also connect the use of online video technology with cognitive, teaching, and social presence. Sharples[3] suggests that animated media, such as short animated movies, may be useful in helping students to learn topics that could otherwise be difficult to teach online through text or pictures – such as topics involving movement, dynamics, and procedures, or steps in problem solving. Jaggars & Xu[4] discuss instructor use of technology in a sense that “does not include text-based readings, lecture notes, or slide presentations, but may include instructor- and publisher-created audio/video presentation tools, communication software or strategies, online information resources/archives, instructional software, etc.” These examples are more engaging for students, facilitating “diversification of instructional activities.”[5][6]
 In practice, this can look like:
 	Don’t over-edit your course videos. Keep some of the stumbles and the not-so-polished bits.
 	Cultivate a reflective and a conversational speaking style. Is there a tricky part that you know is coming up? Say so. Breaking the fourth wall every once in a while in an online lecture acknowledges that there is ‘someone out there’.
 	Be aware of attention drop off, which is discussed in the University of Waterloo’s resource on creating useful online learning experiences.
 	Consider recording videos outside, not only in front of your computer. A good idea might strike when you are walking your dog, or just strolling. Having a video of that moment that can add to the content for that week, and shows students that instructors care about the subject and have insights while doing mundane things.
 	Keep the “chunks” of video short.
 	Intersperse lecture chunks with either required or optional additional materials (videos, podcasts, museum websites, etc.).
 	Tag videos into segments for later asynchronous use.
 	Create follow-up activities, even a very short recap, for students to solidify and self-assess their understanding. This can be either directly embedded in video clips or in separate activity formats. The goal is to give students time and place to articulate in their own words what they learn from those multimodal materials.
 	Speak as if you’re in class, not “online”. Stiffness/formality/reading can kill the links you’re trying to form in a video lecture.
 	Include a description of the video, including its length, alongside the clip to summarize what the video is about and why it is important to view as part of the course.
 	Edit captions if you can.
 	Alt-text the images and graphs that you upload.
 
 
	Underdown, K. & Martin, J. (2016). Engaging the Online Student: Instructor-Created Video Content for the Online Classroom. Journal of Instructional Research, 5, 8-12. ↵
	Conrad, O. (2015). Community of Inquiry and Video in Higher Education: Engaging Students Online (ED556456). ERIC. Retrieved from https://files.eric.ed.gov/fulltext/ED556456.pdf. ↵
	Sharples, M. (2019). Learning from animations. In Practical Pedagogy (1st Ed). Routledge. https://doi.org/10.4324/9780429485534. ↵
	Jaggars, S.S. & Xu, D. (2016). How do online course design features influence student performance? Computers & Education, 95, 270-284. ↵
	Picciano, A. (2002). Beyond student perceptions: Issues of interaction, presence, and performance in an online course. Journal of Asynchronous Learning Networks, 6(1), July 2002, 21-40. ↵
	Picciano, A. (2002). Beyond student perceptions: Issues of interaction, presence, and performance in an online course. Journal of Asynchronous Learning Networks, 6(1), July 2002, 21-40. ↵
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		Part H: Humanizing In-Class Activities

								

	
				 What Resonates with Students
 	Engaging in dialogue with students
 	Circulating around the room during an activity to interact
 
 What Doesn’t Resonate with Students
 	Saying “are there any questions?”
 	Not pausing
 	Telling us to do an activity without enough instructions
 
 
 “I had this prof that would always say ‘Ask me two questions’ and we always did.” – Anonymous student
 In practice, this can look like:
 	If you’ve taught the course before, share commonly asked questions from previous semesters and then answer them or ask students why they think they are common questions. This activity can lower the stakes of question asking.
 	Ensure that the first time a student contributes something (a comment, an answer, etc.), that the interaction goes well, that you are positive, supportive, enthusiastic, and grateful.
 	If you get to choose who speaks first in a session, choose someone from an equity-seeking community. Research has been done to show that if you choose a white, cis male to speak first, there will likely to be less participation from other groups.
 	At the end of a semester, ask students to write short notes of advice to the next cohort of students. Share these during the first class in the new semester.
 	Ask students to note 2 ‘barnacles’ that stick with them throughout class session. These might be something they agree with, disagree with, need more information about, or are curious about. Those two barnacles can help to start conversations and help the instructor get to know students through the things that stick with them, and why. This exercise can also indicate how understandable your materials are.
 	Asking questions during lectures/presentations, and explaining that you find certain topics really difficult, can prompt them to voice their own questions.
 	For really difficult concepts, present them both to both the whole group and to individual groups as well. This takes extra time, but it lets students ask their own questions and ensures they are understanding the topics.
 	If a student answers a question incorrectly or makes a comment with erroneous information, honour the attempt and correct gently. “Thank you. That is pretty close. What do you think of adjusting it with this information…..?”
 	When you want to ask if students have any questions, try to have a couple questions ready (maybe ones you’ve been asked in the past) that you can ask to yourself. This gives students time to formulate their own questions, and it might get their minds working on new questions.
 	Write down activity instructions very clearly, especially if you’re teaching online and sending the instructions to breakout rooms. Share those written instructions along with your verbal instructions in the chat or on the board.
 	Always debrief an activity. Otherwise it will seem like busy work.
 	Give bonus points to students who show interest and engagement when their classmates do in-class presentations. At each presentation’s Q&A session, those who ask interesting questions (orally or in writing) related to the presentation get bonus participation marks. Students understand it’s not much about the grade, but it’s about collectively creating a collegial and amicable environment to alleviate possible stress during in-class presentations.
 	Make sure it is clear how the in-class activity aligns with the rest of what is happening in the course.
 	Use examples that resonate with your student demographic. For example, don’t ask a math question asking how to calculate the cost of landscaping your yard when most folk can barely afford the apartments they live in.[1]
 	Encourage seat movement seems beneficial. Hierarchies can develop in the classroom where more outgoing students will sit towards the front and others sit in secluded corners or seats farther back. It’s a good idea for the professor to be physically closer to a variety of students, rather than the same 3-4 who answer every question. This will also help for students to create more relationships in the classroom.
 	Use active learning strategies with a goal in mind. When providing instructions on the strategy being used, include the goal. Explaining why they are doing something can be motivating.
 
 
	T Yusun, A Gagné. (2021). Towards a Supportive Math Pedagogy: Power Dynamics and Academic Integrity Considerations. Canadian Perspectives on Academic Integrity 4 (1), 70-90. ↵
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		Part I: Humanizing Lecture Slides and Course Content

								

	
				 What Resonates with Students
 	Examples that make sense for the context of the class
 	Asking students to think of examples
 	Making use of Universal Design for Learning
 	Content that is aligned to course learning outcomes. The connection should be clear and there should be no extraneous content
 
 What Doesn’t Resonate with Students
 	When slides aren’t referenced
 	When slides copy material (unless it is properly cited and attributed or has a creative commons liscence) from other places (we aren’t allowed to do this – it isn’t good leadership/modeling)
 	When slides have too much information in them (paragraphs of text)
 	Not going over everything in slides or not acknowledging the material on the slide that is not being covered
 
 
 “Online learning has shown me how beneficial recorded lectures really are. Oftentimes, with in-person learning, I have a big fear of missing lecture content or any comments that the professor will make. Any information presented to me in this way feels like a fleeting fact that I have to try my hardest at every moment to catch. Going to the washroom, taking a sip of water, zoning out, or even a longer blink feels like a trade-off between my learning and my natural human functions. Having recorded lectures that I can go back to if I miss something or not understand something the first time diminishes this anxiety.” – Anonymous
 
 In practice, this can look like:
 	Reduce the number of ‘new’ scenarios or examples. One research paper describes a statistics course that was entirely about baseball (cool!, and students loved it), except for the final exam, which was about football. Students hated it. They focused on the topic of the example, rather than on the application of statistics. It disrupted their thinking. So, be intentional and carefully curate your examples and connections to the real world. Make sure that they are deep connections, not superficial, so that they ‘hold up’ to multiple references throughout.
 	When using pictures or icons, make sure you have diversity represented. Try and find inclusive pictures that resonate with the EDI message you are trying to convey.
 	Provide an image description.
 	Provide the slides beforehand and add in ‘break’ slides throughout the presentation.
 	TAs need to be given paid time to review the slides and teaching notes to ensure they understand the material they are presenting.
 	Don’t make creating/sharing/recording lecture slides the foundational time-intensive components of your course – use relevant, quality open educational resources if they are available. It is better to concentrate on the activities and facilitation than creating new content when you don’t have to. There is a great example from a course at Mac: Language, Sex & Gender: built entirely on openly-licensed readings and podcast episodes. Here is the syllabus and podcast playlist.
 	When using examples, instead of using just “John Smith”, try using non-white cis names that represents your students. There are examples of this across the disicplines. For example, in anatomy and physiology classes and medical school, the importance of using non-white bodies photos of imagery has been increasingly highlighted lately.
 	Make sure sources are up-to-date. It is not fair (nor does it make sense) to include outdated resources while expecting students to use recent sources for assignments.
 	Model academic integrity by using information fairly and citing your sources.
 	Draw secondary literature / assigned readings from scholars who are part of the same communities that your students are.
 	Aim to make readings equitable. For example, if teaching about feminism make sure to include BIPOC feminist theorists.
 	Themes are fun. Have a slide deck that’s all pictures of bears, or, puffins, flowers,. I love going with neon hearts for online classes. Use open licensed images as the background. attribute them. Use few words. Be careful with the accessibility of these images (e.g., contrast).
 	Avoid Powerpoint karaoke, i.e., lots of words on slides that you’re just reading.
 	Remember that slides are for the learners not for the instructor. Use text and images to explain, not to remember what you want to say.
 	One instructor mentioned that they hardly show a graph in it’s complete form. Instead, they introduce axes and then have the students either annotate or conduct a discussion, and then straw poll about what trend/pattern the graph is likely to show.
 	Lecture slides should not be considered intellectual property. They should always be posted before lecture and made available to students for the entirety of the course.
 	Images on slides are not there make the text/content more attractive. They should represent the content to be learned in a different way, such as a metaphor or an analogy. Images and active learning do more than stimulate interest. They help learners engage with content in multiple modes.
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		Part J: Humanizing as Accessibility

								

	
				 What Resonates with Students
 	Course design and pedagogy that take accessibility as a foundational consideration, not an afterthought
 	Having a plan before a student asks for an accommodation
 	Helping other students in the class not use ableist language
 
 What Doesn’t Resonate with Students
 	Having to go through hoop after hoop for accessibility
 	Having to keep explaining themselves to new instructors
 	Instructors not taking accommodations seriously if a student is not registered with the campus accessibility office
 	Forcing students to look for volunteer class notetakers
 
 
 “One person may learn more effectively by seeing words, while another might benefit more from hearing them, but neither visual nor aural recognition is superior. One person may best express their knowledge in the form of an oral story, while another might prefer to write in a linear manner. These differences should be understood, respected, and planned for so that no particular way of learning is valued or devalued over another.” – Alise de Bie and Kate Brown, “Forward with Flexibility” 
 When accessibility is an afterthought, it is not humanized. If a student has to ask for a format, it isn’t humanized or accessible. If someone has to ask for an accommodation, then arguably it isn’t accessible or humanized. But if we all start from the social model of disability, in which disability is a design problem or a mismatch between an individual and design decisions that are made within their environment, then we lose the bias that it is something only those in need require. We all benefit from multiple formats, flexibility, and choice. This is central to humanizing learning. Every decision that is made within teaching and learning is a design decision that can enable or disable participation and access. Accessibility must be a value and never a task. It isn’t ever completed.
 In practice, this can look like:
 	Have a plan to accommodate students before classes start and before you are asked. If you can create course policies that reduce the number of emails you get from students asking for special accommodation or favours, many more students, who never would have written to ask, are supported. There are many ways to do this: 	take home, open internet tests and assignments
 	recordi synchronous class time and make it available after for students who missed a class or two
 	use closed captioning for all your classes, even if you are in-person and not using slides (you can still project a screen that does captioning)
 
 
 	Providing and detailing a list of available resources allows you to establish from the very outset of the course that you’ve given such circumstances considerable thought, and can potentially mitigate a student’s ‘jumping through hoops’ by, if not being the solution, acting as a facilitator.
 	Conduct or request an accessibility review of your course prior to launch. Every institution has either accessibility specialists or teaching and learning professionals with expertise in accessible teaching practice. Use these individuals to your and your students’ advantage. To help you get started, here is an accessibility checklist from Cambrian College. It is openly licensed and up for modification.
 	Inform TAs which students require accessability accomodations, and how they are expected to provide those accomodations. It is frustrating for the student to repeat themselves to TAs, professors, and lab demonstrators (and everyone else involved in the class). This information needs to be transparent for all instructors. This should be done before the first lab or TA time.
 	Discuss accessibility with TAs before the course begins.
 	Approach accessibility as something that is embedded in every aspect of the course, from course design to assessment design and activity choices to course materials.
 	Make documents (slides or other resources) available ahead of time and design documents with accessibility in mind.
 	Scaffold assignments with activities that support learning.
 	Make media accessible through captions, alt-text, transcripts, and colour contrasts.
 	Think about the EdTech tools students have to use for the course and make sure they are accessible.
 	Clearly outline expectations for the day and summarize your time together at the end of the day.
 	Define jargon.
 	Face students when you are speaking to them.
 	Watch your speaking cadence, which especially important if there is an ASL/LSQ interpreter or CART.
 	Use the microphone when available and ask for one when one isn’t available.
 	Provide breaks in class.
 	Give students time to reflect on what is being said or done in class.
 	Design the course using the Universal Design for Learning (UDL) framework.
 	When planning for tests or assignments, try to take a UDL approach and think not only about the student with documented accommodations, but how there are others that would likely benefit from those accommodations. For example, if a test should take 2 hours, you can consider giving everyone 3 hours to complete it.
 	Become part of a Community of Practice to share ideas and bring back those ideas to your colleagues.
 	Have open conversations with students about accessibility so that they understand what it is and why it is important. If you have them submit text-based assignments with images or complete a video assignment, you can teach them about AODA and ask them to ensure their deliverables comply.
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		Part K: Humanizing Assignments, Tests, and Exams

								

	
				 What Resonates with Students
 	Providing sample tests and exams that reflect the difficulty of the real thing
 	Open-book exams
 	Choice on tests and exams (answer 4 of 5 questions)
 	Opportunities to resubmit part of a test or exam
 	Coordinating with other instructors so all midterms aren’t on the same two days
 	Having options when it comes to what the final assignment looks like: an essay, video presentation, etc.
 	Open pedagogy assignments in which students are co-creators of knowledge
 
 What Doesn’t Resonate with Students
 	Tests and exams that don’t resemble what was learned in class
 	Assignments that seem disconnected from course content
 	Proctoring software for tests and exams
 	Assigning many very small assignments
 
 
 “Having the choice to pick what format you do your final assignment in is always such a refreshing experience. Sometimes you don’t want to do a 10-page essay and would rather do a video presentation or whatever other option a professor offers. I feel better about what assignment I am doing when I know I picked a format that worked best for me.” – Recent Religion graduate 
 “In Fall 2020, almost all my instructors added lots of tiny assignments (discussion board posts, lecture quizzes, etc.). They said it was so we could keep engaging with material/keep on track, and they purposefully made everything worth small marks. But it was just overwhelming.” – Third-year Science student
 In practice, this can look like:
 	Offer exam wrappers, wherein students reflect on their approach and experience writing the exam and can also repeat one of the exam questions.
 	Exam wrapper prompts might include the following: 	What went well in terms of how you studied for this test?
 	What will you change next time in terms of your approach to studying?
 	Would more time to study have helped the study process OR would all the time in the world not have helped the study process?
 	Did you study diagrams?
 	Did you make a list of terms and their definitions?
 	Did you find yourself losing focus while studying?
 	Did you find yourself feeling hopeless while studying?
 	Do you believe you might have procrastinated studying?
 
 
 	Experiment with asynchronous study tools. Access to study groups and other forms of enriched study practices might be reduced for some students. An asynchronous tool allows students to work collaboratively on different problems, using a google spreadsheet where they can read what others are contributing, build on it, ask instructors questions about it, and practice applying the concepts.
 These study tools can guide students to generate their own example questions, which other students can answer and then write more of them.
 	Try to create assignments, tests, and exams etc. that allow the learner to demonstrate what they know in a way that is meaningful to them. Humanized assignments allow the learner to bring their histories, knowledge, and experience to bear on the exam. They allow for multiple forms of expressing an answer and for self-reflection on how the information impacts their knowledge. They allow for some discussion/acknowledgement of what clashes with existing knowledge.
 	Provide time and flexibility so that students can think about their writing. Time constraints, whenever necessary, should be realistic and reasonable.
 	Provide a clear study guide in advance of the exam with information about format, scope, and advice for how to prepare. Include sample questions and answers if possible.
 	Host well-planned and helpful review sessions. You might give students a block of 25 questions prior to the exam, with the knowledge that maybe 10-12 of them will be on the exam. This can help the students to learn what the central takeaways from the class are, and lets them focus more on preparation instead of just memorization.
 	Give students the option to check for unintentional plagiarism by using the same software you are using. Most LMS have this option. It is a safe way for students to check their work before submitting.
 	Provide clear direction about maintaining academic integrity.
 	Create tests with different sections, rather than all short answer or all essay questions. Include multiple choice and/or true/false questions.
 	The addition of a bonus question is sometimes fun and eases some anxiety.
 	Consider offering take home exams that the students have at east 48 hours to complete.
 	Design peer evaluation rubrics that concentrate on what students learned, liked, appreciated, and found interesting in their peers’ work, rather than what needs to be corrected. After, ask them to propose how their evaluation can improve their own works.
 	Do practice tests (same format, same level of complexity, only shorter version) before online tests/exam. You might even do a rehearsal (like a fire drill) on technical troubles, asking questions, and internet interruption.
 	Design assignments and tests that challenge students by prioritizing problem solving, extrapolating, creative responses, etc., rather than mere extreme memory and rigorous accuracy.
 	Acknowledging that students are humans who become stressed under time constraints will help to ensure students are being tested on how well they understand course material and not how fast they can read or write.
 	Open pedagogy can inspire more innovative, learning-centred design, supported by the vast affordances of the internet, where learners are co-creators of knowledge. Consider alternative assignments that live ‘beyond the classroom’ – that students can add to their portfolios or resumes  (creating a portfolio or an open educational resource) – or assignments that ask them to contribute to the knowledge commons (social annotation, editing Wikipedia, creating YouTube videos).
 	Consider assignments that propose solutions for the UN Sustainable Development Goals, which are a set of 17 goals that address a wide range of social issues, such as poverty, inequality, climate change, and peace and justice.
 	Create renewable assignments (all of which will carry a Creative Commons license) to help students become agents of change in their own communities.
 
 Timed tests can measure processing speed rather than an individual’s ability to apply knowledge. The option of only a written assignment runs the risk of testing someone’s ability to write — not what they necessarily know. Humanizing Learning asks that we have conversations to identify what is being learned and to reflect on how the mode of assessment is part of the content to be learned. This is what makes teaching so challenging and exciting. These conversations need to be deepened rather than ended too soon because it is complicated and we have competing demands.
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		Part L: Humanizing Feedback and Grades

								

	
				 What Resonates with Students
 	Quick personalized feedback
 	Video or audio feedback (combined with notes – not on their own)
 	Feedback that tells us what to do next
 	Being able to ask for more feedback without feeling like a nuisance
 
 What Doesn’t Resonate with Students
 	Waiting a long time to receive grades
 	Only getting a letter or percent grade
 	General feedback that isn’t specific enough, like “improve grammar” or “vague”
 
 
 Note that humanized grading and feedback is likely to vary in different disciplines.
 In practice, this can look like: 
 	Take time to give context or relate your feedback specifically in a way that makes sense. Rather than just writing ‘awk’, take the time to explain what’s happening and how it might be improved.
 	Establish in your feedback that you have engaged with the student’s work on a substantial and meaningful level. It can feel disheartening to receive a poor grade, but showing that you thought critically about their work will foster a sense of trust and respect.
 	Ask TAs to post a “lessons learned” guide using feedback from previous cohorts so that students know what to avoid when preparing their assignment.
 	When leaving specific comments in the margins of assignments, consider whether it is best phrased as question, statement, or imperative.[1]
 	Devote a session to building evaluation grids. Students in small groups can propose criteria and details (e.g. for a written assignment, simple criteria can be “content” and “language”, and details can be lexical choice, syntax, etc., after this, they suggest weight ponderation). The groups then present their version to the class and collaborate to propose one version to the instructor. The instructor then presents their rubric and with the students, negotiates, compromises, and combines them to be adopted as the rubric for a task or a basis for other variants (e.g. oral presentation).
 	Discuss with students how to read and understand feedback. Encourage them to integrate feedback in their subsequent works to demonstrate their improvement. They know that making mistakes and learning to correct them is valued more than demonstrating your knowledge/skills.
 	Ask students how they like their feedback. Seek feedback on your feedback.[2]
 	Frame grades, before returning them, as one snap shot of learning on one day using particular methods. They are not the sum of, or the measure of, a student’s potential. The grade does provides some idea of what is going on in the class. When you look at your feedback and your grade, is there something that maybe you need to spend a bit of time with? Come to office hours, visit your TA, ask your friends. Let the grade/feedback guide you, propel your learning forward – not define you or your ability.
 	Focus your feedback on how the student can improve rather than belabouring errors. If you have noticed that a student has improved in an area you recommended they focus on in the next assignment, make sure you recognize their efforts and their growth.
 	You may want to build a feedback phrase bank to ensure the feedback you provide to all students is equitable, fair, and consistent. This may feel impersonal but personal notes can be added in.
 	In addition to providing personalized feedback, ensure that TAs are given appropriate paid time to accomplish this.
 	If you have TAs, involve them in conversations about how to give fair and useful feedback.
 	Consider doing a ‘feedback first’ approach. This means that students process the comments before they get the grade. It is a bit more time-consuming to do this, but well worth it. Students tend to focus on the comments with this method and have less of a reaction to the grade.
 
 
	Cowan, Mairi, Tyler Evans-Tokaryk, Abdullah Farooqi, Michael Kaler, and Allison Graham. “Phrasing Feedback to Improve Students’ Writing in a Large First-Year Humanities Course.” International Journal for the Scholarship of Teaching and Learning 15, no. 2 (2021). https://digitalcommons.georgiasouthern.edu/ij-sotl/vol15/iss2/15/ ↵
	https://openfacultypatchbook.org/asessment/patch-fourteen-the-feedback-loop-de-loop/ ↵
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		Part M: Humanizing Across the Disciplines

								

	
				Selected Examples from Different Disciplines
 Biology
 “In my first-year biology class, we explore how failure is a normal part of the process of science. We look through history at experiments that failed spectacularly, and follow those failures through time to see how they can lead to discovery and innovation.” – Biology instructor
 “I think sometimes the professors of Biology courses forget it’s not humanly possible to remember that much content.” – Anonymous
 
 “There were concepts from first year biology that I did not fully understand until I was TAing them in my MSc. We need to recognize where we struggled as students and help bridge that gap as instructors.” – Anonymous
 
 Gender Studies
 As a program in the Humanities in which writing skills and communication are integral, it can be helpful to make an effort to provide specific but encouraging feedback. For example, if the assignment calls for a critical analysis but a student provides a summary, the instructor might recognize the work they have done in reading the articles and paying close attention to their content. They may also hold a writing and citation workshop as a way to level the playing field and make expectations clear for students.
 It is also important to emphasize that life is a learning experience and that learning is a constant process. We are often discussing sensitive topics and with first- and second-year students, who may still possess inaccurate information on a certain topic. Instead of saying they are wrong and bad people for thinking this way, we can encourage students to ask questions to help their learning and emphasize that every mistake is a learning experience, not a wrong that must be righted.
 French Studies
 In French language courses, storytelling and story-exchange methodology can been impactful ways to initiate connection among all class members, inspire a sense of belonging, and incorporate empathy-based approach in teaching and learning.
 In second language pedagogy, meaningful and authentic task-based, communicative, and active learning approaches are at the heart of humanized curricular design. The World-Readiness framework supports instructors not only to go beyond the classroom to reach communities, but also to blur boundaries by bringing communities into the classroom.
 In literature and culture in French language courses, strategies that focus on providing opportunities for students to relate to course content are also available. These include selecting reading materials that offer representations of student identity, tasks and projects where subject matters are intertwined with students’ personal experiences, and creative alternative assessments.
 English
 Some of the feedback that students receive in English courses for papers and essays can be rather “mean.” In Biology courses, grading is more objective and is usually not in any way a personal critique. In English however, grading includes critiquing a student’s personal writing style, tone, habits, more–a somewhat subjective process. In this way, graders annotating with phrases like “sounds awkward”, “strange word choice”, “you lost me here”, or even “???,” is largely unproductive and even a little mean. It is too easy for instructors to forget that writing anything in English is a more personal production and that the students writing these papers are real humans with real feelings.
 Consider, what is unique about assessment and feedback norms in your discipline? How might humanized methods apply?
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		Part N: Humanizing from an Institutional Perspective

								

	
				What can humanizing learning look like in practice from the institution’s perspective?
 We need to ask why some disciplines humanize learning while others are still lacking. Where can we look for guidance and models of success?
 Institutions and departments might consider the following ideas and questions as they embark on the process of humanizing postsecondary education:
 	Why four years? Why 5 courses?
 	Eliminate silos. Build degrees and university departments around Problems, not Disciplines.
 	Focus on skills learning rather than topics learning.
 	Abandon pre-requisites.
 	Hire instructors who know how to teach.
 	Teach faculty how to teach. Give them time and space to do it. They might like it.
 	Stop grading.
 	Offer grace when it comes to transfer students’ credits.
 	Don’t shy away from anti-oppressive, decolonial frameworks to make policies more palatable for administrators.
 	Review hybrid learning environments or online learning environments.
 	Do not gatekeep information on graduate programs. Let everyone know how they work.
 	Do not (implicitly) tell instructors that in second year, the average grade for a course should be around X%.
 	Be honest with students about assessment (e.g., the bell curve, etc.).
 	Support faculty who want to try novel approaches. Provide them with a supportive environment to innovate and test new ideas
 	Allow the possibility of weighting first- and second-year courses less heavily when calculating CGPA.
 	Hire more trained strategists in student learning support bodies (e.g. the Accessibility Centre) to provide more efficient support to students and instructors.
 	Educate students to be more articulate in voicing their needs, concerns, and opinions.
 	Help students to extend their social sphere (i.e. international students tend to stay in their own ethnic group, interdisciplinary/interdepartmental/interuniversity events/projects are rather rare, etc.).
 	Offer grant programs in support of humanizing course curriculum. Instructors could be matched with an instructional designer/educational developer and a student partner over the course of a development term preceding teaching the course.
 	Offer grant programs to support instructors who want to experiment and try new things without being placed at risk (i.e., exempt them from student evaluations for the first run of the course).
 	Change the course evaluation process to include questions around the humanizing of the curriculum in addition to the more general teaching and learning questions.
 	Each class should have an anonymous section so students can voice their questions and concerns for the class in general. This should be available during the entire year, not just at the end of the class in a survey.
 	Provide opportunities for TAs to collaborate with professors. Train TAs. Many of are thrown into the teaching world without much (if any) education training. Each TA should meet with their course instructor and have the chance to talk about expectations and the ways in which both the TA and the professor can create a safe, humanized learning environment.
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		Acknowledgements

								

	
				 Our education and employment as students, instructors, educational developers, learning designers, and administrators, have taken place on the lands of the Coast Salish, the Huron-Wendat, the Seneca, the Mississaugas of the Credit River, the Algonquin, Michi Saagiig Anishinaabeg, the Anishinabewaki, the Wendake-Niowentsïo, the Haudenosaunee, the Attiwonderonk, Nipissing First Nation and Anishnabek, within lands protected by the Robinson Huron Treaty of 1850. We strive to follow intent with action and make equity, diversity, and inclusion foundational components of our teaching, educational leadership, and learning practice. We can and will use decolonization and anti-colonization as primary frameworks in our disparate and diverse roles. We acknowledge the unmistakable power hierarchies as we operate on colonized lands and so, we also acknowledge that it is our responsibility to not only avoid perpetuating colonial structures, but to also uphold anti-colonial structures and decolonize our teaching and learning.
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		Appendix A: Additional Resources from the Environmental Scan

								

	
				 A selection of resources from our environmental scan are below, arranged by focus:
 Diversity
 	Rendon, L.I. (1994). Validating culturally diverse students: Toward a new model of learning and student development. Innovative Higher Education, 19, 33–51. doi.org/10.1007/BF01191156
 
 The study concludes that there is no such thing as a “college material” student, and with proper instructor care and recognition of varying cultural backgrounds, any student can thrive in a college environment. The importance of validation of all students from school faculty is stressed.
 	Lee, A., Williams, R. & Kilaberia, R. (2012). Engaging Diversity in First-Year College Classrooms. Innovative Higher Education, 37, 199–213. doi.org/10.1007/s10755-011-9195-7
 
 The study discusses creating effective and meaningful ways to incorporate diverse teaching strategies for a diverse student population, as well as analyzing multiple specific pedagogical approaches of real teachers.
 Online Learning
 	Mehta, R & Aguilera, E. (2020). A critical approach to humanizing pedagogies in online teaching and learning. International Journal of Information and Learning Technology, 37(3), 109-120. doi.org/10.1108/IJILT-10-2019-0099
 
 Focuses heavily on pedagogical theories to demonstrate the benefits of humanizing the classroom while also drawing in real-life examples of pedagogical approaches to humanizing learning, and their impacts on the classroom.
 	Snow, K., Wardley, L., Carter, L., & Maher, P.T. (2019). Lived Experiences of Online and Experiential Learning in Four Undergraduate Professional Programs. Collected Essays on Learning and Teaching, 12, 79-93.
 	Cramp, A., & Lamond, C. (2016). Engagement and kindness in digitally mediated learning with teachers, Teaching in Higher Education, 21(1), 1-12, DOI: 10.1080/13562517.2015.1101681
 
 Pedagogical Approaches
 	Callary, B., Maher, P.T., Root, E.L., & Ryan, J. (2018). Exposition of process-based learning for first year university students. Collected Essays on Learning and Teaching, 11, 118-128.
 	Maher, P.T., & Root, E.L. (2015). Learning to learn: Creating community before cramming in content. In J. Loxton (Ed.). Proceedings of the 2014 Association of Atlantic Universities Teaching Showcase; October 18 2014, Cape Breton University, Sydney, NS (pp. 53-59). Halifax: Association of Atlantic Universities.
 
 Student/Teacher Perceptions
 	Elson, R.J., Gupta, S., & Krispin, J. (2018). Students’ Perceptions of Instructor Interaction, Feedback, and Course Effectiveness in a Large Class Environment. Journal of Instructional Pedagogies, 20.
 	Hargreaves, A. (2000). Mixed emotions: teachers’ perceptions of their interactions with students. Teaching and Teacher Education, 16(4), 811-826. https://doi.org/10.1016/S0742-051X(00)00028-7
 
 Trauma Awareness
 	Gutierrez, D., & Gutierrez, A. (2019). Developing A Trauma-Informed Lens In The College Classroom And Empowering Students Through Building Positive Relationships. Contemporary Issues in Education Research (CIER), 12(1), 11–18. https://doi.org/10.19030/cier.v12i1.10258
 
 Highlights the importance of creating a safe classroom environment for all students, especially in courses that are more likely to present certain triggers related to trauma, such as social sciences.
 	Minahan, J. (2019). Trauma-Informed Teaching Strategies – Educational Leadership. ASCD. http://www.ascd.org/publications/educational_leadership/oct19/vol77/num02/Trauma-Informed_Teaching_Strategies.aspx
 
 A comprehensive list of strategies to employ when teaching in order to be trauma-aware. Touches upon the fact that trauma may not be evident at face-value in many students, and that every student should be taught with trauma awareness in mind.
 Guidelines
 	UDL: The UDL Guidelines (2018). CAST. https://udlguidelines.cast.org/?utm_source=castsite&lutm_medium=web&utm_campaign=none&utm_content=aboutudl
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