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		Arrival Activities

					Increasing Student Connection and Engagement at the Start of Classes

			

	
				This work was completed by a collaborative team of students, recent graduates, librarians, educational developers, and instructors. Folks contributed in a variety of ways, including as writers, researchers, subject matter experts, accessibility auditors, copyright reviewers, and perspective givers.
  
 Project Leads: Fiona Rawle, Shirley Liu, Laura Crupi, and Eliza King
 Contributors: Mairi Cowan, Dan Guadagnolo, Yayo Umetsubo, Daniel Gillis, Dianne Ashbourne, Nicole Campbell, Alex Smith, Nicole Laliberté, Shoshanah Jacobs, Tamara Kelly, Jennifer Curry Jahnke, Lianne Fisher, Lillian Chumbley, Christian Metaxas, Habon Ali, Angela Bakaj, Abigail Eastman, Tomasz Glod, Nada Ibrahim, Joanne Kehoe, Meghan Ward, and Alison MacAulay.
  
 We see this work not as a final guide, but rather as a collaborative work in progress. If there are other things that readers think should be included here, or oversights or errors that we need to correct, or additional arrival activities to include, please email your comments to fiona.rawle@utoronto.ca and we will ensure to revise the file.
  
 This project is made possible with funding by the Government of Ontario and through eCampusOntario’s support of the Virtual Learning Strategy. To learn more about the Virtual Learning Strategy visit: https://vls.ecampusontario.ca.
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		Process and Approach to this Work

								

	
				
 
 (1) Environmental Scan
 The production of this guide began with a student-led environmental scan. This scan involved reviewing digital pedagogical scholarly journals for examples and/or discussions of arrival activities. The scan was performed using keywords and Boolean search methods in various search engines and databases, including Google Scholar, Scopus, ERIC and University of Toronto Library resources. Keywords included, but were not limited to, “arrival activities,” “student engagement,” “pre-lecture activities,” and “higher education.” The scan identified both arrival activity examples as well as peer-reviewed journal articles, books, magazines, and online resources. Please see Appendix A for a selection of resources.
 (2) Curation of Cross-Disciplinary Arrival Activities
 Student-researchers solicited examples of arrival activities from instructors across disciplines from multiple institutions. Instructors provided samples of the arrival activities commonly used in their classes, and our team of student designers curated additional arrival activities using these samples as inspiration. A full slide deck of arrival activities can be found in Appendix B.
 (3) Collaboration between Student Researchers, Instructors, and Learning Designers
 Instructors, learning designers, and graduate and undergraduate students provided contributions and detailed feedback on this guide and on the sample arrival activity slide deck. Of note, instructors and students represent a range of disciplines, institutions and roles within higher education.
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		What are Arrival Activities?

								

	
				 Arrival activities are brief non-assessed opportunities designed to foster community, develop connections, gather feedback, and enhance student engagement during the opening moments of class. (Note that these activities pertain to the start of all classes, and not just the first class of term.) Rather than jumping right into a formal lecture or discussion, they are “start-before-the-start” activities that can stand alone from course content.[1] Arrival activities serve various functions within the classroom environment. For example, they can invite students to engage with the course; act as wellness check-ins; gather feedback from students; acclimatize students to what participation and engagement might look like in a digital learning environment; and provide opportunities for connection and perspective-taking.
 We can think of arrival activities in a few different ways. Students arrive at our classrooms (virtual or face-to-face) from another class, work, or maybe standing in line for coffee and chatting with friends. So firstly, arrival activities can help learners bring their attention to the course. Secondly, arrival activities can potentially activate and bring forth students’ existing knowledge and experiences related to the course content. Activating prior knowledge is one way to enhance enduring learning and creates opportunities for the co-construction of knowledge. Arrival activities are also one way to bring course learning objectives (think Bloom here), like the application of knowledge, to the foreground. By linking and bridging current course content with current events, a brief video, or an assigned reading, students have the opportunity to reflect (in a meta-cognitive moment), to frame, and contextualize the information about to be learned.
 Arrival activities can also be used to gauge where the students are at (re: mental wellness) and offer them a chance to decompress from their last class. For example, breathing exercises and questions related to amount of sleep, amount of time sitting in front of a computer, etc. can help inform your decisions regarding what to present in class that day.
 

 
	Huggett, C. (2017). 5 Ways to Open an Interactive Virtual Class. Association for Talent Development. Retrieved from https://www.td.org/insights/5-ways-to-open-an-interactive-virtual-class. ↵
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		Arrival Activities: Sparking Student Engagement & Fostering Community

								

	
				 Arrival activities spark student engagement and can help to build a sense of community in the classroom. When we say student engagement, we mean “students’ willingness and desire to contribute and be successful in a learning process that leads them to higher-level thinking and long-term understanding.”[1] A student’s willingness can have several facets: “engagement requires a psychological investment on the part of the learner as well as persistence in undertaking the learning task…Additionally, several interconnected factors such as motivation, attention, involvement, and intellectual effort can support engagement.”[2] It’s important to note that both cognitive and emotional engagement are involved in fostering engaged student behaviour, and that instructors play a role in facilitating this engagement.
 Cognitive Engagement: 
 Students tend to be aware of the importance of being cognitively engaged with course material. Blakey and Major[3] carried out an open-ended online survey about engagement with a group of forty students, most of whom were enrolled full-time in a graduate education program. In this study, students indicated that they felt learner engagement must be active; students pointed to the importance of their own involvement in their learning, as well as to the concept of intellectual effort more generally. As one student explained, learners “must be involved in the learning process,” and another student commented that, as opposed to “passively sitting in a classroom”, engagement involves students’ participation in thoughtful discussion, as well as “[going] above and beyond on assignments in order to learn.”[4] Students also suggested that engagement involves being “fully invested in the learning process, whether by participating in classroom discussions with faculty and classmates, completing reading assignments or other projects outside of class time, or by generally committing to the class.”[5] Active learning, participation in activities and discussion, and applying effort to learning can all be significant components in students’ cognitive engagement (bearing in mind that engaged investment in course activities or discussions may appear differently or take different forms for different learners, including neurodiverse students).
 Emotional Engagement:  
 Student engagement also involves feeling connected with a course (and with the learning material) on an emotional level. Students have recognized the need for learners to have “a positive view of the course and of the importance of learning,” to believe that they can succeed, and to want to learn.[6] The emotional aspect of engagement, considered in addition to the cognitive aspect, indicates that engagement overall is “the level of involvement of students personally, emotionally, and academically pertaining to a course both in and out of the classroom.”[7]
 “During my BSc, I was the most emotionally invested in a class that was taught by a professor I was working with for my thesis. I realized that I was so invested in the class because I had a working relationship with the instructor, and it made me appreciate his jokes, humour, added activities, and bonus work. If we can give students that type of connection to their professor, they will likely be more engaged.” Former BSc student
 Community refers to the sense of belonging and membership within a group.[8] A course community is centered around the collaborative learning that will take place, which can be seen in how students, instructor(s), and teaching assistants interact, work, and support each other in pursuit of the course learning goals.[9] Implementing strategies to cultivate a sense of community in your course can not only increase classroom participation and deepen learning,[10] it also contributes to a student’s well-being, which ultimately promotes learning.[11]
 Arrival activities are one example of teaching strategies that can foster both engagement and community. Thoughtfully and intentionally planning activities that welcome students to each class can help set and keep the tone for the type of collaborative and supportive atmosphere instructors want to provide to their learners.
 

 
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4), n4. ↵
	Blakey, C.H., & Major, C. (2019). Student Perceptions of Engagement in Online Courses: An Exploratory Study. Online Journal of Distance Learning Administration, 22(4). ↵
	Yuan, J., & Kim, C. (2014). Guidelines for facilitating the development of learning communities in online courses. Journal of Computer Assisted Learning, 30(3), 220-232. http://dx.doi.org/10.1111/jcal.12042. ↵
	Berry, S. (2017). Building community in online doctoral classrooms: Instructor practices that support community. Online Learning, 21(2), 1-22. http://dx.doi.org/10.24059/olj.v21i2.875. ↵
	Garrison, D.R., Anderson, T., & Archer, W. (2010). The first decade of the community of inquiry framework: A retrospective. The internet and higher education, 13(1-2), 5-9. ↵
	Keyes, C.L.M., Eisenberg, D., Perry, G.S., Dube, S.R., Kroenke, K., & Dhingra, S.S. (2012). The relationship of level of positive mental health with current mental disorders in predicting suicidal behavior and academic impairment in college students. Journal of American College Health, 60(2), 126-133. ↵




	

			


			


		
	
		
			
	
		3

		Why are Arrival Activities Important?

								

	
				 Research suggests that arrival activities deepen student engagement, strengthen motivation, build student enthusiasm, and foster community through social learning. In addition, these types of activities can increase feelings of connectedness between the instructor and students, and assist in providing the instructor with feedback on student experiences and the course’s progress and impact. Since we have highlighted student engagement and activating emotional investment earlier in this work, we are going to emphasize a few other impacts of arrival activities below.
 Sharpens Active Learning Skills
 Arrival activities have been found to create more time for instructors to focus on active learning and the active engagement of students by preparing them to engage with and connect to course content before class begins. Moravec and colleagues[1] found that “learn before lecture (LBL)” assignments, in combination with interactive exercises, helped increase student engagement and content understanding. Arrival activities can also be effective at helping students acquire new skills. Sharples[2] observed that students could develop a variety of skills from gaming (complex digital games) as an arrival activity. These skills included strategy and problem-solving, understanding consequences, coordination, and teamwork – all of which are important skills for students to develop during their time in higher education.
 Foster Community through Social Learning
 Arrival activities also facilitate community through social learning. For example, game-enhanced learning (GEL) has been known to increase student performance and engagement.[3] Serious games, as a branch of video games designed for purposes other than solely entertainment, have been found to have major applications in “education and training, engineering, healthcare, military applications, city planning, production, crisis response” and other fields.[4] Finally, gamification and serious gaming have an important relationship to social learning, which is key to improving educational practices and infrastructure in the future.[5] Arrival activities are important to the social learning and development of students for a number of reasons, as outlined above, and they can serve as useful functions in an online course.
 Showing Genuine Care
 Pedagogies of kindness[6][7] and care are core to establishing feelings of connection amongst students. One way that instructors can signpost care is by showing a genuine interest in the student experience and by gathering feedback to increase instructor awareness of the students’ situations. Arrival activities can help create a feeling of dialogue and perspective-taking when contributions are shared anonymously.
 
 
	Moravec, M., Williams, A., Aguilar-Roca, N., & O'Dowd, D. K. (2010). Learn before Lecture: A Strategy That Improves Learning Outcomes in a Large Introductory Biology Class. CBE - Life Sciences Education, 9(4), 473-481. https://doi.org/10.1187/cbe.10-04-0063. ↵
	Sharples, M. (2019). Learning from gaming. In Practical Pedagogy (1st Ed). Routledge. https://doi.org/10.4324/9780429485534. ↵
	Charles, T., Bustard, D., & Black, M. (2011). Experiences of Promoting Student Engagement Through Game-Enhanced Learning. In Ma, M., Oikonomou, A., Jain, L. (Eds.), Serious Games and Edutainment Applications (pp. 425-445). Springer, London. https://doi.org/10.1007/978-1-4471-2161-9_21. ↵
	Ma, M., Oikonomou, A., & Jain, L. (2011). Serious Games and Edutainment Applications. Springer, London. https://doi.org/10.1007/978-1-4471-2161-9_1. ↵
	de Freitas S. & Liarokapis F. (2011). Serious Games: A New Paradigm for Education? In Ma, M., Oikonomou, A., Jain, L. (Eds.), Serious Games and Edutainment Applications (pp. 9-23). Springer, London. https://doi.org/10.1007/978-1-4471-2161-9_2. ↵
	Rawle F. (2021). A Pedagogy of Kindness: the Cornerstone for Student Learning and Wellness. Times Higher Education. Retrieved from https://www.timeshighereducation.com/campus/pedagogy-kindness-cornerstone-student-learning-and-wellness. ↵
	Denial, C. (2019) A Pedagogy of Kindness. Hybrid Pedagogy. Retrieved from https://hybridpedagogy.org/pedagogy-of-kindness/. ↵
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		Types of Arrival Activities

								

	
				 Arrival activities fall into several broad categories: icebreakers, community builders, energizers, content-based activities, and gaming. They can be blended in order to bolster engagement, foster community, and build investment in the class. Arrival activities are purposefully low effort “asks” designed to orient learners to the learning environment. The wide range of possible arrival activities gives instructors the ability to choose those that would best fit their class and benefit their students. However, all arrival activities serve a common purpose: a ‘starting point’ to immediately capture the attention and engagement of students, to connect students to the course material (and to each other), and to set the stage for the class to follow.
 Icebreakers are a type of arrival activity that have been “designed to help students begin to feel comfortable with each other… characterized by brevity, relatively low-risk involvement, and participation” from all members of the class.[1] These activities encourage connections between students who may not have known each other before the course. They also help to create a sense of comfort with the class itself, and with the concept of experiential learning. Icebreaker questions could be related to the course content (e.g., “which course topic looks most interesting to you and why?”), help inform your teaching (e.g., “what question(s) do you have about the course outline?”), or help learners to get better acquainted, build community, and have fun (e.g., “share one boring fact about yourself”).
 “I met one of my best friends through an icebreaker in third year university. Without the icebreaker, we may have never begun talking” Former BSc student. 
 Community builders are arrival activities that are “designed to help students to develop a sense of connection and shared focus in a designated group. They are characterized by an emphasis on one or more group variables: e.g., roles, norms, purposes, processes, leadership, or dynamics.”[2] Typically, a group builder activity will take up more class time than an icebreaker, and will require more intentional facilitating on the part of the course instructor.
 Energizers (or “Re-energizers”) are a type of arrival activity that are “designed to help students to ‘clear their minds’, to re-create personal and group energy, or for transition purposes.”[3] They are typically quick, rely on participant involvement, and are known for their sense of ‘fun’. These ‘fun’ activities have a positive impact on students’ participation, motivation, and enthusiasm for the course. An example might be setting time aside at the start of class for groups to create a team charter ahead of a group project, which would help provide a roadmap for their work – setting meeting times, contact methods, preferred collaborative technologies, roles/tasks and project timelines. These could all be part of one group builder activity or scaffolded over a few classes.
 Course Content-Based Arrival Activities are an opportunity to reinforce core themes and course sticking points, often through active learning.[4] For example, “entry ticket” activities invite students to individually respond to a low-effort, content-based question at the beginning of class[5]; “brainwriting” tasks allow students to generate ideas in response to a prompt provided to them as they enter the room for later discussion[6]; and “one-minute papers” ask students to write for one minute about what they have learned in the course or what they are having trouble with thus far.[7] Content-based arrival activities can also connect course content and themes to popular culture and contemporary news items. For example, students may be asked to upload live reactions to a piece of media played at the beginning of the class, or to write a short low-stakes reflection on the piece.[8]
 Games and Internet-based activities don’t necessarily have to be content-based, but they should be engaging and low-stakes for students.[9] Some examples include trivia or Jeopardy-style games, and content-based games. Games may be pre-existing or instructor-created, and can function as a tool that gives students “a novel way to interact with games in order to learn skills and knowledge”; they also support social-emotional development, an important factor in learning.[10] In addition to games, internet-based activities (for example, an Internet scavenger hunt related to course material) and social media (such as Facebook or Twitter) may be used in arrival activities.[11] Social media arrival activities could include group forum discussions, or creating and sharing posts (content-based or open-ended) to a specific hashtag.[12][13] However, course designers should bear in mind when planning activities that open-ended sharing can have the risk of leading to hurtful or inappropriate content being posted.
 

 
	Boatman, S. A. (1991, April). Icebreakers and group builders for the classroom [Paper presentation]. Annual Meeting of the Central States Communication Association, Chicago, IL, United States. ↵
	Boatman, S. A. (1991, April). Icebreakers and group builders for the classroom [Paper presentation]. Annual Meeting of the Central States Communication Association, Chicago, IL, United States. ↵
	Boatman, S. A. (1991, April). Icebreakers and group builders for the classroom [Paper presentation]. Annual Meeting of the Central States Communication Association, Chicago, IL, United States. ↵
	Brame, C. J. (2016). Active Learning. Vanderbuilt University Center for Teaching. Retrieved from https://cft.vanderbilt.edu/guides-sub-pages/active-learning/. ↵
	Brown University. (2022). Interactive Classroom Activities. Retrieved from https://www.brown.edu/sheridan/teaching-learning-resources/teaching-resources/classroom-practices/active-learning/interactive. ↵
	Whenham, T. (2020). 15 active learning activities to energize your next college class. Nureva. Retrieved from https://www.nureva.com/blog/education/15-active-learning-activities-to-energize-your-next-college-class. ↵
	Whenham, T. (2020). 15 active learning activities to energize your next college class. Nureva. Retrieved from https://www.nureva.com/blog/education/15-active-learning-activities-to-energize-your-next-college-class. ↵
	Whenham, T. (2020). 15 active learning activities to energize your next college class. Nureva. Retrieved from https://www.nureva.com/blog/education/15-active-learning-activities-to-energize-your-next-college-class. ↵
	Sharples, M. (2019). Learning from gaming. In Practical Pedagogy (1st Ed). Routledge. https://doi.org/10.4324/9780429485534. ↵
	Ma, M., Oikonomou, A., & Jain, L. (2011). Serious Games and Edutainment Applications. Springer, London. https://doi.org/10.1007/978-1-4471-2161-9_1. ↵
	Sharples, M. (2019). Learning through social media. In Practical Pedagogy (1st Ed). Routledge. https://doi.org/10.4324/9780429485534. ↵
	Sharoff, L. (2019). Creative and Innovative Online Teaching Strategies: Facilitation for Active Participation. Journal of Educators Online, 16(2), 2. https://doi.org/10.9743/jeo.2019.16.2.9. ↵
	Whenham, T. (2020). 15 active learning activities to energize your next college class. Nureva. Retrieved from https://www.nureva.com/blog/education/15-active-learning-activities-to-energize-your-next-college-class. ↵




	

			


			


		
	
		
			
	
		5

		Advice on How to Incorporate Arrival Activities into Your Class

								

	
				 When planning and building arrival activities:
 	Use the activity to set the tone that you would like to maintain for the rest of the session.
 	Test out your instructions on someone else – someone not as tech-familiar – and on multiple operating systems.
 	Imagine yourself entering a room about which you have no information. Who will be there? What will you be expected to do? Where will you ‘sit’? Then, build an activity that would put you at ease. You may also want to include a short welcome note, small instructions, or name tags – all of these elements can be translated into a remote class or an in-person class.
 	Plan to change it up – don’t always start with the same type of activity.
 	Formative feedback is a wonderful way to engage in arrival activities. You could end one class/lesson with formative feedback (e.g., start-stop-continue, one thing I learned/muddiest moment, if I could revisit 2 ideas from class today, I would like to learn more about) and then begin the next class with a summary. This system allows you to re-engage with important ideas that students have asked to hear more about, and lets you know if they have missed any main ideas. Using formative feedback as bridge-in allows students to bring their existing knowledge and experience to bear on the information about to be learned and have the chance to see how ideas/details are connected – seeing the forest for a few minutes before working with the trees.
 	Arrival activities are also really useful in a lab setting (especially for first- and second-year classes where the lecture size is often over 500 people). In the lab, we usually have 30-40 students who are getting to know each other. Creating group-based arrival activities in these scenarios will help the students get to know each other and find friendly faces. For example, asking the students to solve a puzzle or a rhyme allows them to work together on an activity that isn’t too serious.
 	Get students involved – a ‘group builder’ activity could be assigning groups to create and facilitate a meaningful icebreaker for each of the class meeting times. This creates additional motivation to engage in the activities.
 	Take a mid-term barometer check on how the arrival activities are landing. This in itself could be an arrival activity, framed as: “Each week our class starts with an arrival activity. How helpful are these to your learning? What would you suggest I start doing? What would you suggest I stop doing? What would you suggest I continue doing?”
 
 When introducing arrival activities to your students:
 	Explain to the class what arrival activities are, what their purpose is, and why you have chosen to include them at the beginning of the class. That way, the students know what to expect when they come to class.
 	Clearly communicate instructions in multiple ways – a slide, verbally, and if applicable, in the chat. This is particularly helpful if students arrive late (and they do!) and need to get up to speed quickly on what’s going on.
 	Provide instructions not just for what to do, but also how to do it. For example, if you are asking students to annotate an image, give them the technical steps for how to do this.
 	It is hard sometimes to give over class time to arrival activities, but there is plenty of evidence that supports the ways in which they promote enduring learning. Arrival activities are not busy work if they are designed specifically and intentionally. In your class, frame and provide the context and purpose of these activities, explain that they are for student to use what they already know, no matter how vast or little, and for them to think about the course content. Let students know that these activities are important for giving context to their learning – that you want them to apply, synthesize, understand, categorize, and put the information/facts/ideas that they learn into context, which they can then use in a variety of different ways. Arrival activities can also highlight how knowledge/ideas/statistical information can be framed differently based off of students’ diverse and varied knowledges and experiences.
 	Student reluctance to participate can be framed as a desirable difficulty – discuss how learning is challenging and requires effort, but that these activities are designed to enhance enduring learning.
 	Research highlights the importance of intellectual relationships in learning, and how small study groups support long learn learning and student retention. However, active learning and group work are often seen as barriers to grades rather than as integral to long-term learning. It is helpful for students to know why you want them to explore and discuss together.
 
 During the arrival activity:
 	Monitor the activity as it is happening and intervene if necessary.
 	Invite students to identify themselves as the creator of a specific contribution if this contribution becomes the subject of the discussion, but do not force it.
 	Allow students to engage however they want. For example, if you provide a colouring page, recognize that some will colour out of the lines, or doodle on the margin. Give them that space. It will be messy.
 	Depending on the activity, engage with students while they are doing it. It helps build a positive rapport with students and creates a welcoming, relaxed environment that isn’t directly related to the course.
 
 Following the arrival activity:
 	Keep a record or notes on levels of student engagement. In the remote Zoom room, you could take a screenshot or keep a recording of the activity. You could then paste this screenshot into your slides so that when you review them the next time that you teach, you can make adjustments based on how students engaged.
 	If students are asked to provide a response, try to incorporate that response into your next lecture. Students will feel heard – that something is actually happening with the information that they are providing.
 	Gather feedback about the activities. You can ask students which ones they prefer and ask for suggestions, or allow students to choose which kinds of activities you include going forward.
 	Be prepared that some of the activities are not going to be the success you envision. It is very rare to have all of them meet the outcomes you anticipate. That doesn’t mean it’s not worth doing – switch it up and try something different. When they hit the mark it is worth it!
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		The Importance of Inclusion and Accessibility

								

	
				 There are many possible arrival activities that can foster active learning. The activities you select will depend very much on the actual students in the class. Most activities can be modified once you know who your students are and where your class will take place. Asking ‘what’s one thing you would like me to know about you as a learner’ as an initial arrival activity can be helpful. You may also want to think about scaffolding activities, building up to them throughout the course, and conducting these activities in small groups rather than in front of a lecture hall. The point is to find out what your students need and who they are.
 The following are important notes to keep in mind regarding inclusion and accessibility:
 	All videos should have closed captions that have been checked for accuracy.
 	If the activities take place before the officially timetabled start of class, do not count them as regular course work.
 	Be aware of the physical space of your class ahead of time and how students with disabilities might be best supported and accommodated with various activities – moving chairs and desks around can be a navigation or anxiety-inducing barrier for students. If a class is set up as an ‘active learning classroom’ with multiple tables/stations, considering making sure each table has an open spot for students in a wheelchairs or those with service animals. You may also consider posting activities on a learning management system to avoid asking students to move around the room.
 	Different identities along the axis of disability, race, gender, etc., may be visible, while others may be less visible. It is important that students are not asked to disclose diagnoses, etc. As the instructor, you should be clear that individuals do not have to share personal and private information, and you should know what to do when someone makes an error and asks an inappropriate question. To ensure that you are meeting everyone’s accessibility and inclusion needs, solicit information regarding student needs anonymously – this helps to avoid a person with a visible disability having to tell everyone their own personal needs or speak for ‘all disabled’ people. If gathering this information online, it is important to remember that contributions are not necessarily anonymous unless you adjust your settings. Finally, it is important to let students know whether they will be identified as the authors of contributions or not.
 	Taking time at the start of class to have your arrival activity double as a “feedback session” can go a long way in establishing a sense of mutual trust and respect in your course. If students feel you are listening, and you are co-creating an experience together that’s authentic, they will likely flag issues of accessibility and inclusion as a result of the openness fostered during these moments.
 	Note that many of the sample activities included in the package rely on sight (e.g. Boggle, word searches, map, colouring pages, etc.). If you are sharing your screen, the activity will not be accessible to students who use screen readers. Some activities can also be shared via an attachment dropped in the chat so that students who use screen readers can access the activity. Note that other activities (i.e., colouring pages) are only accessible to sighted students. It is important to be aware of this and use a variety of different arrival activities. Sharing your slides at the very start of class and ensuring images include alt text can also increase the accessibility of the activities. If your arrival activity relies on a single question prompt, you could share the prompt on a slide, add it to the chat, and read it out. Note that the attached sample arrival activities include slide descriptions that can be posted into the chat as well as alt text descriptions of all images.
 	It is important to consider that for many students (including those that are neurodivergent) interacting with peers and engaging with them (and the professor) is not a natural or simple task. For many of these students this means anxiety or frustration. Allow students to have the option to refrain from participation or better yet, offer personal support/guidance or separate activities that can be done individually.
 	It is also important to consider that for many neurodivergent students, the implementation of new things like arrival activities can make these students anxious due to a change in routine. If these activities are implemented suddenly, it would be beneficial to let these students know beforehand and offer them a “run-down” of what this new change will entail.
 	It is very important in online learning to have instructions on how to annotate the screen or perform other features in Zoom. Although many of us aren’t new to online learning, we can’t make the assumption that every professor has exposed their students to these features beforehand.
 	As many of us offer hybrid learning opportunities, consider how the activities will be received in both in-person and virtual environments. It can be challenging to do both well in one session, so consider alternating between activities that might be better suited in person versus online.
 
 Some notes about participation:
 	Make sure students know they don’t have to participate or engage in the activity.
 	Provide instructions in multiple formats (text on slide, verbally, chat, etc.) for more equitable understanding.
 	Provide multiple ways of contributing. If you can, let the student choose how they share their contribution (be it through Zoom annotation tools, chat, audio, video, etc.). It may mean that your slide doesn’t get the pretty stamps you were hoping for, but you will get way more shares from students if they can choose. Allow students to engage in ways that are meaningful to them. For example, a neurodiverse student may not appear to be engaged even though they are, or a student with a speech impairment may not want to speak aloud.
 	Consider physical space. Many students struggle with forward-facing activities if they need to be able to see or hear something behind them (for instance, any student that needs to see faces or read lips for comprehension). Students with mobility barriers (visible or not) can also find it difficult to turn around to engage with something occuring behind them.
 	For those teaching in-person, it is also important to encourage students to move seats in-between lectures. True class engagement and peer-interaction cannot occur if students stick to one spot for the entire semester and only interact with their close-by peers or friends. Moving seats also gives students the ability to interact equally with the professor who is usually situated at the front of the lecture hall. Fluidity in seating also gives some students who usually refrain from participation (because they are seated very far back or isolated in corners) the opportunity to become more engaged and interactive.
 
 Some notes about music:
 If you are including music as an aspect of your arrival activities, it may be a good idea to keep a few things in mind:
 	Provide a link if you are streaming videos or using materials from other sources. Sometimes it is preferable to go to the link to experience it, rather than through your shared screen.
 	If you are playing music, share the song information on a slide (including artist, title, and a link to the video with close captioning).
 	Do a quick check to make sure that the artist hasn’t engaged in racist/sexist/transphobic/homophobic/etc. behaviour.
 	Make sure that you are sharing music or art from a diversity of artists.
 	If you curate a playlist for the class, share it with the students and ask them to recommend new music. Perhaps set a theme (e.g. all Canadian artists).
 	If students send you recommendations, be sure to use them.
 	If you have musicians in the classroom, ask if they’d like to provide the music during arrival activities (or during breaks in the class).
 
 “I feel arrival activities may be a good way for students to bond over, talk about, and generally just share their ethnic backgrounds with each other. The academic setting does not usually invite students to talk openly or out-of-context-ly about their backgrounds. I had went nearly an entire semester unaware that my seat-neighbour was also an ethnic Albanian; it was a great feeling as this was the only other individual that I met at the university who shared the same background as me. I think it is important to share our backgrounds with each other (if comfortable in doing so) as it helps us each learn new things about each other and appreciate our differences. In courses like History, Politics, Geography, and even a few of my English courses, this can be extremely interestingly relevant in terms of gaining different perspectives and is often necessary to know in order to be sensitive to and aware of diverse cultural/ethnic relations with lecture content. To exemplify, speaking of the Israel-Palestine conflict in History or English classes warrants some cultural caution when contributing to class. As a personal example, I did not appreciate being accused of being an ultra-capitalist for critiquing historical communist events and so, I had to make it evident that I come from a communist dictatorship country.” -Former student
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		Arrival Activity Slide Deck

								

	
				 The associated slide deck contains a variety of arrival activities. We have focused on arrival activities that are used in an online context, wherein students reply by annotating the shared screen, or by participating in the chat, in a class back-channel, or through the course’s learning management system. However, many of the activities can be used for in-person classes as well. Note that the samples provided here are just the tip of the iceberg in terms of what arrival activities could be. You can access the associated slide deck, alternate activity list, and ALT TEXT summaries here.
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				 Our education and employment as students, instructors, education developers, and learning designers takes place on the lands of the Coast Salish, the Huron-Wendat, the Seneca, the Mississaugas of the Credit River, the Algonquin, the Anishinabewaki, the Wendake-Niowentsïo, the Haudenosaunee, and the Attiwonderonk. We strive to follow intent with action and make equity, diversity, and inclusion foundational components of our teaching, educational leadership, and learning practice.
 
 

	

			


			


		
	
		
			
	
		9

		Appendix A: Resources from the Environmental Scan

								

	
				 A selection of resources from our environmental scan are below, arranged by focus:
 General Resources and References
 	High Stakes and Low Stakes Assessment (2021). Instructional Resources. Centre for Innovation in Teaching and Learning (Citl). https://blog.citl.mun.ca/instructionalresources/high-stakes-and-low-stakes-assessment/.
 	Keyes, C. L. M., Eisenberg, D., Perry, G. S., Dube, S. R., Kroenke, K., & Dhingra, S. S. (2012). The relationship of level of positive mental health with current mental disorders in predicting suicidal behavior and academic impairment in college students. Journal of American College Health, 60(2), 126-133. https://doi.org/10.1080/07448481.2011.608393.
 
 Online Learning
 	Berry, S. (2017). Building community in online doctoral classrooms: Instructor practices that support community. Online Learning, 21(2), 1-22. http://dx.doi.org/10.24059/olj.v21i2.875.
 	Garrison, D. R., Anderson, T., & Archer, W. (2010). The first decade of the community of inquiry framework: A retrospective. The internet and higher education, 13(1-2), 5-9. https://doi.org/10.1016/j.iheduc.2009.10.003.
 	Yuan, J., & Kim, C. (2014). Guidelines for facilitating the development of learning communities in online courses. Journal of Computer Assisted Learning, 30(3), 220-232. http://dx.doi.org/10.1111/jcal.12042.
 
 Pedagogy
 	Dixson, D. D., & Worrell, F. C. (2016). Formative and Summative Assessment in the Classroom. Theory Into Practice, 55(2), 153-159. https://doi.org/10.1080/00405841.2016.1148989.
 	Sharples, M. (2019). Practical pedagogy: 40 new ways to teach and learn. Routledge.
 
 Icebreakers/Activities
 	Braghirolli, L. F., Ribeiro J. L. D., Weise, A. D., & Pizzolato, M. (2016). Benefits of educational games as an introductory activity in industrial engineering education. Computers in Human Behavior, 58, 315-324. https://doi.org/10.1016/j.chb.2015.12.063.
 	Kinsella G.K., Mahon C., & Lillis S. (2017). Using pre-lecture activities to enhance learner engagement in a large group setting. Active Learning in Higher Education, 18(3), 231-242. https://doi.org/10.1177/1469787417715205.
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