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		Introduction

								

	
				This Open Education Resource is a handbook for educators of Grades 4-8 seeking to incorporate spelling, grammar, and vocabulary in their literacy programs. Teacher candidates, classroom teachers, support personnel, and literacy tutors can all benefit from the linguistic information and classroom applications suggested. The handbook is intended to provide foundational knowledge and teaching strategies in response to the Language Foundations for Reading and Writing component of the Ontario Curriculum: Language (2023).
 This resource is not a prescribed, lesson-by-lesson program to use as a classroom text. Educators bring varied background knowledge and experience to word study, and the needs of each classroom differ widely. Therefore, we offer specific information about the underlying structures of spelling, grammar, and vocabulary along with engaging classroom ideas and online resources. It is up to educators to decide what strategies best address the needs of the students in their classes.
 The chapters are organized by the umbrella topics of Spelling, Vocabulary, Sentences, and Parts of Speech. These divisions often overlap, since word study concepts are closely intertwined. Building student knowledge in areas such as prefixes, base words, and suffixes, for example, will enhance not just reading but also oral vocabulary and writing.
 Suggestions for teaching include addressing word study across curriculum areas, whole class explicit instruction, small group application, and individual student support. A recurring theme is the importance of teachers assessing student needs through ongoing formative assessment in the context of authentic literacy tasks. They are then able to tailor their support to the identified needs of their students.
 
 Chapter Structure:
 Each of the 20 chapters identifies specific connections to expectations from the Ontario Curriculum: Language (2023). This is followed by an outline of prior required knowledge, a definition of the concept, and specific examples. The focus is then placed on why the concept matters in literacy development along with several suggestions for applying the learning in the classroom. Finally, additional online resources such as websites, videos, or interactive games are listed. Many of the chapters include interactive elements that educators can copy and implement in their practice.
 
 How to Navigate this Book:
 In the top left corner of the screen is a black tab labeled “Contents.” Select this to open the Table of Contents dropdown menu. From there, you can navigate to any of the chapters in the book by clicking on the heading.
 At the bottom left or right of this book are the “next” and “previous” buttons. They are labeled with the title of the next section. You can use these buttons to go directly to the previous or next chapter without navigating back to the Table of Contents.
 The Appendix contains a table that cross-references the Ontario Language Curriculum (2023) to the chapters.
 
 Open Education Resources:
 The authors are committed to Open Education Resources, and we encourage educators to share this web-based handbook with colleagues. In addition, we encourage educators to reuse the integrated H5P interactive elements to support their own practice with their students. For more information about sharing and reusing content, access the Pressbook link and the H5P link.
 
 We are indebted to Brock University in St. Catharines, Ontario, Canada, for financial and technical support throughout the project. Giulia Forsythe – Director, Teaching and Learning of the Centre for Pedagogical Innovation – offered guidance from the early stages. Kosar Dakhilanian, Research Assistant with the Centre for Pedagogical Innovation, provided ongoing technical assistance in Pressbook and the use of H5P tools. We also benefited from funding from the OER Adaptation Grant program at Brock University. Finally, we thank our Dean of Education, Dr. Mary-Louise Vanderlee for supporting this project as a focus for the sabbatical of Dr. Ruth McQuirter, and for her willingness to share this handbook with her colleagues across Canada.
  
 Contact Information for authors:
  
 Ruth McQuirter, Ed.D.
 Professor, Teacher Education,
 Brock University,
 St. Catharines, Ontario.
 rmcquirter@brocku.ca
  
  
 Carolyn Venema, OCT, M.Ed.
 Research Assistant,
 Instructor, Teacher Education
 Brock University,
 St. Catharines, Ontario
 cvenema@brocku.ca
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		Spelling: Plurals - Regular Patterns

								

	
				Category:           Spelling
 Concept:            Plurals – Regular Patterns
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Spelling
 –_____—B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Understanding that nouns, which are the names of people, places, or things, may be singular (meaning “one”) or plural (meaning “more than one”)
 	Understanding the distinction between vowels and consonants
 	Familiarity with base words and adding endings. The base word for schools, for example, is school, with s being added as an suffix to signal the plural form.
 	Understanding that there are spelling patterns that represent changes in word meaning or function, such as plural forms, parts of speech, tenses, etc.
 
 
 What’s the definition?
 The plural form of most nouns is created by adding s or es to the singular form:
 	Most words form the plural by adding s
 	To form the plural of words ending with -s, -ss, -ch, -sh, or -x, add es
 
 
 What does it look/sound like?
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=21#h5p-1 
 
 
 Why does it matter?
 Many students in the middle and later grades will have incorporated the regular patterns for spelling plurals in their writing but may still struggle with unusual plural forms (See chapter on Plurals – Irregular Patterns).
 Even so, errors with regular plurals comprise a significant portion of spelling errors in student writing. A common tendency is to confuse plurals and possessive forms, with apostrophes often used to signal plurals. (for example, spelling the plural of boy as boys’ ).
 [image: ]
 
 How do I teach this?
 Teachers can identify common errors in student writing related to plurals, and plan individual, small group, or large class instruction accordingly. They can also point out plural patterns in reading passages encountered throughout the curriculum.
 One strategy is to create decks of cards on which plural nouns are printed based on the patterns and examples indicated earlier in this unit. Ask students to sort the words into those with plurals ending in s or es. Sort the es pile further into those with base words ending in the various endings -s, -ss, -ch, -sh, or -x. The class can then brainstorm other nouns that fit these patterns for forming plurals and record them on a chart.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=21#h5p-2 
 
 During peer and self-editing proofreading activities have the students focus on plurals. Identify words that were common errors and discuss patterns to be addressed (Note: other plural patterns as well as exceptions are covered in the chapter on Plurals – Irregular Plural)
 Be sure students see plurals used in meaningful contexts. In addition to student writing and passages identified in reading, teachers can design paragraphs in which some plurals are misspelled. Students are tasked with detecting and correcting the misspellings. Alternatively, the passage could contain the singular form of highlighted nouns and students be required to write the correct plural version.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=21#h5p-3 
 
 
 
 Have students create lists of plural nouns related to a common theme. For example:
 	Items in my locker
 	If I did the grocery shopping, I would buy lots of ___________
 
 Provide online images or photos with many plural objects to identify and spell. A good source is the New York Times regular feature:
 [image: This is a creenshot of the New York Times webpage called What's Going On in this Picture.]
 What’s Going on in this Picture: https://www.nytimes.com/column/learning-whats-going-on-in-this-picture
 Many ELL/MLL students may be confused by the fact that the s endings are not always pronounced as /s/. In the case of boys, for example, the final sound is pronounced /z/, whereas in tanks it is the sound /s/. Help students practice pronouncing a variety of plural nouns.
 For students struggling with distinguishing plural and possessive forms (e.g. spelling the plural of language as language’s).
 
 Online Resources
 Teaching Singular and Plural in a Fun Way  https://to-teach.ai/blog/en/teaching-singular-and-plural-in-a-fun-way
 	This site provides suggestions for engaging ways to teach and reinforce plural spellings including Plural Collages, Kahoot, Padlet, and Jeopardy.
 
  
 YouTube video: Singular and Plural Nouns: s, es, and ies endings
 https://youtu.be/UJNsuNMTvgE?si=V1uyOJOIt1y98Z_H (6 minutes)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=21#oembed-1 
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		Spelling: Plurals - Irregular Patterns

								

	
				Category:           Spelling
 Concept:            Plurals – Other plural patterns and exceptions (y to i; f to v; Latin ____________and Greek plurals; irregular forms)
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Spelling
 __________B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Understanding that most words form the plural by adding s
 	Understanding words ending with -s, -ss, -ch, -sh or -x form the plural by adding es
 	Recognizing that plural forms differ from possessives
 
 
 What’s the definition?
 Singular nouns ending in a consonant and y (e.g. pony) form the plural by changing the y to i and adding es (ponies).
 [image: This graphic explains that when a word ends in y, and has a consonant before the y, the y changes to an i before adding the ending es to create a plural form.]
 Singular nouns ending in a vowel plus y (e.g. monkey), form the plural by adding s (monkeys)
 [image: This graphic explains that when a word ends in y, and has a vowel before the y, the y changes to an i before adding the ending es to create a plural form.]
 Singular nouns ending in f (e.g. calf) or fe, (life) form the plural by changing to f to v then adding es (calves; lives).
 [image: This graphic explains that when a word ends in f or fe it changes to v before adding the ending es to create a plural form.]
 Greek and Latin plural forms:
 Many words in science and medicine are closely related to their Greek and Latin origins and maintain the patterns used in these languages.  (example: bacterium – bacteria; fungus – fungi; phenomenon – phenomena; diagnosis – diagnoses)
 Irregular plurals:
 The plurals of some words show irregularities that are best learned through exposure to reading, oral language, or practise in writing. Some are listed in the section below.
 
 What does it look/sound like? 
 Examples of words ending in consonant plus y
 	Singular 	baby 	candy 	cherry 	city 	diary 	fry  	galaxy 	library 
 	Plural 	babies 	candies 	cherries 	cities 	diaries 	fries 	galaxies 	libraries 
  
 Examples of words ending in vowel plus y
 	Singular 	birthday 	chimney 	holiday 	key 	monkey 	turkey 	valley 
 	Plural 	birthdays 	chimneys 	holidays 	keys 	monkeys 	turkeys 	valleys 
  
 Examples of words ending in f or fe
 	Singular 	calf 	elf  	half 	knife 	leaf 	life 	thief 	wolf 
 	Plural 	calves 	elves 	halves 	knives 	leaves 	lives 	thieves 	wolves 
  
 (Exceptions to the pattern: chief/chiefs; roof/roofs)
 Examples of words with Greek and Latin endings
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=26#h5p-4 
 
  
 Examples of plural words that do not fit recognizable patterns
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=26#h5p-5 
 
  
 
 Why does it matter?
 Errors with spelling plural forms are common in the writing of both children and adults. While many singular nouns just require adding the letter s, there are many patterns beyond this, and many irregular plural spellings.
 Furthermore, English Language Learners often have a first language that has straightforward plural spellings and it can be challenging to deal with multiple plural patterns, including the fact that the final s can be pronounced /s/ as in parts or /z/ as in places or girls.
 
 How do I teach this?
 In assessing student writing be aware of confusions with plural patterns, especially with singular words ending in y or f. Depending on how widespread errors are, mini lessons can be given to groups of students or brief whole class exploration of these patterns.
 Be aware of the presence of words of Greek and Latin origins in subject disciplines such as science and mathematics. Point out the plural forms as they appear in context or ask students when they encounter a word in science such as hypothesis/ hypotheses how that pattern might inform the plural spelling of crisis or synthesis. Similarly, how might knowing that the plural of larva is larvae assist with spelling the plural of antenna?
 Keep a class list of irregular plural spellings (see lists above) and tap into the oral vocabularies of students for unusual forms such as child/children or woman/women.
 Ask students to speculate why some team names conform to accepted plural forms while others do not. Good examples are the Toronto Maple Leafs as opposed to The Sudbury Wolves.
 
 Online Resources
 BioMed Editor https://www.biomedicaleditor.com/spelling-tip-latin.html  outlines patterns for Greek and Latin plural forms as well as alternate spellings.
 The topic of irregular or less common plural forms is covered extensively in Grammarly https://www.grammarly.com/blog/parts-of-speech/irregular-plural-nouns/.
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		Spelling: Adding endings - Dropping final e

								

	
				Category:           Spelling
 Concept:            Adding endings: Dropping the final e
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2  Language Foundations for Reading and Spelling
 __________B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Understanding the concepts of base words and suffixes
 	Understanding the concepts of consonants and vowels, including silent e
 
 
 What’s the definition? 
 Sometimes the spelling of a base word changes when a suffix is added. This chapter deals with adding suffixes to base words ending in silent e, using the following rules:
 	Drop the e when adding a suffix beginning with a vowel (-ed, -es, -ing, -y, -er, -ire, -en, -able, – est, -ish, -or, -ory).
 
 	Do not drop the e when adding a suffix beginning with a consonant (-s, -ful, -less, -ly, -ness, -ment).
 
 
 What does it look/sound like? 
 In these examples, the base word ends in silent e. When the suffix also begins with a vowel,  the base word drops the silent e:
 	Base Word: 	Base word with suffix: 
 	excite 	exciting, excitable 
 	celebrate 	celebrating, celebration, celebrated, celebratory 
 	admire 	admiring, admirable, admirer, admiration 
 	illustrate 	illustrating, illustrator, illustrated, illustration 
  
 Note that in the cases below, the silent e is retained when adding a suffix that begins with a consonant:
 	Base Word: 	Suffix: 	Base word with suffix: 
 	excite 	-ment 	excitement 
 	celebrate 	-s 	celebrates 
 	admire 	-s 	admires 
 	illustrate 	-s 	illustrates 
  
 Why does it matter?
 As students move into middle and later grades, they will need to supplement their knowledge of phonics with spelling patterns for adding endings to base words. The structural patterns above require a knowledge of vowels and consonants, but also of the morphological concepts of base words and suffixes.
 Students will use derived forms frequently in their everyday writing. The complexity of the derived words will increase as students encounter them in reading and writing across multiple subject disciplines.
 
 How do I teach this?
 Decisions as to how to address this structural pattern should be based on the needs of the class as indicated through assessment of student writing.
 If many students are struggling with patterns for adding suffixes to words ending in silent e, the teacher may choose to provide a whole class mini-lesson using misspelled words in students’ writing as a starting point.
 In other instances, the pattern could be explored in small group interactions or one-on-one instruction in teacher-student writing conferences.
 One teaching strategy is to colour code the words so that the base forms appear in a different colour than the suffix added. Framing this strategy as a word equation is also helpful.
 _____entice + ing = enticing
 _____entice + ment = enticement
 Engage students in exploring the pattern through word sorting. One way to accomplish this is to provide a deck of cards to small groups or individuals on which a variety of words ending in silent e with suffixes are printed (see examples above).
 Have students identify the base word in each and sort the pile into those that drop the final e and those that retain it. Then note what is common about the suffixes that are added to the respective piles: one pile will have suffixes starting with a vowel; the second will have suffixes beginning with a consonant.
 Another strategy is to create a passage in which words ending in silent e followed by suffixes are sometimes misspelled. Have students work in proofreading pairs to find and correct the errors.
 ………
 Online resources:
  
 The Literacy Nest: Tips for Teaching the Drop E Rule provides a clear explanation with examples and teaching ideas.
 https://www.theliteracynest.com/2022/11/tips-for-teaching-the-drop-e-rule.html
 This YouTube video (8 minutes) provides a basic review of vowel/consonants and suffixes. It also contains useful examples of the drop e rule
 Drop the E/ Phonics and Spelling/ The Good and the Beautiful 
 https://youtu.be/Cx7XTbboZCI
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=28#oembed-1 
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		Spelling - Changing y to i when adding suffixes

								

	
				Category:           Spelling
 Concept:            Changing y to i when adding suffixes
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Spelling
 __________B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Understanding the concepts of base words and suffixes
 	Recognizing vowel and consonant patterns
 
 
 What’s the definition? 
 With words ending in consonant and y, retain the y when adding –ing
 e.g. bury – burying
 [image: This graphic explains that when a word ends in y, and has a consonant before the y, the y changes to an i before adding the ending ing.]
 With words ending in consonant and y, change the y to i when adding suffixes other than -ing
 b.g. burial; buried
 Note that patterns for creating plural forms of words ending in y are also explored in the chapter Plurals – Irregular Patterns.
 
 What does it look/sound like? 
 Examples of adding suffixes to base words ending in a consonant plus y:
 	Base Word 	Adding – ing 	Adding other suffixes 
 	bury 	burying 	buried; burial; buries 
 	carry 	carrying 	carried; carries; carrier 
 	marry 	marrying 	married; marries; marriage; marital 
 	reply 	replying 	replies; replied 
 	pity  	pitying 	pitied; pitiful; pities 
 	worry 	worrying 	worried; worries; worrier; worrisome 
  
 Note that the patterns described above relate to words ending in a consonant plus y. If the word ends in a vowel plus y, the y does not change to i:
 	Base Word 	Adding – ing 	Adding other suffixes 
 	journey 	journeying 	journeys; journeyed 
 	play  	playing 	plays; played; player 
 	obey 	obeying 	obeyed 
 	survey 	surveying 	surveyed; surveyor 
  
 
 Why does it matter?
 As students progress as writers, they will encounter structural patterns for building on simple base words by adding endings that often change the part of speech. For example, by adding a suffix to the verb to worry, it can switch tenses (worried), become an adjective (worrisome) or noun (worrier). While some students may pick up these patterns intuitively, many will need to be made aware of them explicitly in order to apply them confidently in their writing.
 
 How do I teach this?
 In assessing student writing be aware of errors involving adding suffixes to words ending in consonant plus y. Depending on how widespread errors are, mini lessons can be given to groups of students, during teacher-student writing conferences, or brief whole class exploration of these patterns.
 Point out and explore these patterns when they occur in classroom reading or whole class proofreading experiences. Develop anchor charts for students to consult as they write.
 Provide students with some of the examples in the sections above and have them determine when the y is changed to i and when it is retained.
 Use manipulatives to provide visual and hands on experiences with adding suffixes to words ending in a consonant plus y (see video below).
 Online Resources:
 Tips for Teaching the Y Rule https://www.theliteracynest.com/2022/12/tips-for-teaching-the-y-rule.html provides helpful background information on the “Y Rule” as well as practical teaching suggestions.
 This video demonstrates the use of manipulatives to provide a visual and hands-on approach to exploring these patterns:
 How to help students understand the spelling changes to a base word that ends in y.  https://youtu.be/fEl4wcUfbcw?si=NwRwQRw7Pgraf7Zx
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=31#oembed-1 
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		Spelling - Contractions

								

	
				Category: Spelling
 Concept: Contractions
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B2. Language Foundations for Reading and Spelling
 ———-B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Recognizing that contractions are common in everyday speech, especially in informal contexts.
 	Understanding that apostrophes are used to signal possession as well as contractions.
 
 
 What’s the definition? 
 A contraction is a shortened form of two or more words. Omitted letters are replaced by an apostrophe.
 
 What does it look/sound like? 
 The most frequent pattern of contractions is to replace a single letter with an apostrophe:
 _____Example:she is – she’s.
 However, more than one letter can also be omitted:
 _____Example:she would –she’d.
  
 Examples of contractions include the following:
 	Purpose: 	Examples: 
 	to negate 	aren’t; didn’t; doesn’t; don’t; hadn’t; shouldn’t; can’t (notice can + not = can’t); wasn’t; weren’t 
 	to add will 	I’ll; you’ll; she’ll; he’ll; we’ll; they’ll; it’ll 
 	to add is 	it’s; that’s; there’s; who’s 
 	to use the verb to be 	I’m; you’re; she’s; he’s; it’s; we’re; they’re 
  
 Why does it matter?
 Most students will be familiar with contractions in everyday discourse, especially with informal dialogue. They may not, however, have internalized the placement of the apostrophe to indicate the omission of letter(s) in written form.
 Some contractions involve more than just a simple replacement for a sound, as in will not/won’t; do not/don’t. Furthermore, ELL students may not have experienced contractions in their first language.
 Contractions are sometimes confused with homophone forms when students simply sound words out rather than think of the meaning connections within a contracted form. This can give rise to confusion with it’s/its; they’re/their/there; we’re/were; who’s/whose).
 Students also need to realize that apostrophes have more than one use in punctuation. In addition to contractions, they are also used to show possession (the book’s cover) or as an abbreviation for numbers (‘60s =1960s).
 
 How do I teach this?
 Notice in assessing student writing whether the student is are simply sounding out the contracted form or acknowledging the omitted sound and the apostrophe to replace it. For example, does the student spell hadn’t as hadent; they’d as theyd etc.
 Create a visual or physical representation of contractions. One strategy to accomplish this in younger grades is to have students stand in a line, each holding a letter from the longer form such as w, h, o, (space) i, s. An additional person stands behind them with an apostrophe. As the students move closer together, the one with the apostrophe taps the person carrying the letter to be omitted (i), and takes that person’s place in the line to make the contracted form.
 [image: In this picture, six children are standing in a line, each holding a letter and one holding an apostrophe.]
 Individually practise the exercise above with letter tiles or cards.
 Notice in various writing forms (dialogue, scripts, informal reporting, online content) the effect of contractions on creating a more casual voice. Have students compare sentences such as “I have been looking everywhere for my keys but I cannot find them” with “I’ve been looking everywhere for my keys but can’t find them.”
 Provide students with proofreading opportunities involving contractions. Have them correct passages in which contractions have been improperly spelled or ask them to create contractions for longer forms in the work.
 When proofreading their own work or that of a peer, one strategy is to have students only identify the words with apostrophes, and determine if the use of the apostrophe is correct in its use. Likewise, they can seek out words that are missing apostrophes and make corrections together.
 …………………………….
 Online Resources:
 YouTube video: What is a Contraction/ Apostrophe? https://youtu.be/sEGPVtxesjM?si=H9FVptzMJKeqE7uN
 This video (2:30 min) shows many examples of contractions in sentence contexts. It covers of the basics of apostrophe placement.
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=34#oembed-1 
 
 YouTube Video: Contractions: English Song for Kids https://youtu.be/5xE-vw2ctqo?si=xZwfnrsXembP8zSE
 This video (3:02 min) provides a catchy rap that demonstrates the formation of contractions. It does not present contractions in a sentence context.
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=34#oembed-2 
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		Spelling - Homophones

								

	
				Category:           Spelling
 Concept:            Homophones
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Spelling
 __________B2.1 Word-Level Reading and Spelling
 Prior Knowledge:
 	Recognizing that there are multiple ways to spell many vowel and consonant sounds
 	Understanding that the spelling of a word can be dependent on its use in context
 
 
 What’s the definition?
 Homophones refer to two or more words having the same pronunciation but different meanings, origins, or spelling
 (from the Greek words homos, meaning “same” or “similar” and phone, meaning “sound.”)
 
 What does it look/sound like? 
 Homophones sound alike but are not spelled alike and have different meanings. Some common homophones are listed below.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=36#h5p-6 
 
 Other lists of homophones can be found online at:
 https://blog.duolingo.com/common-english-homophones/
 https://www.corelanguages.com/20-english-homophones/
 
 Why does it matter?
 Homophones are a common source of spelling errors among students at all grade levels. Spell checks often miss homophones since they do not take meaning and context into account.
 English spelling has many instances of homophones. The same sound can be made with different consonants, as in the case of the /n/ sound in new and knew, or vowels as in meet and meat. English has been influenced by many languages, resulting in confusion around spellings such as knight and night. Finally, homophones can be the result of words used as different parts of speech, as in the past tense of the verb to throw (threw) and the preposition through.
 Students typically use sounding words out as a primary spelling strategy, which does not help with the spelling of homophones. Furthermore, English Language Learners often have limited oral vocabularies and exposure to written English, which makes connecting words and their meanings in context more difficult. If their first language is spelled phonetically, it may be challenging for them to see two words that sound the same be spelled differently.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=36#h5p-7 
 
 
 How do I teach this?
 Collect samples of writing in which homophones are misspelled (e.g. its/it’s; there/there/their). Add homophone sets and their meanings (or images) to a word wall for easy reference.
 Emphasize the meaning of homophones as they appear in written context. Assess student understanding by providing sets of cards and have them select the correct word from a homophone pair when they hear them used in sentences. Students can also play this game in pairs or small groups.
 Practise homophones in sentences that highlight the meaning of the words:
 —–We threw the ball hard and it crashed through the window.
 Point out or search for homophones as they appear across subject areas: e.g.
 Technology: bot/bought; byte/bite; cache/cash; phishing/fishing
 Geography: place names such as Rhodes (roads); Nice (niece); Barrie (berry; bury)
 Look for word play in which homophones create puns. Rich sources are headlines for sporting or current events, advertising, greeting cards, etc. Encourage students to create their own clever titles for stories they have written.
 These headline puns are found at https://www.heymann.notts.sch.uk/attachments/download.asp?file=7515&type=pdf
 —–Sleepless Knights at Haunted Castle
 —-–“Sew What?” ask Clothes Manufacturers”
 —–Witch Hallowe’en Costume Is For You?
 —–Bakers Have Flour Power
  
 Challenge students to solve riddles that incorporate puns:
 —–Q: What was the most popular ice cream served by the airline?
 —–A: Plane chocolate
  
 Brainstorm memory tricks or mnemonics to spell homophones
 e.g. To recall “there” as in “over there”  note that here is in there.
 ………………………
 Online Resources:
 Here’s a homophone Match Up Game (match homophone with definition)
 https://wordwall.net/resource/54587669/english/homophone-match-up-game-1
  
 Your students can listen to the Homophone Word Song (3:26 min) https://youtu.be/nnjke7WERu0?si=Qdy5VDk8gwtoY40l
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=36#oembed-1 
 
 This video provides examples and uses of homophones.
 What Are Homophones? Examples and Usage (3:33 min)
 https://www.youtube.com/watch?v=SazUsM_1EvI
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=36#oembed-2 
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		Spelling - Schwa Vowels

								

	
				Category:           Spelling
 Concept:            Schwa vowels
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023)
 _____B2. Language Foundations for Reading and Spelling
 —-_____-B2.1 Word-Level Reading and Spelling
 Prior Knowledge:      
 	Understanding the difference between vowels and consonants
 	Understanding that syllables can be stressed or unstressed
 
 
 What’s the definition?
 A vowel that is unstressed, toneless, and neutral, occurring in unstressed syllables (e.g. a in about or o in synonym). Schwa vowels are the most common vowel sounds in the English language. They are often transcribed using an upside down e symbol. / Ə /
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like?
 Schwa vowels sound like “uh,” in that they are not clearly pronounced. Listen to the difference in the vowel a as it is pronounced in apple (where it appears in the stressed syllable) vs. the sound of a in again, where it is in the unstressed syllable.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#h5p-8 
 
 Compare the sound of o in the first syllable of bottom, where it is stressed, with the second syllable, where it is unstressed.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#h5p-9 
 
  
 
 Why does it matter?
 Students often learn to sound words out for spelling. Unfortunately, this strategy does not work with schwa vowels, as they all tend to sound like “uh.” Note the similar pronunciations of the schwa vowels in these words: lesson; lessen; margin.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#h5p-10 
 
 As students progress through the grades, they encounter and use longer words, and therefore are exposed to more schwa vowels. This becomes a challenge for spelling and students may resort to using simple words to avoid making multiple spelling errors in their writing.
 Help students to understand that sounding words out may not always be a satisfactory approach to spelling.
 
 How do I teach this?
 Related forms of words
 One useful trick for spelling schwa vowels is to look for a shorter version of the word where the vowel is sounded. In derived forms, the base word is often stressed and therefore the vowels are easier to hear. Listen to the sound of i in the base form define as opposed to the derived form definition. If students mentally think of the base form or a related form of many longer words, the spelling of the schwa is much easier.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#h5p-11 
 
 Visual Memory
 Students can also use visual memory to help them remember the spelling of schwa vowels.
 Read aloud the list of words above. Emphasize the difference in vowel sound from the base word and its derived form. Have students highlight the vowel in both forms of the word to activate their visual memory.
 In addition, they can highlight the vowels in their writing that give them difficulty.
 [image: This is a list of words to show how a base word can help a student spell the derived form. The words include oppose and opposition; compose and composition; repeat and repetition; deprive and deprivatio; and reside and resident.]
 Cross-Curricular Connections
 Point out related words and derived forms in a variety of subject areas. Academic vocabulary becomes more complex in later grades, with a corresponding increase in schwa vowels.
 Mathematics:               geometry / geometric
                                        octagon/ octagonal
 Social Studies:                 Canada / Canadian
                                            democracy / democratic
                                            immigrant/ immigration
 
 Everyday applications
 Challenge students to brainstorm food words that contain schwa vowels. e.g. bacon; carrots; apricot; banana; pretzel; lemon; salad.
 Alternatively, provide pictures and have students identify the pictures and then spell the word. Have them try to identify the schwa sound in the word.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#h5p-12 
 
 
 Online Resources
 The Schwa Sound (the most common vowel sound) YouTube 5:52
 https://youtu.be/yWGCPXPkqG0?si=Gl2VxfXUKJWu2yg8
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=39#oembed-1 
 
 
	

			
			


		
	
		
			
	
		8

		Spelling - Strategies for Tricky Words

								

	
				Category: Spelling
 Concept: Spelling Strategies for Tricky Words
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B2 Language Foundations for Reading and Writing
 ———-B2.1 Word Level Reading and Spelling
 Prior Knowledge:
 	Sounding out words that are phonetically regular
 	Reading words by syllables
 	Awareness of basic spelling patterns such as word families
 
 
 What’s the definition? 
  Although many words in English conform to predictable spelling patterns that are based on sound-symbol correspondences or structural rules for adding endings, there are, nevertheless, many English words that have elements that provide spelling challenges. These features sometimes are due to the influence of other languages and cultures over the course of English history.
 
 What does it look/sound like? 
 Spelling challenges may occur when words are not clearly pronounced in everyday speech, contain silent letters or unusual vowel or consonant combinations.
 The list below represents samples of words with misleading pronunciations.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=44#h5p-13 
 
  
 
 Why does it matter?
 Students who have come to rely on sounding words out for spelling may struggle when faced with seemingly random spelling patterns. It is important to acquire strategies for recalling unusual features of words and to apply them in everyday writing tasks. Otherwise, students may restrict themselves to using simple vocabulary in their writing rather than struggle with more complex or challenging words. Even with the use of spell checks, having a basic spelling vocabulary is important for writing fluency.
 
 How do I teach this?
 Spelling strategies are best taught as they occur in student writing or in everyday classroom subjects. The class can brainstorm approaches to remembering tricky parts of words and develop individualized strategies that appeal to learner preferences. Students can maintain their personalized spelling lists and the classroom can display charts of words and spelling strategies for frequent reference.
 Below is a series of spelling strategies that can become part of each student’s toolkit for approaching words that cannot be spelled simply by sounding them out:
 Auditory Approaches:
 In addition to saying words carefully and listening for each sound, students may:
 Exaggerate the tricky sounds
 	For example, emphasize the sound /r/ in library, /ru/  in February, invent the sound /nes/  in Wednesday, or sound the silent b in subtle 
 
 Say the word in syllables
 	For example, listen to each sound as you say par – tic – u- lar – ly 
 
  Think of a linguistically related word where a silent letter or schwa vowel is sounded
 	For example, when spelling bomb, think of bombard, where the silent b is sounded
 	Other related pairs: column/ columnist; condemn/ condemnation; resign/ resignation; sign/ signal; muscle/muscular
 	When spelling the schwa vowel o in composition, refer to the base word where the o is clearly sounded (compose). Similar pairs include define/definition; oppose/opposition; admire/ admiration
 
 Visual Approaches:
 In addition to looking at the correct spelling of a word and practising using it in a variety of contexts, you may have students:
 	Highlight the parts of a word to recall by using a different font, size, or colour.
 
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=44#h5p-14 
 
 	Cluster words with similar spelling challenges into word families:
 
 [image: Could, would, and should all share similar word clusters. Schedule, school and scheme likewise share similar word clusters.]
 Cloze strategy:
 When helping students proofread their work, replicate the parts of the word spelled correctly and leave spaces for the missed spellings.
 	For example: If a student writes We bilt a campsite in the mountins. The seenery was gorgus, then help the student correct their work by creating a cloze passage for feedback that could look like the following:
 
 [image: ]
 Memory Tricks:
 Memory tricks, or mnemonics, can be an enjoyable and effective way to recall features of words that otherwise seem hard to spell.
 	For example, ie in piece, think of a piece of pie.
 	To remember two s’s in dessert, think of “I like seconds for dessert” or “I like strawberry shortcake for dessert”
 
 Using the visuals in the same images from above, what mnemonics can you come up with to help remember how to spell the word correctly? You can hover on the image for a suggestion.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=44#h5p-15 
 
 Other Resources
 This YouTube video (1:21 min) demonstrates the use of mnemonics for spelling tricky words.
 [image: This is a screen shot of the youtube video. The link for the video is below the image.]
 https://youtu.be/6oOU1XhxEQM?si=thZrXtx2EuOd_QEY
 The Screwed-up History of English Spelling (8:05 min) is an interesting video  explaining the origin of some of the seemingly irregular spelling features of English.
 https://youtu.be/zdRY0x2x6PQ?si=BswOk5aHVVV9HEiW
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=44#oembed-1 
 
 This book traces the history of several failed attempts to simplify the English spelling system:
 Henry, Gabe (2025). Enough is Enuf: Our Failed Attempts to Make English Easier to Spell.
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		Spelling/Morphology - Compound Words

								

	
				Category: Vocabulary / Spelling
 Concept: Compound Words
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B2. Language Foundations for Reading and Spelling
 __________B2.1 Word Level Reading and Spelling
 __________B2.2 Vocabulary
 Prior Knowledge:
 	Understanding of base words and simple word building.
 	Recognititon of stress patterns in words.
 
 
 What’s the definition? 
 Compound words are comprised of one or more base words that are usually connected in meaning to create a new word.
 
 What does it look/sound like? 
 Compound words can be simple, as in sunshine or complex, as in extraordinary. The key is that there is usually a connection between the base words that creates a word with a unique meaning.
 For example, the compound word carwash is a place where cars are washed.
 [image: ]
 The word carpet, however, is not a compound. Although it contains the actual words car and pet, there is no logical connection between the two words.
 [image: ]
 Sometimes the elements of compound words do not seem to have a logical connection. In the case of strawberry, for example, strawberries are not made of or resemble straw. Interestingly, an examination of word origins suggests that in Old English, before the 12th Century, there may in fact have been a natural explanation for naming this fruit strawberry. Students may enjoy exploring this and other seemingly odd compound words at this website:
 https://www.merriam-webster.com/wordplay/word-origin-compound-words
 
 Why does it matter?
 Understanding compound words has advantages for students in reading, spelling, and oral communication. Learners are sometimes intimidated by longer words they encounter when they find them in texts, use them in their writing, or hear them in speech. Compound words represent a basic form of word building, alongside adding affixes such as plurals or past tense markers, or prefixes and suffixes.
 English Language Learners can benefit from understanding that, in compound words, the first syllable is usually stressed, as in classroom or football. This knowledge will aid in pronunciation, but also in comprehending meaning. For example, a greenhouse is a compound word meaning a place where plants are grown, whereas a green house, with the stress on house, is simply a house that is the colour green.
 [image: This picture shows a greenhouse for growing plants and a house that is green.]
 Spelling is enhanced when students understand the logical components in compound words. Instead of needing to memorize a string of 12 letters in breakthrough, they can break the word into two base words of 5 and 6 letters. This is particularly useful when spelling compounds that result in double consonants in the middle, as in earring or teammate. The double consonants are easy to remember when thought of as word equations: ear + ring = earring; team + mate = teammate. Similar examples include bookkeeper, jackknife, granddaughter, and withhold.
 In early grades, simple compounds might be sunshine, inside, bathtub, football. As students become familiar with these simple compound words, introduce more complex compound words., such as:
 breakthrough; cupboard; database; extraordinary; firefighter; headache; nevertheless; whatsoever
 An online source of compounds is “What are Compound Words: Types, Examples, and Lists” https://www.splashlearn.com/blog/compound-words-for-kids/
 Note that while most compound words are written as a single word, others may be hyphenated (hands-free; catch-all) or be two separate words (hot dog; ice cream).
 
 How do I teach this?
 After reviewing the concept of base words, provide examples of compound words and have students identify the base words within them. Emphasize the meaning connections in most compound words rather than simply having learners find the “little words in the big word.” e.g.   Have students see that a chairlift is a lift for a chair. Remember the carwash versus carpet examples above.
 Word building: Challenge students to brainstorm compound words related to various categories. This could be a challenge between groups, or each group could be assigned a different category. Students might enjoy brainstorming words connected to their personal interests. Some possible topics and examples are listed below:
 Technology:   spreadsheet; download; database
 Sports:  basketball; halfback; blueline; short-stop
 Food:   cheesecake; cupcake; breakfast; popcorn; cheeseburger; milkshake
 Natural Geography:   earthquake; Iceland; watershed; quicksand; landslide
 Animals/Insects:  humpback (whale); hummingbird; swordfish; rattlesnake; grasshopper; seahorse
 Some students may benefit from seeing the structure of compound words as a word equation: data + base = database
 Word sorts: Provide students with a deck of cards in which each card contains a base word. Challenge them to sort the cards to create as many compound words as possible. A single card could be combined with more than one base word.
 e.g. every; some; any; thing; one; where; body
 Word explosions : Provide chart paper and have students place a single base word in the centre. Have them add other base words to create as many compound words as possible.
 [image: This depicts a thought web with the word light in the middle, and the words sunlight, lighthouse, lightheaded, flashlight and daylight as words around it.]
 Riddles using compound words: Note with students how word play often uses concepts such as compound words to create humour. These riddles were inspired by online sources such as “115 Tricky Riddles for Kids (With Answers in Case You Get Stumped”: https://www.goodhousekeeping.com/life/parenting/a40910439/riddles-for-kids/
  
 [image: This is a riddle: Why was the queen bee’s hair sticky? Because she used her honeycomb.]
 [image: A riddle: What worker is not allowed into a library? A bookkeeper]
 [image: This image has the riddle: What room do ghosts avoid? The living room.]
 Challenge students to create their own riddles and create a riddle board in the classroom.
 ………………………………………
 Online Resources:
  
 This website provides a useful definition and list of Compound Words
 https://www.splashlearn.com/blog/compound-words-for-kids/
  
 Here is a useful ESL Compound Word Quiz Game:
 https://youtu.be/dWXqBeEbEvA?si=XtPoMUp9a4bI0s6T
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=53#oembed-1 
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		Vocabulary/Morphology - Prefixes

								

	
				Category: Vocabulary
 Concept: Prefixes
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2 Language Foundations for Reading and Writing
 _________B2.1 Word-Level Reading and Spelling: Using Morphological Knowledge
 _________B2.2 Vocabulary
 Prior Knowledge:
 	Understanding that base words can have prefixes added to them
 	Understanding that prefixes can change the meaning of a base word
 
 
 What’s the definition? 
 The following terms from the The Ontario Curriculum, Grades 1-8: Language (2023) glossary pertain to the concepts underlying prefixes:
 Morpheme: The smallest unit of meaning within words. A morpheme can be either a prefix, a suffix, or a base word. Words are made up of one or more morphemes.
 Base: A structural element that forms the foundation of a written word; any unit of a word to which affixes can be added. (e.g. act is the base of acted, action, activity, activate, react). Types of bases include:
 	bound base: A base that requires an affix to form a word (e.g. -ject in inject and project)
 	free base: A base that forms a word on its own (e.g. eat, date, week).
 
 Prefix: A morpheme that precedes a base to form a different word (e.g. trans- before form or act).
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like? 
 Prefixes are abundant in English. It helps to cluster prefixes that bear similar meanings or functions.
 Below are three categorizations of prefixes:
 	those that tend to negate the base word (Negative Prefixes);
 	those that indicate number;
 	those that denote direction.
 
 There are many other categories of prefixes.
 (See Resources section below for further investigations.)
 Negative Prefixes:
 	Prefix 	Examples 
 	un-  	ungrateful; unfasten; unemployment; undefeated; unreal 
 	non- 	nonexistent; nonprofit; nonsense; nonbinary; nonreturnable 
 	dis-  	disappear; disrepair; disengage; discourage; disbelieve 
 	in- 	inability; inaccurate; insufficient; ineffective; inexpensive 
 	im- 	impossible; improbable; impromptu; immobile; immortal 
 	ir- 	irrelevant; irregular; irresponsible; irreversible; irrational 
  
 Number Prefixes:
 	Prefix 	Number 	Examples 
 	uni- 	one; single 	unicorn; unison; uniform; unique; universe 
 	bi- 	two; twice 	bilateral; bicycle; binary; biannual; bilingual 
 	tri- 	three 	tricycle; triangle; trilogy; trident 
 	quad- 	four 	quadrant; quadruped; quadrilateral 
 	penta- 	five 	pentagon; pentameter 
 	semi- 	half 	semicircle; semicolon; semi-annual; semifinal 
  
  
  
 Direction Prefixes:
 	Prefix 	Meaning 	Examples 
 	trans- 	across; beyond 	transcontinental; transmit; transportation; transfer; translate 
 	sub- 	under; beneath 	submarine; subcontractor; substandard; subheadings; subdivide 
 	inter- 	between; among 	intersection; intercom; interracial; international; interplanetary 
  
  
  
  
  
 
 Why does it matter?
 The concept of prefixes is essential to developing morphological knowledge among students, which in turn has an impact on reading, writing, and vocabulary. Students can become overwhelmed when they encounter increasingly complex words in their everyday lives and across subject divisions. Having strategies to deconstruct these words lessens anxiety around more advanced vocabulary and provides essential tools for interacting with language as students progress through the grades.
 
 How do I teach this?
 Many of the suggestions below will help students work with word building in a concrete way, moving morphological analysis from a theoretical concept to practical applications throughout the school day.
 [image: This is a picture of a tool box. It has three words in the tool box: prefix, base and suffix.]
 	Use interactive whiteboards such as Smartboards or online tools such as Padlet to physically manipulate base words and prefixes.
 	Provide a set of base words in one colour and prefixes in another. Have students move the word parts around to create as many real English words as possible.
 	Present an assortment of words that contain prefixes from categories like the ones listed above (negation, number, direction). Have students sort the words into the three categories based on their meaning. They can then add words to each cluster from their own vocabularies.
 	Create a Scavenger Hunt in which students search for words with certain prefixes in texts across the curriculum or from various media sources. Connections to the way prefixes contribute to the meaning of the word should be emphasized. Subject areas such as mathematics, geography, history, science, and the Arts could be assigned to different groups.
 
 Note with students how understanding the physical structure of words can sometimes overcome spelling challenges. For example, the double l in illogical can be remembered by separating the base and prefix: il + logical = illogical.  Other examples include dissatisfied, unnatural, irregular etc.
 Encourage students to expand the vocabulary they use in their writing and oral communication through the use of expanded forms of base words.
 …………………….
 Online resources:
 List of Prefixes: Cambridge Dictionary. https://dictionary.cambridge.org/grammar/british-grammar/prefixes#google_vignette
 Prefix for Kids (YouTube video). https://youtu.be/CgWj4e2AdLI?si=hnjvz2vylNu-8jSF(3:06 min)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=56#oembed-1 
 
 Prefixes – Review (YouTube video). https://youtu.be/5jRxfD98In8?si=EGwo0ePWn-NKp1OM (4:54 min)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=56#oembed-2 
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		Vocabulary/Morphology - Suffixes

								

	
				Category: Vocabulary
 Concept: Suffixes
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2 Language Foundations for Reading and Writing
 _________B2.1 Word-Level Reading and Spelling: Using Morphological Knowledge
 _________B2.2 Vocabulary
 Prior Knowledge:
 	Understanding the concepts of base words and prefixes
 	Familiarity with adding endings: changing y to i; dropping the final e; doubling final consonants of base words when adding affixes
 	Understanding basic parts of speech such as nouns, verbs, adjectives, adverbs
 
 
 What’s the definition? 
 Suffix: A morpheme that is added to the end of a base to create a different word (derived form)
 Related definitions:
 	Morphology: The study of word structures and the patterns (e.g., prefixes, roots, and suffixes) of how words are formed, and how words are related to each other in the same language.
 	Affixes: A morpheme attached to the beginning or end of a base to modify its meaning. Affixes are bound morphemes; they cannot stand alone. Prefixes and suffixes are both affixes.
 
 
 What does it look/sound like? 
 The study of suffixes is part of a continuum of word building that includes base words, prefixes, compound words, forming plurals, and changing tenses.
 Suffixes are abundant in English words and usually change the meaning and/or part of speech of the base word. The categorization below is based on grammatical function, but there are many other ways of clustering suffixes.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=59#h5p-16 
 
 [image: This is a picture of a tool box. It has three words in the tool box: prefix, base and suffix.]
 
 Why does it matter?
 When students understand the function of suffixes, they can more easily write, read, and use in their oral language increasingly complex words. This knowledge is vital as they encounter words in various subject areas and seek to communicate across many platforms. Students rely less on memorization when they build an understanding of how words work – the basis of morphological knowledge.
 
 How do I teach this?
 Suffixes are one aspect of morphology, in combination with base words, prefixes, and affixes related to plurals, tenses markers, contractions, possessives, and so forth. Rather than overwhelming students with the terminology above, teachers can tailor their instruction to the needs of the class at a given time. As students encounter longer words throughout the day, teachers can introduce new concepts or create short mini lessons in which students are given direct instruction.
 Many of the suggested activities in the chapter on prefixes can be extended to include suffixes. These may include colour-coding the base words, prefixes, and suffixes; manipulating word parts or morphemes on interactive white boards or software such as Padlet; creating word webs with the base in the centre and related forms in spokes around the base.
 Have students examine what happens to the spelling and/or pronunciation of the base word when a suffix is added.
 	It may stay the same: excite/ excitement
 	The final e may be dropped: excite/ exciting
 	The final y may change to i: happy/ happiness
 	The final consonant may be doubled: swim/ swimmer
 
 Rules for some of these patterns can be found in other chapters of this handbook.
 A group of suffixes often describe occupations or what an individual does. Clustering  words by spelling category may help students recall them correctly.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=59#h5p-17 
 
 Challenge students to add to each of the lists of occupations above.
 Create job titles for occupations they would like to have (e.g. professional ice cream tester) or that might soon exist  (e.g. flying car pilot).
 [image: This is a pciture of a young man looking at his wrist watch. Four occupations have been suggested for this young man, including: a time teller; an official count-down scrutineer; a wrist-watch device enthusiast; and a dance-off competition supervisor.]
 ………………………
 Online Resources:
 World’s Most Advanced Flying Cars (YouTube video)
 https://youtu.be/WIYp62vDtf4?si=d68AX67lwjVPz1o1  (14 :13 min)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=59#oembed-1 
 
 30 Common Suffixes and Their Meanings: https://downloads.allaboutlearningpress.com/downloads/30-common-suffixes.pdf
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		Vocabulary / Spelling - Confusing word pairs

								

	
				Category: Vocabulary /Spelling
 Concept: Confusing Word Pairs
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2 Language Foundations for Reading and Writing
 __________B2.1 Word-Level Reading and Spelling: Using Morphological Knowledge
 __________B2.2 Vocabulary
 Prior Knowledge:
 	Understanding basic sound/symbol relationships
 	Understanding basic parts of speech (nouns, verb); and verb tenses
 	Recognizing the concept of homophones
 
 
 What’s the definition? 
 Pairs of words can be confused if they resemble one another visually, sound the same or nearly the same, or have subtle differences in meaning or grammatical function.
 
 What does it look/sound like? 
 Below are examples of word pairs fitting the various categories indicated above. Consult the chapter on homophones for understanding more about words with the same pronunciation but different spellings and meanings.
 homographs: Words having the same spelling but different meanings and sometimes different pronunciations.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=61#h5p-18 
 
 Other confusing word pairs: Some word pairs have slight differences in spelling or pronunciation that can be challenging to remember. Students will require lots of practice with identifying and using these words correctly.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=61#h5p-19 
 
  
 
 Why does it matter?
 Confusing word pairs often tax even mature speakers and writers of English. Because each word in the pair is a legitimate English word, their misuse in context often goes undetected by spell checks. For example, the following errors with accept/except were not highlighted by a spell check: I will except all answers accept those that are late. These fine distinctions are even more challenging for English Language Learners, especially those whose first language is pattern-based with few exceptions. Confusing word pairs can impact reading, writing, and vocabulary acquisition.
 
 How do I teach this?
 It is important to bring specific attention to frequently mistaken word pairs for students. Encourage them to adopt strategies for distinguishing each word and use class time to brainstorm tricks for dealing with these challenges. Highlight these features as they appear in student writing and in classroom reading in various subject areas.
 Help students practise the correct use of these words in context, either by providing proofreading passages or options from which to choose
 For example:
 ——–Don’t (overdo/ overdue) your workout. 
 ——–A rest is (overdo/ overdue). 
 ——–If your belt is too (lose/loose) you may (lose/ loose) your pants. 
 Students with a keen interest in language may find it exciting to explore more advanced word pairs. Challenge them to find additional online videos and lists that are geared to more advanced language users, using Confusing Word Pairs in a search engine.
 Word pairs with small differences in pronunciation can be approached through careful articulation of the sounds and syllables in each word.
 Some ELL students may have difficulty hearing or pronouncing the slight variations in sound or stress patterns between words in a pair. For example, content (substance) vs. content (happy). Have them work with a partner to use the words in context.
 Provide students with (or have them create) flash cards in which pairs of words are written along with the correct meaning. Sort the words to match meaning and words. As a follow-up, have students create their own sentences using the words and share them with a partner.
 Encourage students to create visual representations of confusing word pairs or find images to aid in memory.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=61#h5p-20 
 
 ……………………..
 Online Resources:
 This useful video (3:32 min) highlights five Confusing Word Pairs. https://youtu.be/ge2Xt7VYdLU?si=NaABgaSvSkVjS2GE
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=61#oembed-1 
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		Vocabulary / Spelling - Borrowed Words in English

								

	
				Category: Spelling/Vocabulary
 Concept: Borrowed words in English
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Spelling
 __________B2.1 Word Level Reading and Spelling
 __________B2.2 Vocabulary
 Prior Knowledge:
 	The English language has frequently borrowed words from a variety of other languages. Students may or may not already recognize this. They may recognize words from their own cultural heritage that are now commonly used in English.
 
 
 What’s the definition? 
 Etymology is the study of the origin of words. Many English words have been influenced by languages such as Old English, Latin, Greek, French, Arabic, and Indigenous languages.
 
 What does it look/sound like? 
 Latin and Greek influences on English are dealt with in Chapters related to prefixes and suffixes.
 The lists below offer samples of words used in English that have been borrowed from a variety of languages:
 Indigenous: caribou; moose; raccoon; toboggan; squash; kayak; parka; igloo; chipmunk; coyote
 Arabic: mosque; algebra; coffee; guitar; cotton; zero; giraffe; lemon; mattress; syrup; spinach
 French: boutique; beautiful; sabotage; technique; camouflage; beige; budget; parole; cologne; fatigue; boulevard; resign; parachute; denim; banquet; gnaw; align; bouquet; pigeon; ambulance; ballet; restaurant; money; etiquette; chauffeur
 German: German words are built systematically, as shown in these word-building equations)
 	Kindergarten
 
 Kinder (children) + garten (garden) = kindergarten (garden for children)
 	Sauerkraut:
 
 Sauer (sour) + krout (cabbage) = sauerkrout (pickled cabbage)
 	Gesundheit:
 
 Gesund (health) + heit (-ness) = gesundheit (expression after someone sneezes)
 
 Why does it matter?
 English spelling is often described as being chaotic, with few fixed rules. While there are many exceptions to regular spelling patterns, some apparent inconsistencies can be explained through an exploration of word origins. When a word enters English through another language, rather than adapting it to fit familiar phonetic patterns, the original spelling is often preserved. This may then create spelling challenges when we write these words.
 
 How do I teach this?
 Cognates:
 Students whose first language is other than English may recognize words and word patterns from their native languages. Known as cognates, they share common roots and often look and sound similar.
 The following list of cognates from Spanish show such similarities. Note that the stressed syllables often vary.
 	English 	Spanish 
 	ac’ tor 	ac tor’ 
 	co’ lour 	co lor’ 
 	er’ ror 	e rror’ 
 	ani’ mal 	a ni mal’ 
 	cap’ i tal 	ca pi tal’ 
 	hos’ pi tal 	hos pi tal’ 
 	tour’ ist  	tu ris’ ta 
 	ar’ tist 	ar tis’ ta 
  
 Source: McQuirter Scott, R., Knowing Words: Creating Word-Rich Classrooms (Toronto:  Nelson, 2008). P.147
 Recognizing cognates may help ELL students spell and understand the meaning of some English words they encounter. This feature of English may also aid native speakers in Canada who study French. For example, the French word beau has a similar meaning to its English cognate beautiful.
 Indigenous Languages:
 Have students research the history behind Indigenous words in English. This can include place names with Indigenous roots. For example, the name Ottawa is derived from the Algonquin word adawa, meaning “to trade.”
 The Government of Canada website provides information on the origin of the names of Canada’s provincial and territorial capitals: https://natural-resources.canada.ca/maps-tools-publications/maps/geographical-names-canada/origin-names-canadas-provincial-territorial-capitals.
 Word Detectives:
 Encourage students to become word detectives. Have them research the origins of words from various subject areas, hobbies and sports, popular food, social media, and so forth. They can then reveal their findings to classmates.
 ……………………….
 Online Resources:
 This article provides strategies for making students detectives of word origins. It also contains a video on making sense of words.
 Edutopia: Making Sense of Words That Don’t https://www.edutopia.org/blog/making-sense-words-that-dont-kelli-sandman-hurley
  
 This YouTube video (8:05 min) The Screwed up History of English Spelling provides a useful overview with examples.
 https://youtu.be/zdRY0x2x6PQ?si=ovkIxtwTAEPm7Rdz
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=63#oembed-1 
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		Sentences - Sentence Types

								

	
				Category:           Sentences
 Concept:            Sentence Types
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B3. Language Conventions for Reading and Writing
 …._______.B3.1 Syntax and Sentence Structure
 Prior Knowledge:
 	Understanding that a sentence expresses a complete thought, begins with a capital letter, and ends with appropriate punctuation.
 
 
 What’s the definition? 
 English has four main sentence types:
 	declarative. A sentence that makes a statement.
 	imperative. A sentence that makes a request or gives a command or instruction.
 	interrogative. A sentence that asks a question.
 	exclamatory. A sentence that expresses strong emotion or feelings and ends in an exclamation mark.
 
  The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like? 
 Using the image below, notice the four sentence types.
 [image: There is an orange cat on the bed. He is enjoying the sunshine comoing through the window. He is stretching by contorting his body.]
  Declarative: The cat stretches on the bed.
 Imperative: Enjoy that sunshine, Simba.
 Interrogative: How does he twist like that?
 Exclamatory: How cute!
 Notice the punctuation used in each type of sentence. These are cues to help your students identify the purpose and the meaning of each type of sentence.
 
 Why does it matter?
 Meaning can be conveyed in simple statements, as well as through questions, commands, and exclamatory sentences.
 When writers understand the effect of each type of sentence on their audience, they can select the type of sentence that will convey their intended message best.
 Readers and consumers of text can understand the writer’s intended message more clearly when they also have an understanding of sentence types the writer has used.
 
 How do I teach this?
 Ideally, use authentic materials and resources you are currently using with your students. This can include texts for reading, viewing, listening to, or in student writing.
 For example, in an explicit teaching model, you can identify sentence types in reading material you are using with your students:
 	identify the punctuation used to help identify the sentence type;
 	identify the purpose of the sentences and their intended meaning; and
 	explore how the intended effect might change if a different sentence type were used.
 
 Then, move on to having your students identify the same in their own writing, with partners and/or on their own.
 By using authentic materials (like students’ own writing and reading texts already being used), you can help students integrate their learning into everyday contexts and help them apply their understanding in new contexts.
 Additional authentic materials can include media your students are currently watching, reading or interacting with, in various subject areas.  Try using cartoons, children’s programming, memes and/or videos from social media, a TEDtalk video and transcript, or current commercials.
 For a fun review, you can create a game – like a Sentence Quest – wherein students go on an adventure; but in order to advance to their destination, they must either identify and/or create specific sentence types related to their destination quest.
 Alternatively, you can task your students to create such a game, either using digital tools, or a physical game board.
 ………………….
 Online Resources:
 This video provides authentic examples of the four sentence types, and includes a review and a matching game.
 Video: https://www.youtube.com/watch?v=Nd-3HidKoAo
 
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=66#oembed-1 
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		Sentences - Sentence Forms

								

	
				Category:           Sentences
 Concept:            Sentence Forms
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B3. Language Conventions for Reading and Writing
 …..________B3.1 Syntax and Sentence Structure
 Prior Knowledge:
 	Understanding that a sentence contains a subject and predicate
 	Understanding that a simple sentence can also be called an independent clause
 	Understanding that prepositions and conjunctions can be used to combine clauses
 
 
 What’s the definition? 
 English has four main sentence forms:
 	simple. A sentence consisting of one independent clause.
 	compound. A sentence made up of two or more independent clauses joined by a semicolon or coordinating conjunction, usually preceded by a comma.
 	complex. A sentence made up of one independent clause and one or more dependent clauses.
 	compound-complex. A sentence made up of two or more independent clauses and one or more dependent clauses.
 
  The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like? 
  The image below can be used to demonstrate the following four sentence forms:
 [image: There is an orange cat on the bed. He is enjoying the sunshine comoing through the window. He is stretching by contorting his body.]
 Simple: The cat is stretching.
 Compound: He is stretching and he is grooming himself.
 Complex: He is stretching while he is grooming himself.
 Compound-complex: While the cat lies in the sun, he grooms himself and looks like a contortionist.
 
 Why does it matter?
 A writer uses a variety of sentence types to capture their intended message in the most effective way. Imagine, for example, a text in all simple sentences:
 The cat stretches in the sun. The sun must be warm. The cat enjoys the warmth. How does the cat stretch his legs like that? He must be a contortionist.
 What is the effect?
 Shorter, simple sentences relay information in concise chunks of information. It can have a repetitive structure, which can be useful; or can seem choppy. Writers can make intentional decisions about how they wish their content to be expressed, according to their purpose and audience.
 Now read the following sentences using only compound, complex and compound-complex sentences:
 While the cat stretches in the sun, he also grooms himself and looks like a contortionist. Do you see what I see when you look at the cat and try to figure it out? Because I can’t tell when I first look at him whether he is upside down or not, I have difficulty understanding at first what I am seeing and I am somewhat confused. It is clear, though, that he is enjoying the sun or at least he is extremely content.
 What is the effect?
 Notice how this paragraph differs from the first. Whereas the first one was written in all simple sentences, this version uses only compound, complex, and compound-complex sentences. One is not better than the other. Instead, direct students’ attention to why one might have been written a particular way. Who might the audience be in each case?
 Next, have students consider the following passage that uses a variety of sentence types and forms:
 Just look at that cat! Have you ever seen a cat do this? He must be enjoying the warmth of the sun.  I find it hard to believe that a cat can twist like that and also still be comfortable. 
 Have students decide which sentences they like best, and tell why they like them best. Underscore that, knowing the impact of the sentence types and forms helps writers create the desired impact in conveying their message. Often, a variety of sentence structures are purposefully used by a writer to create a flow to the writing.
 Likewise, a reader or consumer of text is impacted by the rhythm of the message being conveyed. A variety of sentence types can prevent monotony, engage the reader, and help the reader comprehend the intended message of the text.
 
 How do I teach this?
 Ideally, use authentic materials and resources you are currently using with your students. This can include texts students are currently reading, viewing, listening to, or writing.
 For example, in an explicit teaching model, you can identify sentence forms in reading material you are using with your students. You might refer to the writer’s craft in designing the intended message in a text you are examining, by:
 	identifying the clues used to help identify the sentence forms;
 	identifying the parts of the sentence forms, using the vocabulary of independent and dependent clauses, prepositions, conjunctions, and punctuation; and
 	exploring how the intended effect might change if a different sentence form were used.
 
 Then, move on to having your students identify the same in their own texts, with partners and/or on their own.
 Exploring sentence forms is also valuable for editing and revising one’s writing. Using authentic materials (like students’ own writing, and/or media texts they are creating to support subject content), students can explore how best to communicate their meaning to their audience using a variety of sentence forms.
 Here’s a sample strategy for introducing and then applying understanding of sentence forms. The intention is to help students understand the purpose behind using different sentence structures in writing:
  Mini-Lesson & Examples:
 Define and provide examples of each sentence type and form.
 Use colours to highlight sentence components in a mentor text.
 Show how sentence complexity impacts readability and engagement.
 Ask students questions like:
 	Which do students prefer? Why?
 	How does the intended audience and purpose impact the sentence structure?
 
  Quick Write Practice:
 Give students scrambled words and have them form simple, compound, complex, and compound-complex sentences.
 Discuss how each structure changes the tone or clarity of the message.
 Sentence Structure Challenge:
 Students must write using a mix of sentence structures.
 Peers review their writing, identifying sentence types and how they enhance meaning.
 Ask students:
 	How did sentence variety help communicate ideas more effectively?
 	When did sentence structure make meaning more ambiguous? Why?
 	How would the writing feel different with only one sentence type?
 
 Possible Exit Ticket: Rewrite a simple sentence in at least three different ways to change its effect and possible impact.
 Extensions:
 	Gamify, for example using Kahoot quizzes on sentence structures. (https://kahoot.com/)
 	Challenge students to revise a past writing assignment, improving sentence variety.
 	Explore sentence structures in famous literary works and in popular children’s books.
 
 ……………………..
 Online Resources:
 Tiktok video showing manipulatives to help understand creating a compound sentence. https://www.tiktok.com/@beyondthepen_education/video/7259703904122785025
 @beyondthepen_education Different sentence types can be taught within any writing genre. Once they’re shown how, kids often love the drama and humour that they can put into persuasive writing. #independentclauses #firstyearteachertips #elementaryteacher #teacher #aussieteachersoftiktok #sentencescience #teachingwriting #persuasivewriting #naplan #compoundsentence #coordinatingconjunctions 
 ♬ Breaking News Background Music (Basic A)(1001538) – LEOPARD 
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		Sentences - Capitalization and Punctuation

								

	
				Category:           Sentences
 Concept:            Capitalization and Punctuation
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B3. Language Conventions for Reading and Writing
 ———-B3.3 Capitalization and Punctuation
 Prior Knowledge:
 	Understanding that a sentence expresses a complete thought, starts with a capital letter, and ends with the appropriate punctuation
 	Understanding that different sentences types use different types of punctuation
 	Recognizing that proper punctuation use can help writers avoid sentence fragments and run-on sentences
 
 
 What’s the definition? 
 Capitalization: The use of a capital letter to begin a sentence.
 Punctuation: The use of symbols (e.g., periods, commas, semicolons) to distinguish elements within a sentence or to separate sentences. Punctuation marks create and clarify meaning in a written text and help the reader understand.
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like?
 [image: This image provides teh definition of a period, a question mark, and an excalamation mark. It also provides an example of each used correctly in a sentence.]
 [image: This image shows what the following punctuation marks look like: semi-colon, colon, dash, bracket, elipses. It also provides a sentence describing how they are used in sentences.]
 
 Why does it matter?
 The Ontario Language Curriculum indicates that, by grade 4, students should be refining their understanding of starting a sentence with a capital letter and ending a variety of sentence types with appropriate punctuation.
 The Ontario Curriculum, Grades 1-8: Language (2023) – Appendix B: Language Conventions Continuum for Reading and Writing, Grades 1–9, Overall Expectation B3
 Refining these fundamental concepts assists students in expressing their ideas, especially in written text:
 	When students understand the functions of punctuation, they can begin to determine how to express their ideas for intended meaning.
 	As students work through their understanding, they can improve their ability to self-edit their compositions.
 
 
 How do I teach this?
 A tiered approach can be considered when teaching punctuation and capitalization in the context of sentences. Consider, to start, showing the punctuation used in the four sentence types. An anchor chart or other reference can be a useful guide and reminder (see Sentence Types).
 Use image prompts in multiple subject areas and have students craft a variety of sentences using capitalization to begin their sentences, and appropriate punctuation to complete their sentences. See sample above.
 Once students demonstrate an understanding of these basic punctuation uses, consider extending to semi-colons, colons, dashes, brackets and ellipses. This helps students explore the ways in which they can express their ideas in sentences for their intended audience and purpose. 
 You can use image prompts to help.
 [image: This is an image of the invasive species garlic mustard.]Garlic Mustard: Invasive Species Image source: Ausable Bayfield Conservation https://www.abca.ca/post/=1571
 Using the image prompt, here are four sentences using appropriate capitalization and punctuation.
 I didn’t know that garlic mustard was an invasive species; it’s common where I live so I presumed it’s in its natural habitat.
 Apparently it crowds out native plants (that grow naturally in an ecosystem) and can result in a loss of plants like milkweed, crucial for an endangered species – the monarch butterfly.
 According to Ausable Bayfield Conservation: “When an invasive plant like Garlic Mustard crowds out Milkweed in the area, it depletes crucial food sources for the caterpillars and therefore contributes to the decline of Monarch butterflies.”
 I wonder… can we stop it from taking over?
 Using image prompts can also provide an opportunity to teach foundational language skills in cross-curricular studies.
 Consider teaching comma use on its own. It can be beneficial to wait until students understand “end” punctuation (to complete a thought in a sentence) before focusing on commas. A frequent error in sentence structure is the comma splice. Keeping the focus on “end” punctuation can help students consolidate their understanding of complete sentences first, before moving on to refining their use of commas.
 Use students’ own writing, text creation, and reading for examples. This contextualizes student understanding with authentic texts.
 When required, create smaller writing groups for additional support. Use multiple examples from their own texts (correct and incorrect), as well as generated examples for their use.
 …………………
 Online Resources:
 This TVO video resource “Grammified” contains multiple videos to support learning for capitalization and punctuation.
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=73#oembed-3 
 
 This TVO Kids video, called Every Sentence Has to End (1:49), provides a useful overview suitable for introduction and/or review of punctuation in sentence types.
 Link: https://www.tvokids.com/school-age/wacky-word-songs/videos/every-sentence-has-end
 Another TVO Kids video is specifically about using parentheses:
 Link: https://www.tvokids.com/school-age/wacky-word-songs/videos/alone-crowd
 Here is a learning activity on editing and proofreading that is a useful supplement to learning about and applying understanding of capitalization and punctuation.
 TVOlearn – Editing and Proofreading
 https://tvolearn.com/pages/grade-5-language-writing-learning-activity-10
 Comma use for pauses and lists (suitable for younger grades) (1:12 minutes)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=73#oembed-1 
 
 Another video for extended use and understanding of the comma in sentences, with examples (5:06 minutes)
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=73#oembed-2 
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		Sentences - Sentence fragments and Run-on sentences

								

	
				Category:           Sentences
 Concept:            Sentence fragments and Run-on sentences
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B3. Language Conventions for Reading and Writing
      ________B3.1 Syntax and Sentence Structure
      ________B3.3 Capitalization and Punctuation
  Prior Knowledge:
 	Understanding that a sentence has a subject and a predicate
 	Differentiating between phrases and clauses
 	Understanding the function of capitalization and punctuation in sentence formation (See chapter on capitalization and punctuation)
 
 
 What’s the definition? 
 A complete sentence expresses a thought and contains a subject and a predicate. A sentence fragment, therefore, is missing a subject or a predicate. As such, it does not express a complete thought.
 A run-on sentence contains multiple independent clauses but does not have punctuation to indicate where one thought is complete before starting the next one.
 Both types of sentence errors can be corrected by using the appropriate punctuation for the intended meaning. It’s worth noting that, at times, an experienced writer can use sentence fragments and/or run-on sentences purposefully, often in narrative texts, or as part of created dialogue.
 
 What does it look/sound like? 
 Sentence Fragments:
 Commonly, sentence fragments are actually phrases or dependent clauses.
 Consider this example:
 [image: There are three vanilla cucakes in this photo. They have white icing and coloured sprinkles on top.]
 Cupcakes are my favorite dessert. Because they are small and yummy. You can have them in many flavours. Like chocolate, vanilla, and red velvet. With frosting on top and sometimes sprinkles. My mom makes the best cupcakes. When she uses the pink icing. They taste so good. And fun to eat!
 There are four complete sentences in this passage; the rest are sentence fragments, including dependent clauses and phrases.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=78#h5p-21 
 
 Run-on Sentences:
 Consider also the following paragraph with run-on sentence errors.
 [image: There are three chocolate cupcakes on a plate here. Each cupcake has a swirl of chocolate icing on top.]
 I love cupcakes they are so delicious and fun to eat my favorite kind is chocolate with lots of frosting on top I usually eat them at birthday parties or when we bake at home we make them with sprinkles and sometimes candy too my sister likes vanilla but I think it’s too plain I always ask for extra icing because it’s the best part and I could eat five cupcakes in one day if my mom let me!
 As you read, notice where you would place the punctuation, and where you may be uncertain where the punctuation would be placed based on the intended message.
 Click the audio icon to hear the passage read aloud.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=78#h5p-22 
 
 
 Why does it matter?
 Clarity in expressing intended meaning is the principal purpose for teaching students about sentence fragments and run-on sentences.
 When students are confident and nimble in being able to express their ideas, students can more purposefully edit their writing as part of producing and potentially publishing their work.
 Readers (or consumers of text) have a greater chance of comprehending the intended meaning of a written passage when the ideas flow in complete sentences that are related well.
 
 How do I teach this?
 The strength of the writing process is that students can be encouraged to create and draft without being overly concerned with sentence, spelling and grammatical errors when they first start. The goal in the inital stage is for students to get their ideas down.
 It’s at the editing stage that students can use their own work to examine, for example, their sentence structure. Reading text aloud can be helpful to hearing where the natural pauses are in the way in which a student is trying to get their message across. This can provide the “teachable moment” for students to identify and correct sentence fragments and run-on sentences. It’s also when students can explore multiple ways to express their ideas in functionally correct sentences.
 Notice the natural pauses that happened in the audio recording above, as the reader read the chocolate cupcake paragraph aloud. See where the punctuation corrections made the most sense to this reader.
 [image: The run-on sentence errors in the first draft paragraph ha e been corrected after reading the paragraph aloud.]
 Peer editing is another useful learning opportunity for students to learn about clarity in their expression of ideas, particularly in using complete sentences. Have students read aloud their writing to  a partner. Or, have students read each others’ writing aloud to “hear” where the natural pauses should be to convey the desired message
 If some students are having difficulty identifying and correcting sentence structure errors, small group explicit instruction can be a helpful response.
 ……………………….
 Online Resources:
 TVOlearn
 https://tvolearn.com/pages/grade-5-language-writing-learning-activity-10
  
 Quill Connect
 https://www.quill.org/tools/connect
  
 Instagram: TVOlearn video for run-on sentences link: https://www.instagram.com/reel/DI18JBcyuxT/
  
 “Teacher Winnie” video for run-on sentences
 Link: https://www.tvokids.com/school-age/videos/language-homework-zone-run-sentence
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		Sentences - Text Forms

								

	
				Category:           Sentences
 Concept:            Examining Text Forms and Sentence Structure
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 _____B2. Language Foundations for Reading and Writing
 __________B2.2 Vocabulary (grades 4-8)
 _____B3. Language Conventions for Reading and Writing
 __________B3.1 Syntax and Sentence Structure
 Prior Knowledge:
 	Understanding sentence types and forms
 	Understanding that a writer creates meaning for an intended audience and purpose, explored through mentor texts
 	Understanding there are a variety of texts forms and genres to express meaning (see definition below)
 
 
 What’s the definition? 
 Genre:
 The types or categories into which texts are grouped. For example, literary genres include: novel, short story, essay, poetry, and drama.
  Text form:
 A category or type of text that has certain defining characteristics. The concept of text forms provides a way for readers, listeners, viewers, and creators to think about the purpose of a text and its intended audience. Most texts are of multiple forms (e.g., a comic strip is a visual text that may also be narrative, expository, literary).
 Text forms include but are not limited to:
 	Descriptive. A descriptive text provides an account or representation of a person, object, or event, using descriptive or figurative language.
 	Expository. An expository text explains something, providing evidence, or uses a text pattern such as comparison and contrast, or cause and effect. A narrative exposition provides factual background information within a story. Also called an explanatory text.
 	Functional. A functional text is any text that is useful in daily life; it usually includes information that helps the reader, listener, or viewer make decisions and complete tasks.
 	Informational. An informational text informs the reader, listener, or viewer about a specific topic. This term is also used to describe any non-literary text.
 	Literary. A literary text is a text created to tell a story or to entertain. Its primary purpose is usually aesthetic, but it may also contain political messages or beliefs.
 	Narrative. A narrative text tells a story or recounts a series of connected events. A personal narrative is told from the first-person point of view.
 	Persuasive. A persuasive text attempts to convince or influence the reader, listener, or viewer to do or believe something. An argument aims to persuade others that an action or idea is right or wrong, using logic and providing evidence.
 	Procedural. A procedural text describes procedures or how to do something.
 	Report. A report gives an account of something observed, heard, done, or investigated.
 	Visual. A visual text is an image, or a text in which images may play a major role.
 
 Conventions:
 Accepted practices or rules in the use of language, and of features in a text form or genre. Some conventions help convey meaning (e.g., punctuation and grammar in written texts); some describe accepted practices in a genre (e.g., the main characters in children’s books should be children or animals; locations in horror films should be dark and secluded) and some describe rules for the presentation of content (e.g., sizes of margins and indents in an academic essay). Oral, written, visual, and multimodal texts each have their own conventions that influence the way we interpret their meanings.
 Style:
 A manner of writing, speaking, or representing. In a literary work, style usually refers to distinctive characteristics of the word choice, figurative language, literary devices, language patterns, and sentence structures of the work. In other forms, a creator’s distinctive style is the sum of all the stylistic elements and devices they consistently use.
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like?
 As the definitions above indicate, text forms are in part defined by the types of sentences and the style used within them. As such, finding and sharing mentor text examples with your students can help them understand the connection between their intended meaning, their audience, and the text form that would best communicate their message.
 The list below can be a starting point for finding a variety of text forms to share with your students.
 
 Why does it matter?
 Identifying sentence structure types and forms can be an integral part of exploring text forms and genres. For example, using mentor texts allows students to learn to associate sentence forms with intended audiences and intended meanings or purposes. Examine these text forms and genres. Consider the type of writing that helps define them.
 	fiction
 	non-fiction
 	blogs
 	podcasts
 	email
 	text
 	video scripts and transcripts
 	newspapers
 	infographics
 	public service announcements
 	resumes
 	cover letters, and many more real-world examples
 
 
 How do I teach this?
 Explore sentence structures in different genre by providing or displaying short passages from different genres and text forms as mentor text excerpts (e.g., a formal report, a personal narrative, a persuasive ad, a social media post, a commercial and transcript, etc).
 Have students identify the dominant sentence structures used and discuss why they are effective for that genre, for the writer’s intended audience and purpose in order to convey intended meaning.
 As an additional step, create a Writing Challenge (could use a “Spin-the-Wheel Writing Challenge”or Digital Randomizer).
 Use different text form categories, such as storytelling, persuasion, social media post, text message, etc., to have students write according to certain genres and prompts.
 Students can also share their writing and have peers guess the genre based on the student’s writing sample.
 In their reading and text consumption, have students identify the intended audience and purpose for the text, and demonstrate their reasoning. Have them also highlight sentences in the text that are commonly used in the text form being examined.
 In their own writing and text creation, have students articulate their intended audience and purpose, and reflect on how their stylistic decisions (sentences types and forms, content, vocabulary and diction, etc) helped convey a clear message to their intended audience and purpose.
 ………………………
 Online Resources:
 Writing with your Audience in Mind video (3:06 min) provides a useful overview of audience and purpose https://www.youtube.com/watch?v=xyH79KQET5E
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=80#oembed-1 
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		Parts of Speech: Part 1 - Foundations

								

	
				Category:           Parts of Speech
 Concept:            Part 1 – Foundations
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B3. Language Conventions for Reading and Writing
 ———-B3.2 Grammar
 Prior Knowledge:
 This chapter introduces foundational grammar, as outlined in the Language Curriculum. Teachers can determine their students’ prior knowledge by assessing what they already know and can do, and construct their lessons to correct misunderstandings, and to advance their students’ current understanding.
 An understanding of what a sentence is will help students grasp that grammatical components are in part determined by their role in a given sentence.
 
 What’s the definition? 
 Categories of words sorted by their grammatical and semantic functions within sentences. English contains the following common parts of speech:
 	noun. A word that refers to people, places, things, and ideas.
 	pronoun. A word that replaces a noun.
 	verb. A word that expresses an action, occurrence, or state of being.
 	adjective. A word that describes a noun or pronoun.
 	adverb. A word that describes a verb, an adjective, or another adverb.
 	preposition. A word that connects nouns, pronouns, and phrases.
 	conjunction. A word or phrase that connects other words, phrases, or sentences, clauses.
 	interjection. A word or phrase that expresses emotion. It has no grammatical connection with the sentence in which it is used.
 	article. A type of adjective used before a noun to indicate whether the identity of the noun is known (definite article) or unknown (indefinite article).
 
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like?
 The following could be used as an anchor chart to show what the nine parts of speech are, with a reminder of their function.
 [image: This poster provides the definitions of each of the 9 parts of speech, as defined in the previous What is the definition section.]
 Parsing refers to the act of identifying the parts of speech and their role in sentences. Parsing can take many forms. One simple way to parse looks like this:
 [image: The sample sentence reads: The wet snow fell heavily yesterday. In order, the parts of speech identified are: article, adjective, noun, verb, adverb, adverb.]
 
 Why does it matter?
 Identifying parts of speech and their role in sentences helps students develop strong language skills in the following ways:
 	Build Strong Communication Skills: Grammar gives students the tools to express themselves clearly and effectively in both writing and speaking, thus preventing confusion and ensuring the intended message is accurately understood.
 	Support Reading Comprehension: Understanding grammar in sentences helps students make sense of complex texts and improves overall reading fluency.
 	Improve Writing / Text Quality: The ability to apply grammar well helps students write in a way that is coherent, organized, and appropriate for different audiences, in all genres.
 	Encourage Clear Thinking: Learning grammar involves logic and structure, which supports critical thinking and problem-solving skills.
 	Transferrable to all Subjects: Understanding grammar will help students succeed across all subject areas.
 	Strengthen Language Learning: Grammar is the backbone of language. A strong grammar foundation helps students to learn additional languages.
 
 
 How do I teach this?
 There are many supports available to teachers for teaching the foundations or building blocks for understanding the nine parts of speech. A myriad of videos, graphics, worksheets, games, anchor charts, blogs and articles can easily be found online. Generative AI software can also assist in creating resources specifically tailored to the learning needs of your students.
 A suggested course of action is to think first of assessing what your students know, understand, and can do with identifying parts of speech. Once you know where they are at, you can create multiple responses to meet their learning needs. This flow chart provides some examples.
 	ASSESS what your students know and can do. 
 	RESPOND by providing specific resources to meet their learning needs. 
 	Tier 1 	Tier 2 	Tier 3 
 	CREATE resources that will take students beyond their current understanding of parts of speech. 	Focus on defining parts of speech.
 	Identify parts of speech in given sentences.
 	 Draft simple writing, like grammar poems. For example, write four lines of a poem about their favourite animal: 	line 1: one article, one noun
 	line 2: an adjective, a conjunction, another adjective
 	line 3: one verb, one conjunction, another verb
 	line 4: one adverb
 	line 5: one noun or pronoun that relates to line 1
 
 
 
 Sample:
 A pug
 Wrinkly and Silly
 Playing or Eating
 Adorably
 Winston
 [image: This is a picture of a pug dog.]
 	Use students’ own writing and text creation to identify parts of speech. 	When drafting, identify specific parts of speech to be included.
 	When editing, have students swap out a variety of parts of speech to examine the effect.
 
  
 	Use resources students are currently reading (in all subject areas). 	Identify parts of speech in a given passage.
 	Assess the effectiveness of the word choices.
 	Challenge students to rewrite or recreate, either keeping the same intended message, or altering the message.
 	Have students examine and explain how their edits changed the original text.
 
  
  
 Online Resources:
 TVOlearn and TVOKids have a lot of resources to help support foundational grammar skills. For example, one animated video – Adjectives (2 min) – provides the definition and shows examples.
 https://www.tvokids.com/school-age/videos/homework-zone-language/adjectives-video
 There are many online games you can find and use with your students, like this one, Parts of Speech Invasion.
 https://www.wordgametime.com/games/parts-of-speech-invasion#google_vignette
 Another approach is to have the students do the teaching, as suggested in this edutopia article, To make the parts of speech engaging, have students do the teaching, by Dana Haring (2022).
 https://www.edutopia.org/article/make-parts-speech-engaging-have-students-do-teaching/
 Parsing is an effective strategy to help students build their understanding and fluency with parts of speech identification. This video provides an example.
  
  One or more interactive elements has been excluded from this version of the text. You can view them online here: https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=85#oembed-1 
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		Parts of Speech - Part 2 - Building on Foundations

								

	
				Category:           Parts of Speech
 Concept:            Part 2 – Building on Foundations
 Connections to The Ontario Curriculum, Grades 1-8: Language (2023):
 —–B3. Language Conventions for Reading and Writing
 ———-B3.2 Grammar
 Prior Knowledge:
 	Defining the 9 parts of speech
 	Understanding sentence forms and types
 	Applying understanding of parts of speech in their writing and text creation
 
 
 What’s the definition? 
 Building upon the definitions of the 9 parts of speech, it can be helpful to think of the function of words in sentences for this further examination.
 Subject: In a clause, the subject is the noun or pronoun that is “doing” the verb.
 Object: In a clause, the word or phrase on the “receiving end” of the verb.  Answers the question “what” or “whom” in relation to what the subject is doing.
 For example: She returns the book to the library.  What is she returning? The subject “She” is returning the book.
 In a prepositional phrase, answers the question “what” “where” or “whom” the preposition is referencing.
 For example: She returns the book to the library. Where is she returning the book? She is returning the book to (preposition) the library.
 	Direct object: A direct object is the word or phrase on the receiving end of the verb. It answers the questions “what” or “whom”. Example: The teacher gave the students homework. What did the teacher give? Homework is the direct object.
 	Indirect Object: An indirect object receives the direct object and answers the question “to what” or “to whom”. Example: The teacher gave the students homework. To whom did the teacher give the homework? The teacher gave the students homework. Students is the indirect object.
 
 Predicate: A verb being used by the subject in a clause. Example: The students are learning grammatical elements, where “students” is the subject, and are learning grammatical elements. is the predicate.
 	Helper verb (auxiliary verb): assists the main verb in expressing tense, aspect, modality, voice, or emphasis. Common auxiliary verbs in English include be, have, and do, as well as modal verbs like can, will, may, must, and should. In the example above – The students are learning grammatical elements. – are is the helper verb to the main verb learning.
 
 Modifier: a word, phrase, or clause that adds detail, limits, or clarifies the meaning of another word, phrase, or clause. Types of modifiers include adjectives, adverbs, prepositional phrases, adjective clauses, and adverbial clauses.
 Phrase: A group of words. Differs from a clause in that it does not contain both a subject and a predicate.
 	Prepositional phrase: A phrase containing a preposition and acting as an adjective or adverb.
 
 Clause: In a sentence, a clause is a group of words with a subject and a predicate.
 	Independent clause: A clause that expresses a complete thought and can stand on its own as a simple sentence.
 	Dependent clause: A clause that does not express a complete thought and cannot stand on its own as a sentence. Also called a subordinate clause.
 
 Conjunction: A word or phrase that connects other words, phrases, or sentences, clauses.
 	Subordinate conjunction: A conjunction that shows a time or place relationship between two clauses. The clause that contains the conjunction is called a subordinate (or dependent) clause. Common subordinate conjunctions include: while, when, whenever, where, wherever, before, and after.
 	Coordinate conjunction: Joins words, phrases, or clauses that are similar or equal to each other. FANBOYS is a common acronym to remember seven coordinating conjunctions: For, And, Nor, But, Or, Yet, So.
 
 The Ontario Curriculum, Grades 1-8: Language (2023)
 
 What does it look/sound like? 
 Below is a scaffolded series of interactive exercises to demonstrate what building on the foundations of parts of speech can look like.
 Identify the parts of speech for each word in the following sentence:
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-23 
 
 Which part of the following sentence contains the subject? Which contains the predicate? Turn the card over to see the correct answer.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-24 
 
 Can you identify phrases and clauses?
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-25 
 
 Which are phrases and which are clauses? How confident are you in your understanding?
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-26 
 
 Extend their understanding:
 	Challenge your students to identify the one dependent clause from the above task. (answer: while the snow falls)
 	Can they identify which word the clause has that makes it a dependent clause? (answer: while)
 	Have students brainstorm what could be done to the dependent clause to turn it into an independent clause, or complete sentence. (There are multiple ways to turn this into an independent clause.)
 
 Further practice with parsing can be exercised with this series of tasks.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-27 
 
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-28 
 
 Lastly, this series of parsing tasks extends understanding to include prepositions, and understanding what the prepositional phrases are modifying (acting as an adjective or an adverb).
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-29 
 
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-30 
 
  
 
 Why does it matter?
 Becoming adept at using parts of speech helps students to become strong, effective communicators. In addition to the skills identified in the Parts of Speech Foundations chapter, building on the foundations helps students:
 	Foster Confidence: Knowing how to use language properly gives students confidence when speaking, writing, creating texts, and presenting.
 	Refine Messaging: In addition to writing well, the process of editing and correcting grammar also teaches students to notice details, and how they support – or deter from – intended messaging.
 	Comprehend Reading: When students understand an author’s intended message by the way the author expresses meaning, their comprehension strengthens, across all subject areas .
 
 
 How do I teach this?
 Assess your students for their current understanding of grammatical elements in their own writing, text creation, and reading. Respond by providing resources and opportunities for developing their understanding further.
 The interactive elements above can be used to help students review parts of speech, and build upon their understanding of grammatical elements in sentences.
 Move students towards using their understanding of grammar in their own text creation and editing. With the goal of expressing their ideas clearly and effectively, have students play with using a variety of words, phrases and clauses until their desired meaning is communicated in their own writing and text creation.
 Opportunities for applying grammar understanding exist at the drafting stage, when revising their work, working on their own or with others to edit their work, and in conferences with you as their “writing coach.”
 Use texts students are currently reading, writing, listening to, viewing and otherwise interacting with to apply their grammatical understanding, and examine how meaning is crafted and understood. With repeated practice and opportunity, students will become more nimble in their ability to communicate their ideas with desired effect.
 Teachers can also consult the following chapters to find strategies to meet the current needs of their students:
 	Parts of Speech – Part 1 – Foundations
 	Sentences – Sentence Types
 	Sentences – Sentence Forms
 	Sentences – Sentence Fragments and Run-on Sentences
 
 …………………………
 Online Resources:
 This resource helps introduce the concept of misplaced modifiers. This level of understanding represents where we want students to be in applying grammatical concepts at the drafting and editing stages in their text creation.
  An interactive H5P element has been excluded from this version of the text. You can view it online here:
 https://ecampusontario.pressbooks.pub/languagefoundationshandbook/?p=87#h5p-31 
 
 This article provides numerous ideas and resources that support moving students beyond knowing grammar into applying their grammatical understanding in their own text creation.
 How to deal with student grammar errors (2017) by Jennifer Gonzales
  
 https://www.cultofpedagogy.com/grammar-spelling-errors/
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		Appendix: Cross reference to Ontario Language Curriculum (2023)

								

	
				B2: Language Foundations for Reading and Writing
 	B2.1 Word-Level Reading and Spelling: Using Morphological Knowledge 	Spelling: Plurals (Regular Patterns) Spelling: Plurals (Irregular Patterns)
 Spelling: Adding endings – dropping final e
 Spelling: Changing y to i when adding suffixes
 Spelling: Contractions
 Spelling: Homophones
 Spelling: Schwa Vowels
 Spelling: Strategies for Tricky Words
 Spelling/Morphology: Compound Words
 Vocabulary/Morphology: Prefixes
 Vocabulary/Morphology: Suffixes
 Vocabulary/Spelling: Confusing Word Pairs
 Vocabulary/Spelling: Borrowed Words in English
 
 	B2.2 Vocabulary 	Vocabulary/Morphology: Prefixes Vocabulary/Morphology: Suffixes
 Vocabulary/Spelling: Confusing Word Pairs
 Vocabulary/Spelling: Borrowed Words in English
 
  
 B3: Language Conventions for Reading and Writing
 	B3.1 Syntax and Sentence Structure 	Sentences: Sentence Types Sentences: Sentence Forms
 Sentences: Text Forms
 Sentences: Sentence Fragments and Run-on Sentences
 
 	B3.2 Grammar 	Parts of Speech: Part 1 – Foundations Parts of Speech: Part 2 – Building on Foundations
 
 	B3.3 Capitalization and Punctuation 	Sentences: Capitalization and Punctuation Sentences: Sentence Fragments and Run-on Sentences
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		Glossary

								

	
				 	adjective
 	A word that describes a noun or pronoun.
 
 	adverb
 	A word that describes a verb, an adjective, or another adverb.
 
 	adverbial clause
 	A dependent clause that acts as an adverb in a sentence, describing or relating to a part of the independent clause to which it is attached.
 
 	affix
 	A morpheme attached to the beginning or end of a base to modify its meaning. Affixes are bound morphemes; they cannot stand alone. Prefixes and suffixes are both affixes. See also prefix, suffix.
 
 	antonym
 	A word opposite in meaning to another word (e.g., hot/cold).
 
 	apostrophes
 	Apostrophes are punctuation marks used to show possession, or in the place of letters that have been left out.
 Examples:
 The song's lyrics don't sound repetitive.
 
 	article
 	A type of adjective used before a noun to indicate whether the identity of the noun is known (definite article) or unknown (indefinite article).
 
 	base
 	A structural element that forms the foundation of a written word; any unit of a word to which affixes can be added. (e.g., act is the base of acted, action, activity, activate, react). Types of bases include:
 bound base. A base that requires an affix to form a word (e.g., -ject in inject and project).
 free base. A base that forms a word on its own (e.g., eat, date, weak).
 
 	capitalization
 	The use of a capital letter to begin a sentence; to indicate a proper noun, a personal title, an acronym, or an initialism; and to set off important words in titles and headings.
 
 	clause
 	In a sentence, a clause is a group of words with a subject and a predicate.
 See independent, dependent, subordinate clause.
 
 	comma splice
 	A comma splice is a type of run-on sentence, wherein two independent clauses are wrongly joined with a comma, rather than with appropriate end punctuation. A common fix is to put a period at the end of each clause; or to join the two clauses with a semi-colon if the ideas expressed are linked.
 
 	complex sentence
 	A sentence made up of one independent clause and one or more dependent clauses.
 
 	compound sentence
 	A sentence made up of two or more independent clauses joined by a semicolon or coordinating conjunction, usually preceded by a comma.
 
 	compound word
 	A word made from two or more words (e.g., sunshine, snowball, football).
 
 	compound-complex sentence
 	A sentence made up of two or more independent clauses and one or more dependent clauses.
 
 	conjunction
 	A word or phrase that connects other words, phrases, or sentences, clauses.
 
 	conjunctions
 	A word or phrase that connects other words, phrases, or sentences, clauses.
 See also Coordinate conjunction and Subordinate Conjunction
 
 	coordinating conjunction
 	Joins words, phrases, or clauses that are similar or equal to each other. FANBOYS is a common acronym to remember seven coordinating conjunctions: For, And, Nor, But, Or, Yet, So.
 
 	declarative sentence
 	A sentence that makes a statement.
 See also punctuation.
 
 	dependent clause
 	A clause that does not express a complete thought and cannot stand on its own as a sentence. Also called a subordinate clause.
 
 	derived forms
 	A derived form, or derivation, is the new word that is created from a base or a base word.
 Example:
 From the base -ject, we can create derivations, including inject, reject, dejection, etc.
 
 	exclamatory sentence
 	A sentence that expresses strong emotion or feelings and ends in an exclamation mark.
 See also punctuation.
 
 	genres
 	The types or categories into which texts are grouped. For example, literary genres include: novel, short story, essay, poetry, and drama.
 
 	homophone
 	Homophones refer to two or more words having the same pronunciation but different meanings, origins, or spelling.
 https:www.britannica.com
 
 	imperative sentence
 	A sentence that makes a request or gives a command or instruction.
 See also punctuation.
 
 	independent clause
 	A clause that expresses a complete thought and can stand on its own as a simple sentence.
 
 	interjection
 	A word or phrase that expresses emotion. It has no grammatical connection with the sentence in which it is used.
 
 	interrogative sentence
 	A sentence that asks a question.
 See also punctuation.
 
 	mentor text
 	A mentor text is used as an example of effective writing and expression in a given genre or text form.
 
 	morpheme
 	The smallest unit of meaning within words. A morpheme can be either a prefix, a suffix, or a base. Words are made up of one or more morphemes.
 
 	morphology
 	The study of word structures and the patterns (e.g., prefixes, roots, and suffixes) of how words are formed, and how words are related to each other in the same language.
 
 	noun
 	A word that refers to people, places, things, and ideas.
 
 	object
 	In a clause, the word or phrase on the "receiving end" of the verb.  Answers the question "what" or "whom" in relation to what the subject is doing.
 For example:
 She returns the book to the library.  What is she returning? The subject "She" is returning the book.
 In a prepositional phrase, answers the question "what" "where" or "whom" the preposition is referencing.
 For example:
 She returns the book to the library. Where is she returning the book? She is returning the book to (preposition) the library.
 
 	object: direct and indirect
 	A direct object is the word or phrase on the receiving end of the verb. It answers the questions "what" or "whom".
 Example: The teacher gave the students homework.
 What did the teacher give? The teacher gave homework. Homework is the direct object.
 An indirect object receives the direct object and answers the question "to what" or "to whom".
 Example: The teacher gave the students homework.
 To whom did the teach give the homework? The teacher gave the students homework. Students is the indirect object.
 
 	participle
 	A word formed by a verb to describe a noun. Often seen as having the -ing ending of a verb.
 For example: the sleeping cat
 
 	Parts of speech
 	Categories of words sorted by their grammatical and semantic functions within sentences. English contains the following common parts of speech:
 noun. A word that refers to people, places, things, and ideas.
 pronoun. A word that replaces a noun.
 verb. A word that expresses an action, occurrence, or state of being.
 adjective. A word that describes a noun or pronoun.
 adverb. A word that describes a verb, an adjective, or another adverb.
 preposition. A word that connects nouns, pronouns, and phrases.
 conjunction. A word or phrase that connects other words, phrases, or sentences, clauses.
 interjection. A word or phrase that expresses emotion. It has no grammatical connection with the sentence in which it is used.
 article. A type of adjective used before a noun to indicate whether the identity of the noun is known (definite article) or unknown (indefinite article).
 
 	phoneme
 	The smallest unit of sound in spoken words.
 
 	phrase
 	A group of words. Differs from a clause in that it does not contain both a subject and a predicate.
 
 	predicate
 	A verb being used by the subject in a clause.
 
 	prefix
 	A morpheme that precedes a base to form a different word (e.g., trans- before form or act).  See also affix, suffix.
 
 	preposition
 	A word that connects nouns, pronouns, and phrases.
 
 	prepositional phrase
 	A phrase containing a preposition and acting as an adjective or adverb.
 
 	pronoun
 	A word that replaces a noun.
 
 	proper noun
 	A noun with a capital letter that names a specific person, place or thing.
 
 	punctuation
 	The use of symbols (e.g., periods, commas, semicolons) to distinguish elements within a sentence or to separate sentences. Punctuation marks create and clarify meaning in a written text and help the reader understand how text sounds when it is read aloud. See also parts of speech, sentence types.
 
 	relative clause
 	A dependent clause that acts as an adjective in a sentence, describing or relating to a part of the independent clause to which it is attached. Can also be referred to as an adjectival clause.
 
 	run-on sentence
 	A run-on sentence contains multiple independent clauses but does not have punctuation to indicate where one thought is complete before starting the next one.
 
 	schwa
 	A vowel that is unstressed, toneless, and neutral, occurring in unstressed syllables (e.g., a in about or o in synonym). Schwa sounds are the most common vowel sounds in the English language. They are often transcribed using an upside down e symbol (Ə).
 
 	sentence forms
 	English has four main sentence forms:
 simple. A sentence consisting of one independent clause.
 compound. A sentence made up of two or more independent clauses joined by a semicolon or coordinating conjunction, usually preceded by a comma.
 complex. A sentence made up of one independent clause and one or more dependent clauses.
 compound-complex. A sentence made up of two or more independent clauses and one or more dependent clauses.
 
 	sentence fragment
 	A sentence fragment does not have both a subject and a predicate; as such it does not express a complete thought.
 
 	sentence types
 	English has four main sentence types:
 declarative. A sentence that makes a statement.
 imperative. A sentence that makes a request or gives a command or instruction.
 interrogative. A sentence that asks a question.
 exclamatory. A sentence that expresses strong emotion or feelings and ends in an exclamation mark.
 See also punctuation.
 
 	simple sentence
 	A sentence consisting of one independent clause.
 
 	subject
 	In a clause, the subject is the noun or pronoun that is "doing" the verb.
 
 	subordinate clause
 	A clause that does not express a complete thought and cannot stand on its own as a sentence. Also called a dependent clause.
 
 	subordinating conjunction
 	A conjunction that shows a time or place relationship between two clauses. The clause that contains the conjunction is called a subordinate (or dependent) clause. Common subordinating conjunctions include: while, when, whenever, where, wherever, before, and after.
 
 	suffix
 	A morpheme that is added to the end of a base to create a different word. See also affix, prefix.
 
 	suffixes
 	A suffix is a morpheme (one or more letters) that is added to a base word to form a derivative ( a new word from the base word that changes its grammatical form)
 Example: The base word excite can become excites, exciting, excitable by adding the suffix -s, -ing, -able.
 
 	synonym
 	A word that has the same or almost the same meaning as another word (e.g., clean/pure).
 
 	verb
 	A word that expresses an action, occurrence, or state of being.
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