Teaching Dossier Guide
Last updated: June 10, 2026

Table of Contents

Welcome	5
Who This Guide Is For	5
How to Use This Guide	6
Part 1: Teaching Dossiers at U of T: Overview and Context	6
Part 2: Building Your Teaching Dossier: Components and Integration	6
Part 3: Refining Your Teaching Dossier: Clarity, Coherence, and Continuity	7
Getting Started	7

Part 1: Teaching Dossiers at U of T: Overview and Context	8
1.1 Part 1 Overview	8
Introduction	8
Sections in Part 1	9
1.2 What Is a Teaching Dossier?	10
Understanding the Purpose of a Teaching Dossier	10
Narrative and Evidence in the Dossier	11
Demonstrating Teaching Effectiveness	12
Common Components of a Teaching Dossier	13
⏸️ Pause for Reflection	14
1.3 Getting Started with Your Teaching Dossier	15
Planning Your Approach	15
Understanding Policies and Guidelines	15
Consulting with Your Unit Head and Colleagues	17
Collecting and Organizing Teaching Materials	18
Documenting Your Teaching as You Teach	19
⏸️ Pause for Reflection	20
Support for Teaching Dossier Development	20

Part 2: Building Your Teaching Dossier: Components and Integration	22
2.1 Part 2 Overview	22
Introduction	22
Core Components of the Teaching Dossier (Sections in Part 2)	23
Creating Coherence Across Components	23
2.2 Statement of Teaching Philosophy	25
Understanding the Statement of Teaching Philosophy	25
Purpose	26
Core Elements	27
Format and Tone	28
Steps for Developing Your Statement of Teaching Philosophy	29
Strengthening Your Statement	30
Mapping Values, Practices, Impacts, and Evidence	30
⏸️ Pause for Reflection	31
2.3 Teaching Responsibilities	32
Understanding Teaching Responsibilities	32
Purpose	33
Describing Your Teaching Context	33
Courses and Teaching Contexts	34
Supervision and Mentorship	37
Illustrative Teaching Materials	38
Connecting Teaching Responsibilities to Other Components	39
⏸️ Pause for Reflection	40
2.4 Evidence of Teaching Effectiveness	41
Understanding Evidence of Teaching Effectiveness	41
Purpose	41
Guiding Principles	42
Making Connections: Values, Practices, Impacts, and Evidence	43
Types and Sources of Evidence	43
Using the CTSI Course Evaluation Summary Sheet (Optional Template)	46
Interpreting Evidence in Context	47
Addressing Mixed or Challenging Feedback	48
Selecting Evidence Strategically	49
Writing About Evidence	49
⏸️ Pause for Reflection	50
Looking Ahead	51
2.5 Educational Leadership and/or Achievement	52
Understanding Educational Leadership and/or Achievement	52
Purpose	53
Framing Your Contributions	53
Structuring Your Educational Leadership Narrative	55
Types and Examples of Educational Leadership and Achievement	55
Documenting and Writing About Leadership and Achievement	59
⏸️ Pause for Reflection	60
2.6 Pedagogical Professional Development	61
Understanding Pedagogical Professional Development	61
Purpose	62
Framing Your Professional Learning	63
Examples of Professional Development Activities	64
Documenting and Writing About Professional Development	65
⏸️ Pause for Reflection	67
2.7 Appendices	68
Understanding Appendices	68
Purpose	69
Framing Your Appendices	70
Making Appendix Items Easy to Read	70
Common Types of Appendix Materials	71
Organizing and Labelling Your Appendices	72
Ethical and Privacy Considerations	73
Format and Accessibility	74
Ensuring Clarity and Coherence	75

Part 3: Refining Your Teaching Dossier: Clarity, Coherence, and Continuity	76
3.1 Part 3 Overview	76
Introduction	76
Sections in Part 3	77
⏸️ Pause for Reflection	77
3.2 Strengthening the Coherence and Narrative of Your Teaching Dossier	79
Refining the Coherence of Your Teaching Dossier	79
Ensuring Consistency and a Connected Teaching Story	79
Aligning Values, Practices, and Impacts	81
Interpreting and Framing Your Evidence	82
Common Pitfalls	83
Inviting Constructive Feedback	84
A Final Step in Refining Your Dossier	86
⏸️ Pause for Reflection	86
3.3 Formatting and Presenting Your Teaching Dossier	87
Designing a Clear and Accessible Dossier	87
Building a Logical and Navigable Structure	87
Using Formatting to Support Readability	88
Designing for Accessibility and Inclusive Reading	89
Organizing and Referencing Appendices	89
Attending to Digital Presentation	90
Teaching Dossier Review Checklist	90
3.4 Maintaining and Updating Your Teaching Dossier	93
Sustaining Your Teaching Dossier Over Time	93
Viewing the Dossier as a Living Document	93
Integrating New Evidence and Reflections	94
Building a Practical Collection System	95
Ethical and Practical Considerations When Collecting Evidence	96
Sustaining Alignment as Your Teaching Evolves	96
Supporting Your Ongoing Development	97
⏸️ Pause for Reflection	98
3.5 References and Additional Resources	99
References	99
U of T Resources and Services	100
3.6 Beyond the Teaching Dossier Guide	102
Continuing Your Teaching Development	102
Teaching Dossier Guide Feedback	102
Supports and Resources	102
Acknowledgements	103



[image: CTSI Self-Paced Programs]Teaching Dossier Guide	

[image: ]Teaching Dossier Guide	



[image: ]
© 2026, Centre for Teaching Support & Innovation. Except where otherwise noted, this work is made available under a Creative Commons Attribution-NonCommercial-ShareAlike 4.0 International (CC BY-NC-SA 4.0) License.

[image: ]	

[image: ]		1
[bookmark: _Course_Design_Three-column][bookmark: _Toc231993217]Welcome

Preparing a teaching dossier offers an opportunity to reflect on your teaching practice, articulate your approach to student learning, and document the impact of your teaching over time. At the same time, preparing a dossier can feel complex or uncertain, particularly because expectations vary across divisions, departments, and review processes at the University of Toronto (U of T).

This Teaching Dossier Guide is a self-paced learning resource designed to support U of T faculty members preparing for different stages of academic review. The guide introduces key components of the teaching dossier that reflect the core criteria outlined in the U of T Provostial Guidelines and Divisional Guidelines. It may be used to develop a first teaching dossier, to build and adapt materials from an employment application, or to enhance and further develop an existing dossier from previous promotion or review stages.

This guide is not a template, checklist, or prescribed format for a teaching dossier. Because expectations for the Evaluation of Teaching Effectiveness vary across divisions and disciplines, faculty members should consult their Divisional Guidelines and departmental expectations when preparing dossier materials.

Instead, the guide approaches the teaching dossier as a reflective and narrative document that helps faculty members communicate three interconnected aspects of teaching:

· Values: The principles and commitments that shape your approach to teaching and learning
· Practices: The strategies, learning environments, and course designs you create for students
· Impacts: The evidence demonstrating how your teaching supports student learning and development


[bookmark: _Toc231993218]Who This Guide Is For

This guide is designed for faculty members at all career stages across disciplines at U of T who are preparing or refining a teaching dossier. It may also be useful for colleagues who support teaching review and development, including department chairs and unit heads, educational developers, and teaching support staff, as well as mentors working with faculty members developing their teaching dossiers.

While the guide may be used in workshops or facilitated programs, it is written with individual faculty members in mind and is intended for self-directed engagement.

If you are a graduate student or postdoctoral fellow beginning to develop a teaching dossier, you may find it helpful to start with the "Developing Your Teaching Dossier" series. This four-module, self-paced resource introduces key concepts such as reflecting on teaching experiences, articulating teaching philosophy, and connecting narrative and evidence.


[bookmark: _Toc231993219]How to Use This Guide

This is a self-paced resource. You may move through the guide sequentially, return to sections over time, or focus on specific sections that are most relevant to your current stage of dossier preparation.

Throughout the guide, you will encounter scholarship and practical suggestions that support documenting your teaching across multiple teaching and learning contexts. You will also be invited to reflect on how your teaching materials and evidence can be carefully curated and presented to support a clear, concise, and persuasive teaching narrative.

The guide is organized into three parts, each with a distinct purpose.

[bookmark: _Toc231993220]Part 1: Teaching Dossiers at U of T: Overview and Context
Introduces teaching dossiers within the U of T context and situates them within academic review processes. This section explores what teaching dossiers are, how they are used, and how faculty members can begin preparing dossier materials.

[bookmark: _Toc231993221]Part 2: Building Your Teaching Dossier: Components and Integration
Explores six common components of teaching dossiers and offers guidance on developing materials that document teaching values, practices, and impacts. Sections address statement of teaching philosophy, teaching responsibilities, evidence of teaching effectiveness, educational leadership and/or achievement, pedagogical professional development, and appendices.

[bookmark: _Toc231993222]Part 3: Refining Your Teaching Dossier: Clarity, Coherence, and Continuity
Focuses on strengthening the narrative and presentation of your dossier. This section discusses how to organize evidence, present materials clearly, and maintain dossier materials over time as part of ongoing professional practice.


[bookmark: _Toc231993223]Getting Started

If you are new to teaching dossiers, you may wish to begin with Part 1 and move through the guide in sequence.

If you are already preparing or revising a teaching dossier, you may choose to:

· Start with Part 2 to review common dossier components
· Explore Part 3 to strengthen the clarity and narrative of your dossier
· Return to specific sections as you gather and refine evidence of teaching practice

Wherever you begin, approach teaching dossier preparation as an opportunity for reflection, documentation, and professional growth over time.

[bookmark: _Toc231993224]Access the Teaching Dossier Guide

This guide is available as a self-paced learning resource in Quercus. U of T instructors may enrol to add the guide directly to their Quercus dashboard and use built-in accessibility features such as Microsoft Immersive Reader, which allows you to listen to page content, adjust text display (font, spacing, and colour), and personalize your reading experience to suit your preferences.

Prefer an offline version of the guide for reflection or future reference? Download the Teaching Dossier Guide PDF, a consolidated and accessible copy of all module content.

For technical assistance or accommodation requests related to this resource, please contact q.help@utoronto.ca.

Self-enrol in the Teaching Dossier Guide
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Teaching dossiers are widely used in higher education as a way for faculty members to document, interpret, and present evidence of their teaching practice. At U of T, teaching dossiers often form an important part of academic review processes, such as tenure and continuing status reviews, promotion, teaching awards, and other forms of professional evaluation.

Part 1 begins with an overview of the U of T context, including the importance of consulting your Divisional Guidelines on the Evaluation of Teaching Effectiveness, which outline the criteria used to assess teaching. Expectations for teaching dossiers vary across divisions, departments, and review processes.

Preparing a teaching dossier involves compiling and organizing a range of teaching materials and artifacts over time. This section introduces the teaching dossier as a reflective, evolving document and highlights key considerations for gathering and organizing dossier materials.
The following section provides additional context for understanding how teaching dossiers function at U of T.

U of T Context

U of T is a large, research-intensive, tri-campus university with substantial variation across divisions, disciplines, and teaching contexts, and this diversity is built directly into how teaching is evaluated, including in processes such as tenure, continuing status, and promotion reviews. Rather than applying a single set of standards, U of T combines Provostial Guidelines, which establish broad principles, with Divisional Guidelines that define criteria, formats, and procedures specific to each division. As a result, teaching dossiers can look quite different across units such as Arts & Science, Medicine, Law, or OISE.

This structure has an important implication: there is no single "right" way to write a teaching dossier at U of T. What counts as strong evidence or effective structure varies by context, career stage, and teaching setting. What remains consistent is the core purpose of the dossier—to offer a clear, reflective, and evidence-informed account of one's teaching. Each dossier reflects a distinct teaching journey shaped by those circumstances. This context is important for understanding how reviewers interpret teaching dossiers across different divisions and review processes.

By the end of Part 1, you will be able to:
· Describe what a teaching dossier is—and what it is not
· Recognize how teaching dossiers are situated within the U of T context, including the role of Divisional Guidelines on the Evaluation of Teaching Effectiveness
· Identify initial steps for beginning to gather and organize teaching materials for a dossier


[bookmark: _Toc231993228]Sections in Part 1

Part 1 consists of three sections.

· Part 1 Overview (you are here)
· What Is a Teaching Dossier?
· Getting Started with Your Teaching Dossier
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Key takeaways:
· A teaching dossier serves two purposes: it supports formal evaluation and enables meaningful reflection on your teaching practice.
· Strong dossiers integrate narrative and evidence: your narrative explains your teaching, and your evidence demonstrates it.
· Teaching effectiveness is contextual and criteria-based, not defined by a single standard or metric.
· Select evidence purposefully—include materials that clearly support your claims and contribute to a coherent teaching story.

[bookmark: _Toc231993230]Understanding the Purpose of a Teaching Dossier

A teaching dossier is a professional document that clearly and concisely describes your approach to teaching and how you support student learning. It typically combines narrative descriptions, sample teaching materials, and multiple sources of evidence. It is the narrative that connects these materials and evidence into a coherent account of your teaching practice and its impact on student learning. Together, these elements highlight the scope, quality, and impact of your teaching.

The dossier serves as a core document in the assessment of teaching and functions as a reflective document that helps you map your teaching goals and identify areas for growth. Teaching dossiers are commonly used in academic review processes such as tenure and continuing status reviews, promotion processes, teaching awards, and employment applications. At the same time, the process of developing a dossier offers an opportunity to reflect on your teaching and on how students learn in your courses.

A well-developed dossier, therefore, functions both as:

· A professional document used in academic review processes
· A reflective document that helps you articulate your teaching goals, approaches, and ongoing development

These two purposes may not always feel aligned. A dossier written to meet evaluation requirements can feel different from one written for genuine reflection. The most effective dossiers, however, do both: they present clear, evidence-informed accounts of teaching while also supporting meaningful reflection on practice and growth.


[bookmark: _Toc231993231]Narrative and Evidence in the Dossier

A teaching dossier generally includes a combination of narrative explanation, teaching artifacts, and evidence of teaching effectiveness. The narrative allows you to describe and contextualize your teaching approach, classroom experiences, and the learning environments you create.

A teaching dossier is built from two elements that work together:

Narrative
Your interpretive voice. It explains what you value, why you make particular instructional choices, and how those choices shape student learning. Narrative distinguishes a dossier from a CV or a collection of materials.

Evidence
What supports and gives credibility to your narrative. It demonstrates that the teaching you describe is reflected in your practice.

These elements are interdependent. Narrative makes claims that evidence must support, and evidence requires the narrative to be meaningful. Together, they create a clear, credible account of your teaching.

Through your narrative, you integrate artifacts and examples that demonstrate the values and beliefs guiding your teaching. These may include course materials, assignments, examples of student learning, and documentation of pedagogical innovation.

Evidence of teaching effectiveness should draw on multiple sources, including:

· Students: Mid-course feedback, formative feedback, course evaluations
· Colleagues: Peer observations of teaching
· Teaching materials: Syllabi, assignments, course design
· Instructor reflection: Your interpretation of student engagement and learning

No single source tells the whole story. Strong dossiers draw on multiple forms of evidence to present a consistent and well-supported picture of teaching.

When selecting materials, be selective and purposeful. Rather than including everything, choose representative evidence that aligns with the claims you make in your narrative. A useful test is to ask:

· What claim does this support?
· What does this show that other evidence does not?

The goal is to communicate a clear and persuasive account of your teaching practice and its impact on student learning.


[bookmark: _Toc231993232]Demonstrating Teaching Effectiveness

Teaching dossiers are grounded in the understanding that there is no single way to define effective teaching. Expectations for teaching effectiveness vary across departments, divisions, and disciplines. This variation is intentional, as teaching effectiveness is assessed in relation to the criteria outlined in Divisional Guidelines.

While Provostial and Divisional Guidelines establish shared principles, they allow for flexibility in how teaching effectiveness is demonstrated across different contexts. As a result, effective teaching is not defined by a single method or standard, but by your ability to clearly explain your teaching approach, support it with evidence, and show its impact on student learning.

Within this context, the dossier allows you to highlight the teaching approaches and strategies that have been most effective in your own setting. It provides space to describe the reasoning behind your instructional choices, reflect on teaching challenges, and demonstrate an ongoing commitment to improving student learning. In this way, the dossier supports the systematic evaluation of teaching while allowing for disciplinary variation, innovation, and different pedagogical approaches.
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Although teaching dossiers vary across disciplines and review processes, most dossiers include several common components. The following categories provide broad areas that can accommodate the expectations described in the U of T Provostial and Divisional Guidelines.

Details about developing each of these components are explored in Part 2 of this guide.

Statement of Teaching Philosophy
Articulates your teaching values, practices, and impact, grounding the dossier in a reflective narrative.

Teaching Responsibilities
Outlines the scope, context, and nature of your teaching, supervision, and curricular contributions.

Evidence of Teaching Effectiveness
Demonstrates student learning, engagement, and feedback through multiple sources of evidence.

Educational Leadership and/or Achievement
Highlights contributions that extend beyond your own classroom to improve teaching and learning within your department, discipline, or institution.

Pedagogical Professional Development
Documents your engagement in ongoing learning about teaching and how that learning informs your teaching practice.

Appendices
A curated collection of supplementary materials that reinforce and illustrate your teaching narrative.
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Before beginning to draft or revise your teaching dossier, take a moment to reflect on the following questions. You may wish to jot down a few initial ideas that you can return to as you work through the rest of the guide.

· What aspects of your teaching would you most want colleagues or reviewers to understand about your approach to teaching and student learning?
· What examples or evidence best illustrate the impact of your teaching on students?
· What teaching materials or artifacts might help you tell the story of your teaching practice?

[bookmark: _Toc231993235]1.3 Getting Started with Your Teaching Dossier

Key takeaways:
· Start with divisional guidelines and evaluation criteria: they shape how your dossier will be read and assessed.
· Plan your dossier as a coherent, criteria-driven narrative, not just a collection of materials.
· Consult your unit head early to clarify expectations, norms, and how your teaching will be evaluated in your context.
· Collect and organize teaching materials over time to build a strong, representative evidence base.

[bookmark: _Toc231993236]Planning Your Approach

Getting started with your teaching dossier can involve different kinds of work. You may be preparing for an upcoming review, building your dossier gradually over time, or seeking guidance as you begin.

This section introduces key considerations to help you get started, including understanding institutional expectations, organizing your materials, and identifying sources of support throughout the process.


[bookmark: _Toc231993237]Understanding Policies and Guidelines

Before beginning to assemble your teaching dossier, it is important to become familiar with the policies and guidelines that shape the evaluation of teaching at the University of Toronto.

Understanding Evaluation Criteria

At U of T, both Provostial and Divisional Guidelines include criteria for the Evaluation of Teaching Effectiveness. These criteria help you select and contextualize the information included in your dossier and inform how your teaching will be evaluated.

As you develop your dossier, use these criteria to guide how you present and interpret your teaching, ensuring clear connections between your activities, evidence, and the standards used in evaluation. Reviewers will read your dossier with these criteria in mind, looking for clear connections between your teaching activities, the evidence you provide, and the standards used to assess them.

Some teaching activities may contribute to more than one criterion. When this is the case, be explicit about how and why you are drawing on the same example in multiple components of your dossier.

Reviewers often read multiple dossiers within a limited time and will look for clear, well-organized connections between your teaching activities, evidence, and the criteria used in evaluation.

Review the institutional policies and resources related to the evaluation of teaching at U of T.
· Relevant Policies for Appointed Faculty on the Academic Administrative Procedures Manual (AAPM)
· Policy and Procedures on Academic Appointments (PPAA)
· Policy and Procedures Governing Promotions (PPP)
· Policy and Procedures Governing Promotions in the Teaching Stream (PPPTS)
· Provostial Guidelines for Developing Written Assessments of Effectiveness of Teaching in Promotion and Tenure Decisions

Working with Divisional Guidelines

Your Divisional Guidelines are especially important when preparing a dossier for career advancement, as they carry the weight of policy and specify the procedures and criteria used in evaluating teaching within your division.

When reviewing these guidelines, focus on identifying:

· Evaluation criteria (what counts as evidence of effective teaching)
· How evidence is interpreted within your division
· Expectations at your current or next rank
· Required components or formats for dossier submission
· Expectations across different teaching contexts, such as lectures, seminars, laboratories, tutorials, supervision, and mentorship

The level of achievement expected depends on the review process and career stage, and expectations may differ between demonstrating competence and demonstrating excellence in teaching. Review the Divisional Guidelines carefully to understand how teaching is evaluated in your specific context.

While each division has its own guidelines, several themes are consistent across divisions:

· Teaching dossiers are reviewed using defined criteria
· Criteria focus on quality, impact, and reflection, not volume
· Reviewers read dossiers holistically rather than as checklists

Review the Divisional Teaching Evaluation Guidelines.
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In addition to reviewing your Divisional Guidelines, consult with your unit head early in the dossier preparation process. These conversations can help clarify expectations within your department and help you plan your dossier development over time.

You may wish to schedule a meeting to discuss questions such as:

· What are the key departmental or program norms related to teaching dossiers?
· What are the expected submission formats, timelines, and requirements?
· How should course evaluation data and summary tables be presented?
· Which teaching experiences should be included?
· What organizational approaches or headings are typically used?
· What level of teaching achievement is expected at my current or next rank?

You may also wish to consult mentors or trusted colleagues who have recently been through a similar review process. Their experience can help you better understand how dossiers are interpreted within your department or discipline.

If you are seeking support in developing or refining your dossier, teaching and learning centres can offer consultations focused on articulating your teaching, organizing your materials, and strengthening your narrative. This kind of support can complement conversations within your department.


[bookmark: _Toc231993239]Collecting and Organizing Teaching Materials

Developing a strong teaching dossier is much easier when you begin collecting teaching materials early in your academic appointment. Gathering teaching-related materials over time allows you to build a broad collection of evidence that can later be used to illustrate and support the claims you make about your teaching practice.

You may find it helpful to create a filing system or digital folder to organize materials related to your teaching. Collecting materials as you teach—rather than trying to retrieve or reconstruct them later—can make the dossier preparation process more manageable and ensure that you have a wide range of evidence to draw upon.

Examples of materials you may wish to collect include:

· Course materials, such as syllabi, lecture notes, handouts, assignments, assessments, and course outlines
· Examples of student work that illustrate student learning or achievement, along with representative feedback you have provided
· Mid-course feedback or other formative feedback from students
· Emails or messages from students or colleagues commenting on your teaching or mentorship
· Peer observation reports or feedback from colleagues
· Course evaluation results, including raw data and summary tables
· Records of student outcomes or achievements related to your teaching or mentorship (for example, student research accomplishments or admission to graduate programs)
· Materials related to curriculum development, teaching-related committees, or educational initiatives
· Documentation of teaching workshops, professional development activities, or teaching-related presentations you have attended or delivered
· Examples of digital learning activities or educational technologies used in your courses, including materials or screenshots from your Quercus course site
· Evidence of outreach or teaching beyond the university, such as public lectures or community-engaged teaching activities
· Information about participation in professional organizations related to university teaching or teaching in your discipline

Note: The materials you are expected to collect and include in your teaching dossier may vary by division, unit, and review process. In some cases, evidence such as teaching observations, course evaluation data, or other documentation may be gathered or submitted through separate processes. Review your Divisional Guidelines and consult your unit head or appropriate administrative contact to confirm local expectations and responsibilities.

You may wish to review these materials periodically—such as once per semester or once per year—to identify examples that best represent your teaching approaches and achievements. During this review process, you may also notice teaching innovations, successful strategies, or changes in your teaching practice that could later be discussed in your teaching dossier.

Collecting and organizing a wide range of materials helps you build a comprehensive record of your teaching practice. When preparing your final dossier, you will then be able to select the examples that most effectively demonstrate the quality, impact, and development of your teaching over time.


[bookmark: _Toc231993240]Documenting Your Teaching as You Teach

Many faculty members find it helpful to maintain a teaching journal or reflective record of their teaching experiences. Recording observations and reflections throughout a course can help capture insights that may later support your teaching dossier.

Research and practice in teaching and learning suggest that reflective approaches can help instructors document their teaching and align their teaching philosophy with evidence from their courses (Korpan, 2025).

A teaching journal can serve several purposes. For example, it can help you:

· Record observations about student engagement and learning during a course
· Note ideas for changes to course content, activities, or teaching strategies
· Brainstorm ideas for your teaching philosophy statement or descriptions of your teaching approaches
· Collect anecdotes or examples that illustrate the teaching claims you may later include in your dossier
· Reflect on challenging or unsuccessful class sessions, identifying possible reasons and strategies you may wish to try in future classes
· Document teaching experiments or innovations
· Record examples of student success or development

Reflective practice does not need to be time-consuming or formal to be effective. Brief notes taken during or after a course, or short end-of-term reflections, can be enough to capture meaningful insights. You may find it helpful to experiment with different approaches—such as a journal, a simple teaching log, or periodic notes—to identify what is most sustainable for you.

Over time, these reflections can help you identify patterns in your teaching practice and provide concrete examples that support the claims you make in your dossier.


[bookmark: _Toc231993241]⏸️ Pause for Reflection

As you begin preparing your teaching dossier, take a moment to reflect on the following questions. Taking time now to identify and organize relevant materials can make the dossier development process much more manageable later.

· What materials from your teaching practice might help illustrate your approach to teaching and student learning?
· What sources of feedback or evidence already exist that demonstrate the impact of your teaching?
· What systems might help you collect and organize teaching materials over time?


[bookmark: _Toc231993242]Support for Teaching Dossier Development

Teaching and learning centres across U of T offer programming and consultations related to teaching dossier preparation. These services can support your planning, reflection, and document development throughout the dossier process.

You do not need to navigate this process on your own. You may find it helpful to consult at different stages of your dossier development, whether you are getting started, revising specific components, or preparing for submission. These consultations are confidential and formative, and are designed to support you in articulating your teaching, organizing your materials, and strengthening your dossier.

You may wish to explore teaching and learning resources available through your campus or divisional teaching and learning centre.

· Centre for Teaching Support & Innovation: Teaching Dossier Consultation Request
· Robert Gillespie Academic Skills Centre (UTM)
· Centre for Teaching and Learning (UTSC)
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[bookmark: _Toc231993245]Introduction

Your teaching dossier is more than a collection of documents; it is a coherent, evidence-informed narrative that communicates who you are as an educator, what you value in teaching and learning, how you enact those values in practice, and how your teaching impacts student learning. Each component of the dossier contributes to this narrative by addressing a distinct but related dimension of your teaching practice.

Rather than compiling every available document, an effective dossier selects evidence that illuminates your teaching values, practices, and impacts. Reflection and interpretation help reviewers understand how your teaching has evolved, how you respond to feedback, and how your practices support student learning. This evidence should also align with the criteria used to evaluate teaching effectiveness in your division.

At U of T, teaching dossiers prepared for review and advancement typically include several core components. While Divisional Guidelines may specify additional requirements or terminology, the components outlined in this section together provide a clear and contextualized picture of your teaching across contexts and career stages. Together, these components help you present a coherent and persuasive account of your teaching.

By the end of Part 2, you will be able to:
· Understand the function of the six dossier components and how they fit together
· Identify the types of information and evidence expected in each component
· Develop a consistent narrative through-line using a coherent set of values, practices, and impacts across all components
· Organize materials clearly and selectively in ways that align with divisional expectations and present your teaching clearly and persuasively



[bookmark: _Toc231993246]Core Components of the Teaching Dossier (Sections in Part 2)

Part 2 consists of seven sections. The six sections following this overview represent the core components commonly included in teaching dossiers. Together, these sections provide one example of a teaching dossier table of contents, although the organization and naming of sections may vary across divisions, disciplines, and review processes. Use the "Next" and "Previous" buttons at the bottom of the page to navigate through the content.

· 2.1 Part 2 Overview (you are here)
· 2.2 Statement of Teaching Philosophy: Articulates your teaching values, practices, and impacts, grounding the dossier in a reflective narrative
· 2.3 Teaching Responsibilities: Outlines the scope, context, and nature of your teaching, supervision, and curricular contributions
· 2.4 Evidence of Teaching Effectiveness: Demonstrates student learning, engagement, and feedback using multiple sources of evidence
· 2.5 Educational Leadership and/or Achievement: Highlights contributions that extend beyond your own classroom to improve teaching and learning within your department, discipline, or institution
· 2.6 Pedagogical Professional Development: Documents your engagement in ongoing learning about teaching and the application of that learning to your practice
· 2.7 Appendices: A curated collection of supplementary materials that reinforce and illustrate your teaching narrative

U of T Note: While this section provides broad guidance applicable across divisions, always consult your Divisional Guidelines and any related departmental criteria. These documents specify required dossier components, formatting expectations, disciplinary norms, and local procedures for submission.


[bookmark: _Toc231993247]Creating Coherence Across Components

As you work through these sections, focus on how the components connect to form a coherent narrative. Each part of the dossier should connect logically to the others and reinforce the same overall narrative. Reviewers will look for evidence that:

· Your teaching philosophy names the values that are reflected in your responsibilities and practices
· Your evidence of effectiveness demonstrates the impact of the practices you describe
· Your leadership and professional development illustrate growth consistent with your stated values and goals
· Your supporting materials corroborate and enrich the written narrative

A strong teaching dossier balances description ("what I do") with analysis ("why I do it and what effect it has"). Description alone is not enough. Describing what you do tells reviewers what courses you teach and what methods you use. Analysis tells them what it means: why you teach that way, what it accomplishes for students, and how you know.

For example, a faculty member who values student autonomy might describe learner-centred assessment design in their teaching philosophy, document a shift from exam-based to portfolio-based evaluation in their teaching responsibilities, present student feedback on that shift as evidence of effectiveness, and connect these choices to professional development in assessment design. The same value runs across multiple components, creating a clear and persuasive through-line.

⏸️ Pause for Reflection

As you prepare to draft or revise your dossier, consider the following:

· What central values or themes do you want readers to recognize throughout your dossier?
· How do these values appear in your teaching practices, your evidence of effectiveness, and your ongoing development?
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Key takeaways:
· Your teaching philosophy is the foundation of your dossier, providing the conceptual through-line that connects all components.
· Focus on clearly linking values → practices → impacts: this alignment is what makes your teaching narrative coherent and persuasive.
· Illustrate your approach with concrete examples that demonstrate how your values shape your teaching and support student learning.
· Write reflectively and authentically, showing how your teaching evolves through feedback, experience, and ongoing learning.
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Your Statement of Teaching Philosophy is the foundation of your teaching dossier. It presents a personal, reflective, and evidence-informed account of your values, practices, and impacts as an educator. Grounded in your disciplinary and institutional context, it demonstrates your commitment to effective teaching, your capacity for reflective practice, and your ongoing growth as a teacher and learner.

Sections 2.2–2.4 of this guide support you in developing a coherent teaching narrative that connects your values, practices, and evidence of impact. You begin by articulating your teaching values in this component, then describe how those values shape your practices in Teaching Responsibilities (Section 2.3), and finally demonstrate their impact through evidence in Evidence of Teaching Effectiveness (Section 2.4).

A strong Statement of Teaching Philosophy typically does three things:

· Communicates what you value in teaching and learning
· Describes how those values shape your teaching practices
· Demonstrates the impacts of those practices on student learning and on your own development as an educator

These elements are not simply sequential. Your values shape your practices, your practices generate evidence of impact, and that evidence, in turn, informs how your values and practices evolve over time.

[image: Interconnected links showing the connection between values, practices, and impacts in a teaching dossier.]

Caption: Your teaching philosophy begins by articulating your values, showing how they shape your practices, and considering their impacts on student learning.
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Your Statement of Teaching Philosophy helps you:

· Clarify your core values, beliefs, and goals as an educator
· Connect your values to intentional and reflective teaching practices
· Show how your practices support meaningful student learning, engagement, and development
· Demonstrate you are a reflective practitioner: responsive to feedback, attentive to your students, and committed to ongoing growth
· Provide the conceptual through-line that links all components of your dossier
· Offer a concise, coherent account of your teaching that can stand alone as a short document for awards, applications, or professional conversations

A clear and well-articulated teaching philosophy also helps reviewers understand how your teaching aligns with the criteria used to evaluate teaching effectiveness in your division.

Many instructors find this component challenging, not because they lack experience, but because it asks for both reflection and professional articulation. You are making your teaching visible to others while also thinking critically about your own practice. It is normal for this to feel difficult. A strong statement does not present flawless teaching. Instead, it offers a credible account of thoughtful teaching—showing that you make deliberate choices, pay attention to your students, and learn from your experience over time.
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Although disciplines vary in conventions and emphasis, most effective teaching philosophy statements address the following elements.

· Teaching Context: Describe your teaching environment—what you teach, whom you teach, and any disciplinary or professional factors that shape your approach. Context situates your philosophy within your field and institutional setting.
· Teaching Values: Articulate what you believe makes teaching and learning meaningful. Values might include curiosity, inclusivity, collaboration, integrity, inquiry, or discovery. Explain why these values matter within your discipline and how they shape your teaching priorities.
· Teaching Practices: Show how your values take shape in practice. Refer to specific instructional strategies, mentoring approaches, or course design decisions. For example, if you value inquiry, you might describe how you integrate discovery-based assignments or experiential learning activities. Focus on making clear how your choices reflect your stated values.
· Impacts on Learning: Demonstrate how you know your teaching practices are effective. Draw on feedback from students or peers, evidence of student learning, or your own reflective insights. Describe how feedback has informed changes or improvements in your teaching, and emphasize how your teaching contributes to student learning and development.
· Professional Growth and Future Goals: Teaching philosophies evolve over time. Briefly reflect on how your approach has developed and identify one or two areas you hope to strengthen or explore. Framing future goals as ongoing professional curiosity can demonstrate reflective and intentional teaching practice.

The Taylor Institute (2021) describes a teaching philosophy as a living document—one that should be revisited and revised as your teaching experience and context evolve.
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According to Seldin et al. (2010), the most effective teaching philosophy statements are authentic, concrete, and concise, showing—not merely telling—how teaching and learning occur in your classroom.

For example, "I value student engagement" tells a reviewer very little. In contrast, "I redesigned my third-year seminar after students reported feeling passive in discussions, moving from lecture summaries to structured student-led workshops, which I now also use as a regular source of formative feedback" shows how that value shapes practice and impact.

Consider the following guidelines:

Format
· 2–5 pages, typically single-spaced (confirm with your Divisional Guidelines)
· Use clear subheadings and sufficient white space to help reviewers navigate the document
· Integrate examples of practices and impacts within your narrative rather than listing them separately

Tone
· Write in the first person and in your own voice; authenticity is more persuasive than polish
· Use plain, accessible language; avoid discipline-specific shorthand that a non-specialist reviewer might not recognize
· Let examples carry weight; concrete illustrations are more persuasive than general or descriptive claims

Disciplinary variation: Teaching philosophy statements vary across disciplines. In some contexts, a more structured, evidence-forward approach may be appropriate, while in others, extended reflective prose may be more typical. What matters is not the specific format, but that your values, practices, and impacts are clearly articulated and connected.
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The elements above describe common features of effective teaching philosophy statements. The steps below can help you begin drafting or revising your own statement.

1. Reflect on Your Context: Consider who your learners are, what challenges and opportunities characterize your courses, and how disciplinary norms influence your teaching approach.
2. Identify Core Values: Articulate the values that guide your teaching and how these values align with departmental or institutional priorities such as inquiry, equity, or student engagement.
3. Translate Values into Practice: Connect values to actions. For example: "I believe students learn best through collaboration, so I design group projects that mirror the collaborative practices of my discipline."
4. Describe Your Practices: Provide one or two concrete examples that illustrate your teaching in action, such as course design choices, assessment strategies, mentoring approaches, or pedagogical innovations.
5. Highlight Impacts on Learning: Refer to evidence that demonstrates effectiveness. For example: "After introducing weekly peer-review workshops, students reported greater confidence in disciplinary writing and demonstrated stronger revision practices."
6. Connect and Refine: Look for recurring themes that express your teaching identity. Revisit and revise your statement so it continues to reflect your evolving teaching context and goals.

Approaching your teaching philosophy as an iterative process can strengthen its clarity and coherence. As you review your draft, look for consistent threads—the values or commitments that appear across your context, practices, and evidence of impact. If these can be clearly named, your statement has a strong through-line. If not, consider where sections may feel disconnected and whether they reflect different priorities or simply inconsistent language. Revisiting your statement periodically—particularly after new teaching experiences, feedback, or professional learning—helps ensure it remains current and meaningful.
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· Be clear and specific: Anchor claims in authentic experiences and concrete practices. Can a reviewer who doesn't know your courses understand what you actually do and why?
· Be reflective: Explain why your methods matter and how you know they are effective. Does your statement show that you notice what is happening in your teaching and think about what it means?
· Be analytical: Clearly connect values, practices, and impacts. Are your values, practices, and impacts visibly connected, or do they appear as separate elements?
· Be authentic: Write in your own voice; clarity and sincerity are key. Does this sound like you, or like a generic teaching philosophy?
· Be responsive: Show how feedback informs your teaching and drives changes and improvements. Does your statement demonstrate that you receive, interpret, and act on feedback?
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As you develop your statement, it can be helpful to begin identifying connections between your teaching values, the practices that express those values, and the impacts you observe in student learning. Later components of the dossier build on this alignment to demonstrate evidence of teaching effectiveness.

The table below uses a Values–Practices–Impacts (VPI) structure. An additional Evidence column is included to help you identify materials that support and demonstrate these elements in your dossier.

	Teaching Values
	Teaching Practices
	Impacts on Learning
	Evidence (what you will reference)

	Inclusivity
	e.g., Universal Design for Learning principles in assessment design; multiple means of demonstrating knowledge
	e.g., Students with diverse learning needs report greater confidence; broader range of students demonstrates mastery
	e.g., Mid-course feedback; grade distribution across student subgroups; peer observation notes

	Your value
	Your practices
	Your impacts
	Your evidence

	Your value
	Your practices
	Your impacts
	Your evidence
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· Which three values most shape your teaching?
· What practices best express those values?
· What impacts can you point to as evidence of their effectiveness?
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Key takeaways:
· Use this section to provide context, not just a record—help reviewers understand what you teach, whom you teach, and under what conditions.
· Show how your teaching values take shape in practice, connecting this section directly to your teaching philosophy.
· Combine a clear course table with brief, reflective commentary that highlights patterns, approaches, and developments over time.
· Make your teaching contexts explicit, especially non-traditional or experiential settings, so reviewers can accurately interpret your evidence.

[bookmark: _Toc231993258]Understanding Teaching Responsibilities

The Teaching Responsibilities component provides a clear, contextually grounded overview of the scope and substance of your teaching. It helps reviewers understand what you teach, whom you teach, and the environments in which your teaching takes place.

The responsibilities and practices described in this component demonstrate how the teaching values introduced in your Statement of Teaching Philosophy take shape in your courses, supervision, and learning environments. These practices provide the foundation for the evidence of teaching effectiveness presented in Section 2.4 and help demonstrate how your teaching aligns with the criteria used to evaluate teaching effectiveness in your division.

This component is not simply a record of courses taught or students supervised. It provides essential context that allows reviewers to interpret your teaching accurately. For example, student feedback, course outcomes, or assessment results may be understood differently depending on class size, course level, delivery format, or whether a course is newly developed or serves a particular student population. By situating your teaching within these contexts, you help reviewers make sense of the evidence presented elsewhere in your dossier.

Beyond listing courses or supervision, this component allows you to describe the distinctive contexts in which you teach—including lectures, labs, studios, clinics, fieldwork, community-engaged instruction, and experiential or practice-based learning environments—and to illustrate how your work supports student learning, curriculum development, and program goals.
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Your Teaching Responsibilities component serves two purposes simultaneously: it documents what you teach, and it provides the context reviewers need to interpret the evidence that follows. Specifically, it helps you:

· Describe the scope and context of your teaching across courses, programs, and instructional modalities (e.g., in-person, online, hybrid) so that reviewers can interpret your evidence against an accurate picture of your teaching conditions
· Explain how your teaching practices reflect the values introduced in your Statement of Teaching Philosophy, connecting your philosophy to your course record
· Show how your teaching responsibilities contribute to student learning in and beyond coursework, as well as to curriculum, program, or departmental goals and disciplinary practices
· Provide context that helps reviewers interpret the evidence and reflections presented elsewhere in your dossier

Together, these descriptions provide the context reviewers need to interpret your evidence of teaching effectiveness clearly and efficiently.

U of T Note: Divisional Guidelines outline specific expectations for presenting course and supervision data, including time periods, table formats, and documentation requirements. Consult your division's guidance to confirm the structure and scope of materials to include.
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Begin with a short contextual paragraph summarizing your teaching role within your department or division. This paragraph situates your responsibilities within institutional and disciplinary expectations and provides context that helps reviewers interpret the materials in your dossier.

You might include:

· Typical course load per academic year and any variation over time
· Class size, level, and delivery format (lecture, seminar, lab, studio, clinical, online, hybrid)
· Populations you teach (majors, non-majors, graduate students, professional learners)
· Teaching settings unique to your field—such as clinical placements, practicum supervision, fieldwork, or community partnerships
· Course releases or modified duties (e.g., research leave, administrative roles)

Tip: This contextual paragraph should help reviewers interpret your teaching responsibilities; it is not intended to be an exhaustive list of duties.
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Present your record of courses and instructional settings in a concise table or annotated list, followed by a reflective commentary. You may consult official calendar descriptions or course outlines when summarizing course titles or formats.

For example:

	Course Code & Title
	Level
	Role
	Term Taught
	Enrolment
	Modality / Context
	Key Details

	ABC 111 Introduction to X
	1st-year undergraduate
	Instructor
	Fall 2025
	520
	In-person lecture + lab
	Required course with lab component; large enrolment

	XYZ 902 Special Topics in Y
	Graduate
	Instructor
	Winter 2026
	25
	Seminar
	Elective; discussion-based; experiential learning component

	ART 301 Studio Practice
	3rd-year undergraduate
	Instructor
	Fall 2026
	25
	Studio
	Studio-based; critique-focused





Using the Key Details Column

Use the Key Details column to provide concise, interpretive information that helps reviewers quickly understand the context of each course. This may include whether a course is required or elective, team-taught, newly developed or redesigned (flagged, not described), interdisciplinary, or delivered in a distinctive format or setting.

Detailed descriptions of teaching practices, course innovations, and pedagogical rationale should appear in the narrative paragraph following the table.

After the table, write a reflective commentary describing notable developments or patterns in your teaching. You might highlight:

· Key teaching approaches or evolving strategies
· Course development or redesign initiatives
· Assessment strategies
· Recurring pedagogical themes across courses

Some instructors also include a short description of a course they have substantially developed or redesigned to illustrate how their teaching practices take shape in a specific context.

For example: "My undergraduate courses have shifted progressively toward student-generated inquiry. In ABC 111, I replaced weekly quizzes with a semester-long problem-set structure, facilitated by an edtech tool pilot, that students help shape in the first week. Course evaluations consistently noted increased student ownership over learning. I have carried this approach into my graduate seminars, where students now co-design discussion frameworks at the start of each term. The through-line across both contexts is the same: students learn more when they have genuine agency in how the course is designed."

As Seldin et al. (2010) emphasize, an effective dossier privileges coherence and relevance over quantity. Select representative courses that illustrate your development as an educator, unless your department requires a complete record.





You may also include:

· Courses you have proposed or developed (approved or in proposal stages)
· Major course redesign initiatives
· The rationale for these developments and your role in initiating them (for example, identifying a curricular gap or drawing on disciplinary research to inform course design)

Teaching Across Contexts

Many faculty do some of their most significant teaching outside the formal classroom, in clinical settings, field placements, studios, community partnerships, or co-curricular programs. These contexts are often not visible in a standard course list and should be documented explicitly.

If you teach in clinical, laboratory, studio, field, community-engaged, or co-curricular environments, briefly describe those contexts here or integrate them into your course table and narrative. You might address:

· The nature of instruction in these settings (e.g., bedside teaching, simulation, field supervision, studio critique, or experiential learning placements)
· How your teaching practices adapt to each context
· The impacts you observe on student learning or professional development

In these contexts, it is especially important to describe how learning occurs and what impact your teaching has on students' professional, practical, or applied development, as these outcomes may not be captured through traditional classroom indicators.

CAUT (2018) and Grimwood & McHanwell (2024) highlight the importance of documenting teaching in all its forms, particularly when outcomes extend beyond the classroom to professional or societal impact.

Note: Curriculum development or program-level initiatives that extend beyond your own courses—such as new program creation or committee leadership—may also be discussed under Educational Leadership and/or Achievement (Section 2.5).
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Supervision and mentorship can be integral aspects of teaching at U of T. This section highlights how your supervisory practices reflect your teaching values and contribute to student growth and professional development.

Note on scope: The nature and volume of supervision varies across disciplines, career stages, and appointment types. Faculty in teaching-stream roles, early-career faculty, or those in disciplines without graduate programs may have limited or no formal supervision records. If this applies to your context, this section may be brief, or may focus on advising relationships, undergraduate research support, or mentorship rather than formal thesis supervision. Document what is accurate for your context; reviewers will interpret this section in relation to divisional norms and career stage.

Students Supervised

List students in reverse chronological order, including:

· Student name and program level (graduate, undergraduate, postdoctoral)
· Dates of supervision and your role (e.g., primary supervisor, co-supervisor, committee member, clinical preceptor)
· Thesis or project title
· (Optional) Student achievements such as publications, awards, or post-graduation placements

Approach to Supervision

Provide a short reflective paragraph describing how you support student learning and independence through supervision. This paragraph should extend the values and practices described in your teaching philosophy into a supervisory context, rather than functioning as a separate statement. You might discuss:

· How you foster collaboration, critical thinking, and professional identity
· How you communicate expectations and provide constructive feedback
· How you adapt supervision for diverse learners or interdisciplinary work
· Observable impacts such as strengthened research skills, confidence, or career readiness

For example: "I meet weekly with graduate supervisees to co-design research milestones and provide iterative feedback. This approach has improved students' project completion rates and confidence in research dissemination."

Your supervisory approach can illustrate core teaching practices such as designing supportive structures, fostering inclusion and engagement, providing meaningful feedback, and reflecting on student progress.

You may also include teaching-related activities that extend beyond formal courses, such as:

· Undergraduate research supervision or advising
· Experiential learning supervision (e.g., internships, practica, clinical or field placements)
· Co-curricular teaching initiatives
· Public or community teaching (e.g., public lectures, work with schools, professional workshops, or community-engaged teaching activities)
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Select a small number of materials that illustrate and support specific claims in your teaching narrative. The goal is not to catalogue all of your teaching materials, but to curate examples that make your values, practices, and impacts visible. A well-chosen artifact—such as a rubric or assignment—can often demonstrate your approach more effectively than multiple similar documents. These materials might include:

· Course syllabi
· Assessment rubrics
· Sample assignments or project prompts
· Feedback examples (e.g., annotated student work, feedback templates)
· Lab manuals
· Clinical evaluation forms
· Studio project briefs
· Online learning resources (e.g., Quercus modules, discussion prompts, multimedia materials)

Within your narrative description, reference these materials explicitly. For example: "Refer to Appendix A1 for a sample assignment and rubric that demonstrates how I integrate formative feedback into a large-course assessment."

Briefly explain why each item was selected and how it illustrates your values, practices, or teaching innovations.

These materials themselves should appear in the Appendices (Section 2.7) of your dossier. Focus here on explaining what the artifacts demonstrate, rather than reproducing them in full.
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The Teaching Responsibilities component connects to the rest of your dossier:

· The values and practices described here should echo your Statement of Teaching Philosophy (Section 2.2).
· The impacts you note here (e.g., student outcomes, course innovations) provide context for the Evidence of Teaching Effectiveness (Section 2.4).
· Mentorship, course design, and curriculum initiatives may also appear under Educational Leadership and/or Achievement (Section 2.5) and Pedagogical Professional Development (Section 2.6).

While this section describes the scope of your teaching responsibilities and the practices that shape your teaching contexts, the next section—Evidence of Teaching Effectiveness (Section 2.4)—focuses on demonstrating the impact of those practices. There, you will interpret and present evidence that shows how your teaching supports student learning, growth, and engagement over time.
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· How do your teaching responsibilities reflect your core teaching values?
· Which practices are most central to your teaching role, and what impacts—on student learning, supervision, or curriculum—best illustrate your effectiveness?



[bookmark: _Toc231993266]2.4 Evidence of Teaching Effectiveness

Key takeaways:
· Focus on interpreting evidence, not presenting it—explain what your evidence shows about student learning and why it matters.
· Draw on multiple sources of evidence (students, peers, and your own reflection) to present a balanced, credible account of teaching effectiveness.
· Show how you respond to feedback: what you changed, why, and what impact those changes had over time.
· Select evidence strategically, connecting it clearly to your values, practices, and impacts to build a coherent teaching narrative.
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The Evidence of Teaching Effectiveness component demonstrates how your teaching values and practices contribute to meaningful impacts on student learning and development.

While the Teaching Responsibilities component describes what you teach and the contexts in which you teach, this component focuses on how you demonstrate that your teaching is effective and how you use evidence to strengthen student learning. This component moves beyond description to show, through evidence and interpretation, how your teaching meets the criteria used in evaluation.

Effective teaching is multi-dimensional and best understood through multiple forms of evidence. This component helps you identify, interpret, and present evidence in ways that are accurate, balanced, reflective, and aligned with the broader teaching narrative of your dossier.
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The Evidence of Teaching Effectiveness component helps you:

· Identify diverse sources of evidence that demonstrate the impacts of your teaching on student learning, engagement, and achievement
· Analyze and interpret evidence in relation to your stated values and practices
· Show responsiveness—how you use feedback and data to refine courses, materials, or learning environments
· Present a coherent and reflective account of your effectiveness and growth as an educator

Evidence of Teaching Effectiveness often draws on three complementary perspectives: students, peers, and self-reflection. Together, these perspectives provide a more balanced understanding of teaching by incorporating student feedback, peer observation or review, and reflective interpretation of teaching practices and student learning.

U of T Note: Divisional Guidelines outline specific requirements for the kinds of teaching evidence to include—such as course evaluation data, peer observation letters, or other forms of feedback—and the periods they should cover. Consult your division's guidelines to ensure that the data you include is complete, accurate, and appropriately formatted.


[bookmark: _Toc231993269]Guiding Principles

Use the Evidence of Teaching Effectiveness component to interpret, not simply list, evidence. In most cases, this means presenting evidence through short paragraphs and, where helpful, concise tables that highlight key patterns and impacts. Your goal is to explain what the evidence shows and how it connects to your teaching values, practices, and impacts.

· Multiple perspectives: Draw on data from students, peers, and self-reflection to present a well-rounded view of teaching effectiveness
· Interpret, don't list: Describe what the evidence means in relation to your context and philosophy, rather than reproducing raw numbers or isolated comments
· Connect to values and practices: Show how the evidence reinforces your teaching philosophy and aligns with the practices described in Sections 2.2 and 2.3
· Show responsiveness: Explain how you have used feedback or evaluation data to refine your teaching practices
· Describe response and change: Clearly explain what you did—or plan to do—in response to the evidence, and how your teaching evolved as a result.
· Balance quantitative and qualitative sources: Combine numerical and narrative evidence to capture the full picture of your teaching impact
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Building on the values identified in your Statement of Teaching Philosophy and the practices described in your Teaching Responsibilities, the table below can help you align your teaching values, practices, and impacts on learning. An additional Evidence column is included to help you identify materials that support and demonstrate these elements in your dossier.

The examples provided are illustrative only. You may find it helpful to use this table as a planning tool. After reviewing the examples, try sketching your own row: identify one value that is central to your teaching, the practices through which you enact it, the impacts you would expect or have observed, and the evidence that demonstrates it. This kind of mapping can help you determine which evidence to include in your dossier.

	Teaching Values
	Teaching Practices
	Impacts on Learning
	Evidence (what you will reference)

	Inclusivity
	Offer multiple modes of participation and design assessments for accessibility
	Broader participation and reduced barriers to learning
	Thematic summary of student feedback; learning-management-system participation patterns

	Inquiry
	Scaffold research-based projects and integrate structured peer review
	Increased confidence in independent inquiry and critical thinking
	Student reflections or excerpts; capstone outcomes

	Reflection
	Collect mid-course feedback and implement iterative revisions
	Greater clarity and improved outcomes over time
	Mid-course feedback summary and follow-up changes; end-of-term evaluation trends
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Effective teaching dossiers draw on multiple perspectives. Evidence may include both quantitative and qualitative data, selected strategically to illustrate your impact. Choose sources that best align with your teaching context and the story you want to tell.

Student feedback is one important source of evidence, but it reflects students' experiences of learning rather than a direct measure of teaching effectiveness. For this reason, student feedback should always be interpreted in context and considered alongside other forms of evidence.

Across all sources of evidence, the goal is not simply to present data, but to explain what it shows and how you have responded to it. Reviewers will be looking for clear connections between the evidence you present, the context in which it was generated, and the actions you took—or plan to take—in response.

Ethical note: Include only materials that you can share ethically and appropriately within an academic dossier. Obtain written permission for identifiable student work or communications, and anonymize data where necessary.

	Source of Evidence
	Why It Matters
	Example
	How to Use in Your Dossier

	Student-generated feedback
	Captures the experience of learning in your courses; powerful but shaped by context and expectations, so it should be interpreted rather than simply reported
	· Formative feedback during the course (e.g., brief check-ins, Start–Stop–Continue, polls, mid-course surveys, or focus groups)
· Summative feedback from end-of-term course evaluations, including multi-course or multi-year summaries
· Qualitative comments grouped by theme (e.g., clarity, engagement)
· Unsolicited feedback, such as representative emails or notes (used selectively)
· Learning analytics, such as LMS participation data or engagement patterns
	· Summarize key themes and patterns rather than quoting at length
· Interpret what the feedback or data reveal about student learning, inclusion, or engagement
· Describe how you responded or adjusted your teaching as a result
· When presenting quantitative data, you may use the CTSI Course Evaluation Summary Sheet Template to organize results clearly

	Peer and institutional feedback
	Adds disciplinary perspective; shows how your teaching is recognized by others familiar with professional standards
	· Peer observation reports or letters
· Feedback from co-instructors, mentors, or teaching-development programs
· Departmental or divisional commendations
· Teaching awards or nominations recognizing teaching effectiveness
	· Highlight what peers observed about your teaching and how this aligns with your values and practices
· Reflect on how you integrated their feedback or recognition into your teaching
· Include recognition that speaks directly to teaching effectiveness; broader innovations or leadership belong in Educational Leadership and/or Achievement (Section 2.5)

	Evidence from student learning
	Demonstrates what students actually learn or achieve as a result of your teaching
	· Samples of student work (with consent)
· Aggregate assessment results or learning-outcome data
· Clinical or field evaluations
· Unsolicited feedback, such as representative emails or notes (used selectively)
· Evidence of student progress or success (e.g., awards, placements, publications)
	· Show how student learning outcomes demonstrate the effectiveness of your practices
· Explain why each example was selected and what it reveals about your teaching
· Be selective and modest when referencing student achievements

	Assessment and feedback practices
	Makes visible how you design learning and support student progress
	· Rubrics, feedback excerpts, or annotated assignments
· Evidence of scaffolded assessment design
	· Demonstrate how your assessment design supports learning—not only how it measures it
· Link assessment and feedback practices to teaching values such as transparency, fairness, or student growth
· Refer to appendices for sample materials rather than embedding full documents here

	Scholarship of Teaching & Learning (SoTL)
	Shows systematic, evidence-based reflection on teaching and learning
	· Data you have collected to examine student learning (e.g., reflection journals, surveys, classroom research)
· Analysis of learning outcomes used to evaluate teaching approaches
· Small-scale classroom research projects examining engagement or learning processes
· Conference presentations or publications related to teaching and learning
	· Explain how you used these data to evaluate the effectiveness of your teaching practices
· Describe how insights from this inquiry informed adjustments to course design, learning activities, or assessments
· Highlight how systematic reflection on student learning contributes to your ongoing development as an educator
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If you include a summary of your quantitative course evaluation data, you may use the CTSI Course Evaluation Summary Sheet (xlsx) to summarize numerical results and orient readers.

The template is optional and designed to support your narrative interpretation, not replace it. The summary sheet presents quantitative course evaluation data in a clear tabular format as one part of a broader evidence set, highlighting trends and context alongside other sources of evidence about teaching effectiveness.

Some units or divisions may have their own expectations, formats, or templates for presenting course evaluation data. Review local guidelines and consult your unit as needed.

The placement of summary tables may vary across units and divisions. You may wish to consider local norms and expectations, as well as what best supports the clarity, cohesion, and accessibility of your dossier for readers. Depending on your context, summary tables may be included within the narrative or provided in appendices with appropriate cross-references.

How to Use the CTSI Course Evaluation Summary Sheet in Your Dossier

1. Download and use the Course Evaluation Summary Sheet Template (xlsx) to organize your course-evaluation data. Review the accompanying instructions (PDF) and short video guide (5:01) for step-by-step guidance on completing the summary table.
2. Use the summary table to contextualize your interpretation. Note course-size effects and response-rate considerations, then discuss patterns and actions taken, integrating other evidence such as formative feedback, peer observations, or learning analytics.


[bookmark: _Toc231993273]Interpreting Evidence in Context

Alongside quantitative summaries such as course evaluation data, interpret all forms of evidence in context to help reviewers understand their meaning and significance. Effective dossiers do more than present data—they explain what the data show about learning, engagement, and teaching development.

When presenting evidence, provide sufficient context for reviewers to interpret it accurately and fairly. Identify the relevant course, class size, level, and delivery format, but avoid repeating descriptive information already provided in the Teaching Responsibilities component (Section 2.3).

Instead, focus on what the context helps explain—for example, how you adapted teaching strategies for a large introductory course or a small graduate seminar, and why that matters for interpreting the evidence.

For example: "In a large introductory course, I introduced small-group discussion protocols to increase active participation. Mid-course feedback indicated that students felt more comfortable asking questions as a result, which was reflected in increased engagement scores in course evaluations."
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All instructors receive varied feedback. Demonstrating how you interpret and respond to constructive or critical feedback can strengthen your dossier and illustrate your development as an educator.

Mixed or critical feedback is a normal part of teaching, particularly when trying new approaches or teaching in complex or unfamiliar settings. Varied evaluation results, uneven course ratings, or critical comments are not disqualifying. What matters is how you engage with that feedback. Reviewers are not looking for a perfect record; they are looking for evidence of thoughtful, reflective practice.

When your dossier includes evidence that is mixed, incomplete, or critical, focus on how you have worked with that feedback:

· Identify patterns, not outliers: Focus your interpretation on trends across courses or over time rather than on isolated comments or a single difficult semester
· Explain relevant context: Briefly note factors that may have influenced results (e.g., a new course, a shift in delivery format, large enrolment, or curriculum changes), without being defensive
· Describe what you did: Explain the actions you took—or are planning to take—in response to the feedback, and what you learned from the process
· Show what changed: Where possible, indicate what impacts those changes had on student learning, engagement, or subsequent feedback

For example: "Course evaluations for the first offering of this course were lower than my typical results, particularly on items related to clarity of expectations. In response, I revised the course guide, introduced a mid-semester feedback check-in, and redesigned the main assignment rubric. Evaluations in the second offering showed a marked improvement in those areas. Refer to Appendix B3 for a two-year summary."

Reflective engagement with feedback—especially when it is challenging—demonstrates a commitment to continuous improvement.


[bookmark: _Toc231993275]Selecting Evidence Strategically

Choose evidence that best supports your teaching story and aligns with your values, practices, and impacts. A selective, well-curated dossier is easier to read and often more persuasive than one that includes everything available.

Ask yourself:

· What does this evidence show about learning?
· Why is it significant in relation to my values and practices? Does it show something that other evidence in my dossier does not already demonstrate?
· How does it connect to the rest of my dossier?

What to avoid:

· Reproducing raw course evaluation reports or unedited data without interpretation
· Pasting lengthy student comments without thematic synthesis
· Including full rubrics, syllabi, or assignments in the body of the dossier (these belong in appendices)
· Repeating evidence that already appears in Section 2.3 without adding new interpretive value
· Including so many sources that no single one receives meaningful discussion
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In the Evidence of Teaching Effectiveness component, integrate and interpret your selected evidence to illustrate your teaching impact. Use clear, concise paragraphs that connect evidence directly to your values, practices, and impacts. Strong dossiers do not present evidence on its own; they explain what the evidence shows and why it matters.

As you write:

· Frame the evidence: Begin each paragraph with a clear statement linking a teaching value or practice to the impacts you are about to illustrate
· Provide context: Identify the course or setting so readers can interpret the evidence appropriately
· Interpret patterns: Describe trends, themes, or meaningful shifts in student learning or engagement
· Respond and adapt: Explain how you used this information to refine or strengthen your teaching
· Refer to the appendices: Explicitly reference supporting materials (e.g., "Refer to Appendix B1 for a summary of student feedback demonstrating increased engagement after introducing case-based learning.")

For example: "A central commitment in my teaching is making disciplinary thinking accessible to students who are encountering the field for the first time. In my large introductory course (ABC 111, approximately 520 students), I redesigned the lab component to use guided inquiry rather than procedural exercises, asking students to formulate and test their own hypotheses before receiving direct instruction. Mid-course feedback indicated that students initially found this approach challenging but valued it by the end of term. Course evaluations showed an increase in agreement with the item 'This course helped me think like a scientist' (from 61% to 78% over two offerings). In response to early feedback about the difficulty of open-ended tasks, I introduced a structured scaffolding document in the third week, which I continue to refine. Refer to Appendix C2 for the mid-course feedback summary and Appendix C3 for a two-year course evaluation summary."

Referencing artifacts within your description helps reviewers navigate your dossier and understand the relationship between reflection and evidence. By following these steps, you create a coherent narrative showing how your teaching values shape your practices and lead to meaningful impacts on learning.


[bookmark: _Toc231993277]⏸️ Pause for Reflection

· How do you know your teaching makes a difference? What is your strongest evidence, and what does it show?
· Which sources of evidence best demonstrate your impacts on student learning and development, and how have you used that evidence to refine your practices?
· Is there feedback you have received that was difficult, mixed, or incomplete? How might you address it honestly and reflectively in your dossier?
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While this component focuses on evidence of your teaching impact, the next component—Educational Leadership and/or Achievement (Section 2.5)—extends the lens to how you contribute to improving teaching and learning beyond your individual courses. This may include curriculum design and renewal, teaching initiatives, mentorship, and the dissemination of scholarship on teaching and learning (SoTL).

Together, these components present a more complete picture of how your values, practices, and impacts translate into leadership and sustained contributions to educational excellence at U of T.
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Key takeaways:
· Focus on influence, not position—demonstrate how your work improves teaching and learning beyond your own courses.
· Frame contributions through values, practices, and impact, showing why your work mattered and what changed as a result.
· Select a few representative examples and describe them in depth (context, role, impact, evidence), rather than listing all activities.
· Include both formal and informal contributions (e.g., mentorship, collaboration, resource sharing), clearly explaining your role and their impact.

[bookmark: _Toc231993280]Understanding Educational Leadership and/or Achievement

The Educational Leadership and/or Achievement component highlights how your teaching values and practices extend beyond your individual courses to shape learning environments, support colleagues, and contribute to program, divisional, or disciplinary development. This component demonstrates the influence and recognition of your work in advancing teaching and learning at U of T and beyond.

Educational leadership and educational achievement are closely related:

· Educational leadership involves actions that enhance teaching and learning through collaboration, mentorship, innovation, and the creation of supportive structures
· Educational achievement refers to the measurable outcomes or formal recognitions that result from those actions, such as teaching awards, successful grants, or documented program improvements

Together, these activities show how the values, practices, and impacts described earlier in your dossier extend outward to benefit students, colleagues, programs, and the broader academic community. This component emphasizes how your work influences others and contributes to shaping teaching and learning within your department, discipline, or institution—an important dimension of teaching effectiveness in many review processes.

Where Sections 2.2–2.4 focus primarily on your own teaching practices and their impact on student learning, this component demonstrates how your work contributes to strengthening teaching and learning more broadly.
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The Educational Leadership and/or Achievement component helps you:

· Identify and describe contributions that improve teaching and learning beyond your own courses, and present teaching-adjacent work—such as curriculum design, mentorship, program development, and shared resources—as integral parts of your teaching profile
· Demonstrate how your leadership or achievements align with your teaching values and philosophy
· Contextualize the influence of your work on students, colleagues, programs, or institutions
· Reflect on how your leadership and contributions have evolved
· Present your contributions as an integral part of your teaching profile rather than as separate service activities

This component helps reviewers understand not only the quality of your classroom teaching but also the scope of your contribution to the teaching and learning community around you.

U of T Note: Divisional guidelines may specify which forms of leadership or achievement are required or recognized (for example, program development, mentorship, educational innovation, or teaching awards). Review your division's criteria to ensure that your dossier aligns with local expectations for documenting contributions to teaching and learning.
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Educational leadership is demonstrated through influence rather than position. It emerges from the ways you collaborate with others to enhance learning and build capacity for effective teaching. What matters is the impact your contributions have on teaching and learning beyond your own classroom.

Contributions may be formal (for example, chairing a committee or leading a curriculum renewal) or informal (such as mentoring colleagues, piloting innovations, or sharing effective teaching practices). In all cases, focus on how your work supports or improves teaching and learning for others.

Clearly describe your role in each activity. Contributions may include initiating or leading projects, coordinating initiatives, or participating as a member of a collaborative effort. Even when you are not the formal lead, explain how your participation contributed to meaningful outcomes.

As with other components of your dossier, connect these contributions to the teaching values and practices introduced in your Statement of Teaching Philosophy (Section 2.2) so that your leadership narrative remains coherent and authentic.

You may find it helpful to consider the scope of influence of your work:

· Individual level: Supporting student learning or teaching assistant development beyond your own courses
· Collaborative level: Working with colleagues on shared teaching initiatives, resources, or pedagogical approaches
· Institutional or disciplinary level: Contributing to curriculum development, policies, or teaching practices across departments, institutions, or scholarly communities

Note on hard-to-quantify contributions: Some forms of educational leadership—such as mentorship conversations, peer consultations, or informal sharing of teaching strategies—produce meaningful impact but may not generate extensive documentation. In these cases, a brief reflective description of what you did and why it mattered, supported by any available letters or feedback, is sufficient. You do not need formal documentation to present legitimate contributions. As with other components of your dossier, the key is to connect these activities to your teaching values so that your leadership narrative remains coherent rather than appearing as a separate list of accomplishments.
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Many instructors find it helpful to organize this component around a few representative contributions rather than listing every activity. For each example, you may structure your discussion using the following elements:

· Context and role: Briefly describe the initiative and your role in it
· Teaching values and practices: Explain how the activity connects to your teaching philosophy and practices
· Impact: Describe how the initiative influenced teaching and learning for students, colleagues, or programs
· Evidence: Reference supporting materials such as evaluations, reports, letters, or program outcomes

This approach helps reviewers understand not only what you did, but why it mattered and what impact it had on teaching and learning.

For example: "I co-developed a peer observation framework for our department that moved colleagues away from evaluative classroom visits toward structured developmental conversations. This work emerged from my belief that teaching improves through honest, collegial reflection—a value that also shapes how I design feedback in my own courses. Over two years, the framework was adopted by twelve faculty in the department and subsequently shared at a divisional curriculum review. Three participants noted in writing that the process changed how they thought about their own teaching. Refer to Appendix D1 for the observation framework and representative participant reflections."
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Below are common forms of educational leadership and achievement. Include those that align with your teaching narrative, disciplinary context, and career stage. The examples are illustrative rather than exhaustive.

	Type
	Examples
	How Impact Is Demonstrated
	Appendices (as appropriate)

	Mentorship and Teaching Development of Colleagues: Mentorship in teaching can include both formal and informal activities that support colleagues, teaching assistants, or graduate instructors in developing their teaching practices.
	· Formal or informal mentorship of colleagues, postdoctoral scholars, graduate students, or teaching assistants
· Facilitation of teaching circles or communities of practice
· Structured peer observation partnerships or feedback initiatives
	· Evidence of mentees adopting new teaching practices
· Feedback from participants in mentorship or teaching development activities
· Testimonials or letters describing changes in teaching approaches
· Diffusion of teaching tools, frameworks, or strategies you introduced
	· Brief mentorship plan or framework
· Peer-observation template or guide
· Aggregated participant feedback
· Short letters from mentees describing the impact of mentorship

	Collaboration and Curriculum Development: Educational leadership may also occur through collaborative work that strengthens course design or program structures.
	· Collaborative course design or co-development of courses
· Interdisciplinary teaching partnerships
· Leadership or participation in curriculum design, renewal, or program review
· Integration of equity, diversity, and inclusion principles across courses or programs
	· Approved curriculum proposals or renewal documents
· Before-and-after curriculum maps
· Alignment of learning outcomes across courses or programs
· Evidence of improved student learning or engagement following curricular changes
	· Curriculum maps or summaries of program revisions
· Excerpts from approved proposals
· Committee reports documenting outcomes

	Instructional Design and Resource Sharing: Faculty often contribute to teaching culture by creating and sharing resources that support colleagues and students.
	· Openly shared teaching materials such as syllabi, assignment banks, or instructional videos
· Online learning modules or digital teaching resources
· Departmental or program-level teaching resource hubs
	· Evidence of adoption or use by other instructors
· Usage metrics such as downloads or LMS analytics
· Feedback from colleagues or departments using the materials
· Evidence of improved student engagement or performance
	· Links to resources
· Usage summaries or analytics
· Sample materials with a brief explanatory note

	Presentations, Workshops, and Publications (Teaching and Learning): Sharing teaching practices through presentations or scholarship can contribute to broader conversations about teaching and learning.
	· Departmental or divisional teaching workshops
· Invited talks or conference presentations on pedagogy
· Publications in disciplinary or scholarship of teaching and learning venues
· Development of teaching guides or instructional resources
	· Participant feedback themes
· Evidence of colleagues adopting practices shared in workshops
· Citations or reuse of teaching materials
· Collaborations that emerged from presentations or publications
	· Workshop outlines or slides
· Evaluation summaries
· Citation lists or links to publications

	Teaching Grants and Funded Projects (Educational Achievement): Teaching-related grants can demonstrate educational achievement by supporting innovation, research, or curriculum development.
	· Internal or external funding for course redesign
· Curriculum innovation initiatives
· Scholarship of teaching and learning projects
· Educational technology or learning design projects
	· Project outcomes and deliverables
· Evidence of improved student learning or engagement
· Adoption or continuation of project outputs
· Expansion of the project beyond the original course or unit
	· Grant abstracts and summaries
· Project reports
· Links to resulting teaching resources or publications

	Service and Leadership in Teaching (Institutional or Disciplinary): Service activities related to teaching may also demonstrate educational leadership when they contribute to improving teaching and learning environments.
	· Participation in teaching-focused committees or task forces
· Leadership of accreditation or assessment initiatives
· Policy development related to teaching and curriculum
· Leadership roles in disciplinary teaching associations
· Organization of teaching and learning conferences or symposia
	· Policies adopted or processes improved
· Resources created for instructors
· Participation growth in teaching initiatives
· Testimonials from colleagues or leaders describing the impact
	· Committee reports or summaries
· Policy documents or outcomes
· Event programs and participation data

	Recognition and Awards (Educational Achievement): Formal recognition of teaching or educational leadership by departments, institutions, or disciplinary communities that signal the impact and visibility of your contributions. When listing awards, indicate the level of recognition (e.g., departmental, institutional, or national) to help reviewers understand their significance.
	· Institutional or divisional teaching awards
· Awards recognizing educational innovation or curriculum leadership
· Nominations for competitive teaching awards
	· Selection criteria and competitiveness of the award
· What aspect of teaching or leadership was recognized
· Evidence of continued or expanded impact following the recognition
	· Brief description of the award and selection criteria
· Award citations or announcements
· Short explanation connecting the recognition to your teaching values and contributions



Note: Teaching awards and recognitions may appear in different sections of a teaching dossier depending on how they are used in your narrative. Some instructors reference awards as Evidence of Teaching Effectiveness, while others include them in Educational Leadership and/or Achievement to recognize broader contributions to teaching and learning. Consider where the award best supports the story you are telling about your teaching values, practices, and impacts.


[bookmark: _Toc231993285]Documenting and Writing About Leadership and Achievement

Use clear subheadings or short sections to organize your contributions so reviewers can easily navigate your narrative.

When writing this component:

· Identify the context and role: Describe the initiative and your contribution
· Explain the practice: Describe what you did and why it was needed
· Interpret the impact: Explain how the activity improved teaching and learning
· Reference evidence: Direct readers to supporting documentation in the appendices

Avoid simply listing roles or activities. Instead, demonstrate how your contributions reflect your teaching values and advance teaching and learning. The goal is not to list what you did but to show what it meant for teaching and learning.

As you draft this component, ask yourself:

· Would a reader unfamiliar with my context understand why this contribution mattered?
· Have I named my specific role clearly—not just "participated in," but what I actually did?
· Is the impact described in concrete terms (e.g., changes in practice, documented adoption, participant feedback) rather than general claims?
· Does this connect to the values I've described elsewhere in my dossier?

If your contributions are limited or early-career: A smaller number of well-described contributions is preferable to a longer list of thin ones. If you have one or two meaningful examples (e.g., a significant TA mentorship relationship, a course you developed from scratch for a program, a workshop you delivered for colleagues), describe those in depth. Reviewers are not expecting an extensive portfolio from junior faculty; they are looking for evidence of engagement with teaching beyond your own classroom. They are not counting activities; they are reading for evidence that your work has influenced how others teach or how students learn, and for the professional judgment that led you to prioritize these contributions.
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· How have you contributed to enhancing teaching and learning beyond your own courses?
· What values guide your leadership and educational contributions?
· What evidence demonstrates the impact of your work on colleagues, programs, or the broader teaching community?



[bookmark: _Toc231993287]2.6 Pedagogical Professional Development

Key takeaways:
· Focus on how your learning shaped your teaching, not just what you attended—show changes in your practices and their impact.
· Present your development as a coherent trajectory, connecting experiences over time rather than listing activities chronologically.
· Link professional learning explicitly to your teaching values, practices, and impacts, showing alignment across your dossier.
· Be selective and reflective—highlight meaningful experiences and what changed in your courses, supervision, or approach to teaching.

[bookmark: _Toc231993288]Understanding Pedagogical Professional Development

The Pedagogical Professional Development (i.e., professional learning, teaching development) component demonstrates your commitment to continuous learning and reflective teaching. It highlights how you engage with new ideas, practices, and scholarship to enhance teaching and learning. It also documents how you continue to grow as an educator through formal programs, collaborative inquiry, scholarly engagement, and self-directed practice.

The challenge in writing this component is one of framing. Rather than listing workshops or credentials, focus on how each experience aligns with your teaching values, informs your practices, and contributes to meaningful changes in student learning. In other words, what matters is the connection between learning and practice: what you engaged with, what it changed in your thinking or your courses, and what impact it had on student learning or your development as an educator.

This component emphasizes not only what you have learned, but how that learning has informed your teaching practices and contributed to student learning.

Note on scope: If you have participated in professional learning activities as a learner or attendee, they belong here. If you have designed, led, or facilitated professional learning for colleagues, teaching assistants, or other instructors, that contribution belongs in Educational Leadership and/or Achievement (Section 2.5). Many faculty will have entries in both components, and that overlap reflects well-rounded engagement with the teaching and learning community.

Evidence of professional growth is strongest when it is interpreted as part of an ongoing trajectory—illustrating what you have learned, how you have applied it, and how it continues to influence your teaching.
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The Pedagogical Professional Development component helps you:

· Demonstrate your commitment to reflective and evidence-informed teaching
· Identify learning experiences that have shaped your teaching values and practices
· Connect professional development to specific changes or innovations in your courses, supervision, or curriculum (or, for recent learning, describe what you plan to implement and why)
· Articulate the actual or anticipated impact of your learning on students, colleagues, or programs
· Demonstrate responsiveness to feedback, evolving pedagogical practices, and changes in your discipline or teaching context

U of T Note: Divisional guidelines may specify how professional development should be included—for example, listing activities in an appendix or integrating them into your teaching narrative. Align your approach with local expectations. Some require a chronological list in the appendices alongside narrative in the body; others expect narrative integration only. Before deciding on a format, check your Divisional Guidelines.

Note on career stage: Early-career faculty often have the most recent and extensive professional development records, and this currency is valuable. If you are preparing a dossier early in your career, approach this component as an opportunity to demonstrate engagement with current pedagogical scholarship and institutional teaching supports, not as a compliance exercise.





[bookmark: _Toc231993290]Framing Your Professional Learning

Professional learning can take many forms—formal courses and credentials, collaborative learning with peers, conference participation, or self-directed inquiry—but its significance lies in how it informs and transforms your teaching practice.

When reflecting on professional development experiences, you might ask:

· How does this learning experience connect to my teaching philosophy or values, or to a challenge I was trying to address?
· What new practices did I implement, test, or plan as a result of the learning?
· What difference has it made—or is it expected to make—for student learning, for my courses, or for my development as an educator?

These questions form the foundation of your narrative. The goal is not to report on what you attended, but to convey a sense of trajectory: a coherent account of how your teaching has developed over time.

A trajectory does not mean continuous improvement or a perfectly linear story of growth. It means that your professional learning has a direction that reviewers can follow. That direction might take several forms:

· Addressing a teaching challenge: For example, responding to student confusion about expectations by engaging with resources on transparent assessment and revising course materials accordingly
· Developing a sustained focus: For example, building expertise in inclusive teaching over time, moving from initial awareness to intentional implementation
· Responding to changing contexts: For example, adapting teaching practices during a shift to remote delivery and carrying those insights forward into subsequent courses

A trajectory can also be narrow and deep. If your professional development has been concentrated in a specific area—such as equity and inclusion, assessment design, or clinical supervision—that focus can form a coherent and compelling narrative.

You may find it helpful to organize this component thematically (for example, by teaching challenge, value, or area of development) rather than chronologically. A thematic approach allows you to connect learning across time and present your development as intentional and cumulative, rather than as a series of disconnected activities.


[bookmark: _Toc231993291]Examples of Professional Development Activities

Below are illustrative examples. Include the most relevant experiences to your discipline, career stage, and teaching narrative, focusing on how each experience influenced your values, practices, or impacts.

	PD Activities
	Examples
	How Impact Is Demonstrated
	Appendices (as appropriate)

	Formal Learning
	· Certificates, courses, or structured programs in teaching and learning (e.g., Course Design Institute or similar programs)
· Workshops or training sessions offered by CTSI, divisional centres, or professional bodies
· External institutes or credentialed programs focused on pedagogy, assessment, or equity and inclusion
	Implemented teaching changes, redesigned syllabi or assessments, revised instructional strategies, or reflections connecting program content to student learning outcomes
	Certificates of completion, brief summaries of implemented changes, or reflective notes

	Collaborative and Reflective Learning
	· Participation in learning communities, mentorship programs, or peer observation partnerships
· Teaching squares, reflective practice groups, or communities of practice
· Informal networks where instructors exchange teaching strategies or resources
	Shared resource development, adoption of strategies by peers, or improvements documented in peer or student feedback
	Brief reflective statements, summaries of collaborative initiatives, or examples of resources created together

	Scholarly and Conference Engagement
	If you presented at a conference or published scholarship of teaching and learning (SoTL), include those activities in Educational Leadership and/or Achievement (Section 2.5). Activities listed here focus on professional learning that informs your teaching practice.
· Attendance at teaching and learning conferences (e.g., STLHE or disciplinary education meetings)
· Participation in SoTL reading groups or engagement with pedagogical scholarship
· Informal discussions or collaborations that help integrate evidence-informed teaching approaches
	New practices adopted following conference sessions or research engagement, reflective commentary on insights gained, or documented changes in teaching strategies
	Reflective notes, conference programs attended, or examples of course changes implemented following participation

	Independent or Self-Directed Learning
	· Experimentation with new pedagogical tools, technologies, or course design approaches
· Self-directed exploration of pedagogical literature or disciplinary education research
· Iterative testing of new teaching approaches within your courses
	Course innovations, revised assignments or assessment strategies, or evidence of improved student engagement
	Brief reflective notes or examples of revised assignments or course materials demonstrating how your learning informed practice




[bookmark: _Toc231993292]Documenting and Writing About Professional Development

Use concise paragraphs that connect your professional learning directly to your values, practices, and impacts.

The most common pitfall in this component is listing: a chronological inventory of workshops attended, programs completed, or credentials earned. This does not provide meaningful insight. Instead, focus on making visible the connection between your learning and your teaching—what shifted in your practice, your design choices, or your understanding of your students as a result of what you engaged with.

When writing this component:

· Identify the learning experience: Briefly describe the activity, who offered it, and why it was relevant to your teaching goals
· Connect to values: Explain how the experience aligns with your teaching philosophy or priorities (e.g., inclusivity, active learning, or mentorship)
· Describe changes or applications: Note what practices you adopted, tested, or plan to implement
· Interpret the impact: Indicate how those changes affected student learning, engagement, or feedback, or how they contributed to your professional growth
· Reference evidence: Direct readers to supporting materials in the appendices when appropriate

On documentation:

· For brief or informal activities (e.g., single workshops, webinars, reading groups): A well-written paragraph describing what you learned and applied is sufficient. Appendix material is not required.
· For intensive programs (e.g., multi-week institutes, certificate courses, competitive fellowships): Brief documentation (such as a program description, certificate, or reflective summary) can help reviewers understand the scope and selectivity of the commitment.

In all cases, reviewers are most interested in what you learned and how it shaped your teaching practices and student learning.

For example: "In response to consistent feedback from students that my assessment criteria felt unclear, I completed a workshop on transparent assignment design and revised the rubrics for two major assessments in my course. The following semester, mid-course feedback showed a marked reduction in students reporting uncertainty about grading expectations. Course evaluations also reflected improvement on the related item. Refer to Appendix F1 for a before-and-after comparison of the assessment rubrics."

Looking ahead: You may also include a brief forward-looking statement to signal ongoing development. For example, you might note a current area of exploration or a next step in your professional learning. This helps convey a growth-oriented approach and connects your professional development to your broader teaching goals.


[bookmark: _Toc231993293]⏸️ Pause for Reflection

· What have you learned about teaching in recent years, and how have those insights shaped your approach?
· Which professional development experiences have most influenced your values, practices, and impacts—and what areas of growth do you plan to explore next?
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Key takeaways:
· Treat appendices as supporting evidence, not a separate component: they should reinforce claims already made in your narrative.
· Be selective—include a small number of well-chosen, clearly relevant items rather than a comprehensive archive of materials.
· Make each item easy to interpret through clear labelling, brief annotation, and explicit cross-referencing in your narrative.
· Organize your appendices so reviewers can quickly find and understand how each item supports your values, practices, and impacts.

[bookmark: _Toc231993295]Understanding Appendices

When assembling the Appendices component, it can be tempting to include as much material as possible—more syllabi, more evaluation data, more documentation. While this may feel like thoroughness, reviewers—who are often reading multiple dossiers within limited time—respond more effectively to selection and clarity than to volume. A lengthy Appendices component without clear organization or annotation places the burden of interpretation on the reviewer. A shorter, well-curated component that directly supports a coherent narrative demonstrates strong judgment.

Appendices provide supporting materials and artifacts that substantiate and enrich your teaching dossier. They offer evidence for the claims and reflections presented in the main components, allowing reviewers to examine specific examples or data in greater detail if they choose.

Appendices are a supporting component, not a primary one. Their role is to reinforce claims already made in your narrative—for example, a rubric that illustrates your assessment approach (Section 2.2), a peer observation letter that supports your description of teaching practices (Section 2.3), or a sample of student work that demonstrates learning outcomes (Section 2.4). Appendices should not introduce new arguments or stand on their own; rather, they provide concrete materials that reviewers can consult when your narrative invites closer attention.

The goal is to assemble a collection that is selective, well organized, and easy to navigate—not an archive of every document related to your teaching. Appendices should support and extend your narrative, not replace it.

Well-chosen materials allow reviewers to see concrete examples of your teaching practices, evidence of student learning, and documentation of your contributions to teaching and learning. When items are clearly labelled, organized, and referenced in your narrative, reviewers are more likely to engage with them and use them to deepen their understanding of your work.
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The Appendices help you:

· Present concrete evidence that supports the claims made in your dossier
· Illustrate your teaching practices and their impact through selected examples
· Reinforce connections between your values, practices, and impacts
· Provide additional context without interrupting the flow of your narrative

Required and discretionary materials: Some appendix materials are required by your divisional or departmental guidelines (for example, course evaluation summaries, peer observation letters, or sample syllabi). These should be included as specified, even if they are not your strongest evidence. Your role is to present them clearly and, where appropriate, interpret or contextualize them in your narrative. Other materials are discretionary. These are items you choose to include because they directly support your teaching story. For each discretionary item, be explicit about what it demonstrates and which claim in your dossier it supports.

U of T Note: Divisional guidelines may specify which materials must be included and how they should be presented (for example, format, order, or submission procedures). Confirm these requirements and align your appendices accordingly.
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Think of your Appendices as evidence with a clear purpose. Each item should:

· Directly support a specific claim, reflection, or example discussed in the main dossier
· Be clearly labelled and referenced within the narrative (e.g., "Refer to Appendix B2 for a summary of mid-course student feedback")
· Include a brief heading or annotation explaining what the item is and why it is included

Avoid overwhelming reviewers with volume. As Seldin et al. (2010) and Grimwood and McHanwell (2024) note, curated and contextualized evidence is more persuasive than exhaustive documentation.

Select materials that best illustrate your teaching practices, their impact on student learning, and your contributions to teaching and learning, ensuring that each item clearly supports your overall narrative.


[bookmark: _Toc231993298]Making Appendix Items Easy to Read

Structure appendix materials so reviewers can quickly understand what each item is and why it matters. Strong appendix items include three elements:

· Label: Clearly identifies the item (course, context, and date)
· Annotation: A brief note (2–3 sentences) explaining what the item is and why it matters
· Cross-reference: A clear connection in your narrative directing reviewers to the item

For example:

	Element
	Weaker
	Stronger

	Label
	Appendix A1: Syllabus
	Appendix A1: LIN301H1 Syntax and Language Variation Course Syllabus (Fall 2023)

	Annotation
	(none)
	This syllabus reflects the course redesign described in Section 2.3, including revised learning outcomes and assessment structure developed in response to student feedback.

	Cross-reference
	See Appendix A1. 
	The course redesign described above is documented in Appendix A1, which includes the revised syllabus and assessment structure.



Clear labelling, concise annotation, and purposeful cross-referencing help reviewers understand what each item demonstrates and how it connects to your teaching narrative.


[bookmark: _Toc231993299]Common Types of Appendix Materials

Below are illustrative examples. Choose only those materials that meaningfully support your narrative.

The categories below represent common types of appendix materials in teaching dossiers. They are illustrative, not exhaustive. Faculty in clinical programs, creative disciplines, professional schools, and STEM fields may draw on additional forms of evidence (e.g., practicum evaluations, portfolio artifacts, lab design documentation, or design critiques). Regardless of format, the guiding question is the same: Does this item directly support a specific claim in your narrative?

	Category
	Possible Inclusions
	Notes and Guidance

	Course-level materials
	Sample syllabi, key assignments, rubrics, feedback examples, and teaching resources you created
	Include short annotations explaining relevance and avoid including full course packages

	Student feedback and evaluation data
	Course-evaluation summaries, mid-course feedback results, thematic summaries of student comments
	Present quantitative data clearly (e.g., using the CTSI Course Evaluation Summary Sheet) and anonymize all feedback

	Peer and colleague input
	Peer-observation summaries, letters from mentors, collaborators, or teaching partners
	Include concise documentation and label items with context and date

	Evidence of student learning
	Examples of student work (with permission), summaries of learning outcomes, and assessment artifacts
	Anonymize student work and explain what each item demonstrates about learning or progress

	Curriculum or leadership contributions
	Curriculum-renewal proposals, committee reports, policy excerpts, teaching resources or toolkits
	Provide summaries or excerpts rather than full documents

	Professional development
	Reflective notes, evidence of applied learning, selected documentation for intensive programs
	Include materials that demonstrate how learning informed teaching practice rather than simply documenting attendance



Appendix selections will vary by teaching context, but in all cases the goal is the same: a small number of well-chosen, clearly annotated items that directly support your narrative.

For example, an instructor teaching a large undergraduate course might include a course evaluation summary, a thematic analysis of mid-course feedback, and an annotated rubric that reflects changes made in response to that feedback. In a clinical or professional program, appendix materials might instead include evaluation forms aligned with program competencies and anonymized summaries of placement feedback. In studio or creative disciplines, materials might include annotated project work or documentation of critique processes rather than traditional syllabi or exams.


[bookmark: _Toc231993300]Organizing and Labelling Your Appendices

Clear organization and labelling help reviewers navigate your materials efficiently and understand how each item supports your overall narrative. While individual appendix items should be clearly labelled and annotated, this section focuses on how to structure the appendices as a whole.

When preparing your appendices:

· Group materials by theme or type (e.g., course materials, student feedback, peer input, leadership contributions, professional development)
· Use a consistent labelling system (e.g., Appendix A1, A2, B1, B2)
· Include a table of contents at the beginning of the appendices or dossier to support navigation
· Cross-reference appendix items within your narrative so reviewers can easily connect evidence to the claims you discuss
· If submitting digitally, use bookmarks or hyperlinks to help reviewers access materials quickly

There are two common approaches to organizing appendices. Choose the one that best fits your dossier:


Option 1: Organize by Dossier Component

· Appendix A supports Section 2.2
· Appendix B supports Sections 2.3–2.4
· Appendix C supports Section 2.5, and so on

This approach makes the relationship between your narrative and appendices immediately clear.

Option 2: Organize by Evidence Type

· Appendix A: Course materials
· Appendix B: Student feedback
· Appendix C: Peer and colleague input
· Appendix D: Curriculum and leadership
· Appendix E: Professional development

This approach works well when the same item supports multiple components.

In both cases, number items within each group (A1, A2, B1, B2) in the order they are first referenced in your narrative. This helps reviewers locate materials quickly.


[bookmark: _Toc231993301]Ethical and Privacy Considerations

Including materials related to students or colleagues involves ethical and, in some cases, legal responsibilities. Careful handling of these materials is essential. When including such materials:

· Obtain appropriate written permission or consent where necessary
· Remove identifying details to maintain confidentiality
· Follow divisional and U of T guidelines regarding privacy and data handling

Student work, communications, or feedback should always be anonymized unless explicit consent has been granted.

Ontario context: At U of T, the Freedom of Information and Protection of Privacy Act (FIPPA) governs how student information is collected, used, and disclosed. Including student work or identifiable data in a teaching dossier is considered a form of disclosure. In practice, anonymization and consent are the primary ways to meet these obligations. If you are uncertain about a specific situation, consult your division or the University Privacy Office before including the material.


[bookmark: _Toc231993302]Format and Accessibility

Before preparing your appendices, check with your division or department for specific expectations related to format, file types, or submission procedures. Divisional practices may vary, particularly for creative or digital materials.

Teaching evidence may take many forms—text-based, visual, digital, or performance-based (e.g., video recordings of teaching, annotated slide decks, learning management system materials, podcasts, or visual/creative work). Regardless of format, materials should be clear, accessible, and easy to review.

Ensure that:

· Documents are legible and clearly labelled
· File formats are widely accessible and do not require specialized software
· Images or visual materials include short captions or explanatory notes
· Digital resources or links remain accessible to reviewers

For practical guidance on accessible document design, you may wish to consult resources such as CTSI's UDL Express: SLIDE into Document Accessibility and review the accessible communication materials and training sessions offered by the Accessibility for Ontarians with Disabilities Act (AODA) Office. The same principles described in your teaching philosophy—such as clarity, accessibility, and inclusion—can also be reflected in how your dossier is designed.

Providing brief contextual notes helps reviewers quickly understand the purpose of each item.



[bookmark: _Toc231993303]Ensuring Clarity and Coherence

When presenting your appendices, clarity, alignment, and relevance are essential. Reviewers should be able to see immediately how each item supports your narrative—and how it connects to your teaching values, practices, and impacts—without needing to search through large volumes of documentation.

When your appendices are nearly complete, do a final read-through from the outside in—not as the person who assembled them, but as a reviewer encountering them for the first time. For each item, ask:

· Can I tell what this is within five seconds? (If not, the label needs work.)
· Can I tell why it's included without searching the narrative? (If not, the annotation needs work.)
· Can I find the corresponding claim in the narrative? (If not, the cross-reference needs to be more specific.)
· Does this item add something the narrative alone does not convey? (If not, reconsider whether it is needed.)

You may also find it helpful to review your dossier in the other direction: for each major claim in your narrative, confirm that there is at least one appendix item that supports it. Claims without supporting evidence are assertions; claims supported by clearly labelled and cross-referenced materials form a more persuasive argument.



[bookmark: _Toc231993304]Part 3: Refining Your Teaching Dossier: Clarity, Coherence, and Continuity

[bookmark: _Toc231993305]3.1 Part 3 Overview

[bookmark: _Toc231993306]Introduction

Part 2 was primarily a generative phase: you developed content, assembled materials, and made decisions about what to include in each component of your teaching dossier.

Part 3 shifts to a more evaluative phase. Here, you step back to assess how effectively your dossier communicates your teaching, reading your work from a reviewer's perspective. This involves identifying gaps or inconsistencies and revising for clarity, coherence, and impact.

This shift requires a different kind of attention. When drafting, you are often focused on individual components—interpreting evidence, articulating ideas, and building content piece by piece. When refining, you need to consider how the dossier reads as a whole. Does it present a clear and consistent account of your teaching? Do the components connect in meaningful ways? Can a reader easily follow your narrative?

A common challenge at this stage is not missing content, but missing coherence. The evidence may be present, but the connections between ideas are not yet fully visible. Values may be stated in one component but not clearly reflected in teaching practices elsewhere. Professional development activities may be listed without showing how they shaped your teaching. These are normal and expected outcomes of a multi-stage writing process.

This part of the guide offers practical strategies to improve clarity, coherence, and organization, helping you strengthen, present, and sustain your teaching dossier as a clear, coherent, and evolving representation of your teaching practice.






By the end of Part 3, you will be able to:
· Strengthen the coherence and narrative of your teaching dossier
· Present your dossier in a clear, organized, and accessible format
· Recognize and address common pitfalls that can weaken the clarity of your teaching narrative
· Establish sustainable practices for maintaining and updating your dossier over time


[bookmark: _Toc231993307]Sections in Part 3

Part 3 consists of six sections. Use the "Next" and "Previous" buttons at the bottom of the page to navigate through the content.

The first four sections focus on refining and preparing your dossier:

· 3.1 Part 3 Overview (you are here)
· 3.2 Strengthening the Coherence and Narrative of Your Teaching Dossier
· 3.3 Formatting and Presenting Your Teaching Dossier
· 3.4 Maintaining and Updating Your Teaching Dossier

The final two sections provide resources you can consult as needed:

· 3.5 References and Additional Resources
· 3.6 Beyond the Teaching Dossier Guide

Together, these sections move from refining the coherence of your teaching narrative, to presenting your dossier clearly and accessibly, and finally to maintaining it as an evolving record of your teaching practice.

[bookmark: _Toc231993308]⏸️ Pause for Reflection

Before moving into Part 3, take some time to reflect on the questions below. These are intended to help you identify priorities for revision as you refine your teaching dossier. You may find it helpful to write down your responses, even in point form, as they can guide your work in Sections 3.2 through 3.4.

On coherence (preparing for Section 3.2): Read the opening paragraph of your Statement of Teaching Philosophy, and then read the closing paragraph of your Evidence of Teaching Effectiveness, without revisiting the components in between.

· Do these passages feel aligned in terms of voice, focus, and commitments?
· What connections are clear?
· Where does the coherence break down, if at all?

On the reader's experience (preparing for Section 3.3): Imagine a reviewer from outside your department reading your dossier with limited time.

· Where might they slow down, become confused, or need to search for information?
· Where might they skim or skip?
· What key points would they need to infer rather than see clearly stated?

On sustainability (preparing for Section 3.4): Consider what will happen to your dossier after it is submitted.

· How might you continue to update or maintain this document over time?
· What is one small, realistic practice you could adopt in the next teaching term that would make future revisions easier?

Final reflection (bringing it all together)

· What do you want colleagues or reviewers to remember most about your teaching after reading your dossier?
· Where in your current draft is that message most clearly visible—and where might it need to be made more explicit?



[bookmark: _Toc231993309]3.2 Strengthening the Coherence and Narrative of Your Teaching Dossier

Key takeaways:
· Refine your dossier as a coherent narrative, ensuring your teaching values and commitments are visible across all sections.
· Strengthen alignment between your values, practices, and impacts so reviewers can follow your teaching story without inferring connections.
· Interpret your evidence clearly—explain what it shows, why it matters, and how it connects to your teaching.
· Seek constructive feedback to identify gaps, inconsistencies, or unclear connections that you may not see on your own.

[bookmark: _Toc231993310]Refining the Coherence of Your Teaching Dossier

Once you have drafted the core components of your teaching dossier, the next step is to refine how your teaching story is communicated. An effective dossier is not only accurate and complete—it is coherent, readable, and reflective.

Scholarship on teaching dossiers (e.g., Seldin et al., 2010; Taylor Institute, 2021; Grimwood & McHanwell, 2024) consistently emphasizes the importance of a clear narrative, selective evidence, and alignment between teaching values and practices. This section outlines strategies for strengthening the flow and clarity of your dossier while avoiding common challenges that can diminish its overall impact.


[bookmark: _Toc231993311]Ensuring Consistency and a Connected Teaching Story

A strong dossier presents a unified picture of you as an educator. As you review your materials, consider the following strategies. Reviewers should be able to recognize your core teaching commitments across sections without having to infer connections.

· Return to your core values: Strong dossiers communicate a clear set of guiding values and demonstrate how those values shape instructional decisions. Reviewers should be able to understand what matters to you as an educator through the way you describe your teaching.
· Maintain a consistent voice and tone: Teaching dossiers are often assembled over time and individual components may vary in style or level of detail. A cohesive narrative reads as if it were written with one intentional voice, even when it includes multiple types of documents.
· Develop a recognizable teaching identity: Effective dossiers feel integrated. Reviewers should be able to open the document at almost any point and still recognize the same values, practices, and impacts that characterize your teaching.

Strategy to Try: Using Values as a Lens

Identify two or three core values from your teaching philosophy and use them as a lens to review your dossier.

As you read each component, ask:

· Where does this value appear here?
· Is it clearly stated, implied, or absent?
· Does this component reflect the same commitments as my teaching philosophy, or does it read as disconnected?

For example, if you identify student autonomy as a core value, you might look for where this appears beyond your teaching philosophy: Do your course descriptions include opportunities for student choice? Does your evidence reflect student experiences of ownership or agency?

You can also scan key components of your dossier with this lens:

· Statement of Teaching Philosophy: Are your core values clearly stated and usable as a through-line?
· Teaching Responsibilities: Do your course descriptions reflect those values, or read as neutral lists?
· Evidence of Effectiveness: Does your evidence support your stated values, or simply document activity?
· Educational Leadership and/or Achievement: Do your leadership contributions reflect the same commitments described in your teaching, or do they read as a separate category?
· Pedagogical Professional Development: Does this component show learning and change, or just participation?
· Appendices: Does each item connect to a specific claim in your narrative, or is it included simply because it exists?

If a value is prominent in one component but disappears elsewhere, this signals a coherence gap and a clear opportunity for revision.


[bookmark: _Toc231993312]Aligning Values, Practices, and Impacts

Alignment is one of the most widely emphasized principles in the literature on teaching dossiers (e.g., Seldin et al., 2010; Grimwood & McHanwell, 2024). A strong dossier clearly connects:

· What you value as an educator
· What you do in your teaching practice
· What impacts or outcomes arise for students, courses, or programs

This alignment strengthens your narrative by showing the reasoning behind your teaching approaches and illustrating how your work contributes to student learning in your specific context. It also helps readers follow the thread of your teaching story without needing to infer connections between sections.

[image: Interconnected links showing the connection between values, practices, and impacts in a teaching dossier.]

Caption: A strong teaching dossier connects your values (what you prioritize in teaching), your practices (what you do), and your impacts on student learning.



Strategy to Try: Testing Alignment

If you developed your dossier using the Values–Practices–Impacts framework, the key question at the revision stage is not whether you understand the framework, but whether your draft demonstrates alignment or simply asserts it.

· Asserting alignment (weak): "I believe that active learning improves student engagement, and I use a variety of active learning strategies in my courses to support student success."
· Demonstrating alignment (strong): "My commitment to active learning shapes how I design contact time in large courses. In POL340 (n=180), I replaced a weekly lecture with structured problem-based sessions in which student teams analyze policy cases. Student feedback (Appendix B2) suggests this shift increased perceived relevance of the material."

The difference is not in length, but in specificity and alignment. The stronger version names the value, clearly describes the practice, and links it to evidence that a reviewer can evaluate.


[bookmark: _Toc231993313]Interpreting and Framing Your Evidence

A hallmark of a strong dossier is the thoughtful interpretation of evidence. Rather than presenting documents or examples on their own, provide a brief interpretation that helps readers understand:

· What the evidence is
· Why it is included
· What it demonstrates about your teaching values or practices

The Taylor Institute (2021) encourages instructors to develop dossiers that are interpretive rather than archival. Evidence should support your narrative—not replace it. A few sentences of context can clarify the purpose of an appendix item and help readers appreciate its significance without requiring lengthy explanation.



Strategy to Try: Interpreting Your Evidence

As you revise your dossier, read every passage where you reference evidence and ask: Am I interpreting this, or just pointing to it?

· Pointing to evidence: "Course evaluations were positive. Refer to Appendix B1."
· Interpreting evidence: "Over the past three years, student ratings have trended upward, a change I attribute in part to revisions to assessment design. Open-ended responses also highlight increased clarity in grading criteria. Appendix B1 contains the full evaluation summary."

The difference is not in length but in interpretation. The stronger version identifies what matters in the data, connects it to a specific teaching decision, and positions the appendix as supporting evidence.

Common challenges to watch for:

· Under-interpretation: Evidence is referenced without explaining what it shows or why it matters. Add at least one sentence that draws a clear conclusion before directing the reader to the appendix.
· Over-interpretation: Claims go beyond what the evidence can support. Match the strength of your language to what your evidence demonstrates (e.g., "students responded positively" rather than claims about improved learning without supporting evidence).


[bookmark: _Toc231993314]Common Pitfalls

As you refine your dossier, be mindful of issues that commonly weaken its clarity and coherence:

	Pitfall
	What it looks like and how to address it

	Listing without interpretation
	Long inventories of strategies can obscure your teaching story. For example, "I use think-pair-share, case studies, peer review…" A stronger approach is to select one or two strategies and explain what they accomplish for student learning and how they reflect your teaching values.

	Relying on a single source of evidence
	Overreliance on one form of evidence—especially course evaluations—can limit how your teaching is understood. Include a range of evidence (e.g., student feedback, peer observations, self-reflection) to provide a fuller picture.

	Repeating evidence within the narrative
	Reproducing evidence in the main text can interrupt flow. Instead, interpret the evidence in your narrative and direct readers to appendices (e.g., "Refer to Appendix C1") for supporting details.

	Relying on overly general statements
	Statements such as "I value student engagement" are too broad on their own. Pair general claims with brief, concrete examples that show how those values shape your teaching.

	Avoiding first person to appear modest
	Passive phrasing (e.g., "the course was redesigned") can obscure your role. Use first person where appropriate to clearly communicate your decisions and intentions as an educator.

	Treating the teaching philosophy as sealed off
	If your stated values are not reflected across other components, your dossier will feel disconnected. Revisit your teaching philosophy and ensure its commitments are visible in your practices and evidence.

	Inconsistent organization or structure
	Abrupt shifts in tone or focus can make your dossier difficult to follow. Review the document as a whole to ensure each component contributes to a clear and coherent teaching story.

	Including outdated or excessive documentation
	Too much or outdated material can dilute your message. Be selective and include only materials that directly support your teaching narrative.




[bookmark: _Toc231993315]Inviting Constructive Feedback

Colleagues, mentors, or educational developers can provide valuable insight into the coherence of your dossier. External readers may identify gaps, unclear connections, or areas that could benefit from additional explanation. Their feedback can help ensure your dossier clearly communicates your teaching values, practices, and impacts to reviewers who may not be familiar with your teaching context.

Seeking feedback from others is one of the most effective ways to strengthen your dossier. It is also often underused. As the author, you are too familiar with your own writing to read it as a reviewer would. An external reader brings a fresh perspective and can identify issues that are difficult to see on your own.

Who to Ask

Different readers can offer different kinds of feedback:

· A colleague in your field can assess whether your disciplinary context and teaching decisions are clear and meaningful within your area.
· A colleague outside your field can help you gauge how accessible and persuasive your dossier is to non-specialist reviewers.
· An educational developer can provide feedback on dossier conventions, narrative strength, and alignment. At U of T, teaching and learning centres offer individual consultations to support dossier development at all stages.

How to Guide Your Reader

Specific questions will lead to more useful feedback than general impressions. You might ask your reader:

· What do you understand to be my core teaching commitments after reading my teaching philosophy? Do these remain clear across the dossier?
· Were there any sections where you had to work to understand why something was included or what it was intended to show?
· Where do I make claims without providing sufficient evidence or concrete examples?
· Were there moments where the tone or voice shifted noticeably?

How to Use Feedback

Not all feedback requires the same response. Give more weight to feedback when:

· Multiple readers identify the same issue
· A reader's response reveals a misunderstanding that can be clarified
· A reader identifies a gap between your claims and your evidence

Be more cautious with feedback that reflects stylistic preferences or expectations that do not align with your goals. The aim is not to satisfy every reader, but to ensure your dossier is clear, coherent, and credible.


[bookmark: _Toc231993316]A Final Step in Refining Your Dossier

As you refine the narrative quality of your dossier, consider how formatting, layout, and document organization also contribute to clarity. Even a strong narrative can lose impact if the dossier is difficult for reviewers to navigate.

The next section focuses on formatting and presentation strategies that support readability and help your dossier communicate effectively.


[bookmark: _Toc231993317]⏸️ Pause for Reflection

Before moving to Section 3.3, take a few minutes to work through the questions below. You may find it helpful to mark up your draft directly as you go.

· Through-line: Identify the most important value or commitment in your teaching philosophy. Where does it appear (explicitly or implicitly) across your other components? If any section does not clearly connect to it, mark it for revision.
· Alignment: Identify two or three key claims you want reviewers to remember. For each, locate the evidence or example that supports it. If a claim is not clearly supported, note what evidence is needed and where it might come from.
· Voice: Compare the opening of your teaching philosophy and your evidence components. Do they read as if written in a consistent voice and register? If not, which version reflects your intended voice, and how might you revise the other?
· Feedback: Have you asked someone to review your dossier? If not, who would be most helpful, and what is one specific question you would want them to answer?




[bookmark: _Toc231993318]3.3 Formatting and Presenting Your Teaching Dossier

Key takeaways:
· Design your dossier for readability and navigation: reviewers should be able to quickly locate and understand key information.
· Use clear structure and consistent formatting (headings, spacing, visual hierarchy) to guide readers through your teaching narrative.
· Choose formats intentionally—use prose for interpretation and tables or lists for structured information, without overusing them.
· Ensure your dossier is accessible and usable in digital form, with working links, clear labelling, and readable formatting across devices.

[bookmark: _Toc231993319]Designing a Clear and Accessible Dossier

Clear, consistent formatting enhances the readability of your dossier and helps reviewers follow your teaching story more easily. Seldin et al. (2010) emphasize that structure and presentation are essential components of a professional dossier, not an afterthought. Similarly, the Taylor Institute (2021) highlights that effective dossiers are both interpretive and reader-friendly, with deliberate choices around layout, sequencing, and accessibility.

Section 3.2 focused on the argument your dossier makes: how your values, practices, and evidence are aligned. This section focuses on how your dossier is experienced—whether a reviewer can navigate it easily, read it without unnecessary effort, and locate key information without searching.

This section offers practical strategies for organizing, formatting, and presenting your dossier to support clarity, continuity, and ease of navigation.


[bookmark: _Toc231993320]Building a Logical and Navigable Structure

A well-organized dossier helps reviewers engage with your teaching story by showing how each component contributes to your overall narrative. Consider:

· Using a logical sequence: Many dossiers move from statement of teaching philosophy → teaching responsibilities → evidence of teaching effectiveness → educational leadership and/or achievement → pedagogical professional development → appendices (this reflects the component structure used in Part 2 of this guide). This sequence is widely used in Canadian contexts (e.g., CAUT, 2018; Taylor Institute, 2021), but it is not prescriptive. Divisional or departmental guidelines may call for a different order. Any departure should be deliberate and support your overall teaching story.
· Using headings and subheadings intentionally: Clear, consistent headings improve readability and support navigation. A consistent heading hierarchy (e.g., Heading 1, Heading 2) helps structure your document, enables automatic table-of-contents generation, and allows readers to understand the organization of your dossier at a glance.
· Balancing section lengths: No single section should dominate. Proportional sections help maintain clarity and cohesion across your dossier.


[bookmark: _Toc231993321]Using Formatting to Support Readability

Formatting choices should guide readers smoothly through your dossier and support your narrative without drawing attention to themselves. Consider:

· Use consistent fonts, spacing, and margins to create a clear, cohesive appearance
· Establish a clear visual hierarchy using headings, bold text, and spacing to show relationships between sections
· Use page numbers throughout to support navigation in both printed and digital formats
· Use manageable paragraph lengths and sufficient whitespace to support readability and reduce cognitive load

Formatting also involves choosing the right structure for your content:

· Use prose for narrative and interpretation: Prose is best suited for reflective and interpretive sections (e.g., teaching philosophy, evidence interpretation), where you are explaining reasoning and making connections.
· Use bullet points for parallel items: Bullet points work well for lists where items are equivalent and do not require extended explanation. Overuse in narrative sections can make a dossier feel fragmented or overly list-based.
· Use tables selectively: Tables are useful for structured or comparative information (e.g., summaries of courses or evidence), but should be used sparingly in narrative sections.


[bookmark: _Toc231993322]Designing for Accessibility and Inclusive Reading

Accessible document design helps ensure that your dossier can be read and understood by a wide range of readers. Consider the following:

· Use plain, direct language and define specialized terms where needed
· Use meaningful hyperlink text (e.g., "Appendix B1: Mid-course Feedback Summary") rather than "click here"
· Include alt text or brief explanations for images, figures, and examples
· Provide titles and captions for tables and figures to clarify their relevance
· Avoid relying on colour alone to convey meaning in tables, charts, or figures
· Use Word's built-in Accessibility Checker to identify and address issues related to headings, colour contrast, and missing alternative text

Refer to CTSI's UDL Express: SLIDE into Document Accessibility resources for practical strategies to make your teaching dossier more accessible and user-friendly. You may also wish to review the accessible communication materials and training sessions offered by the Accessibility for Ontarians with Disabilities Act (AODA) Office.


[bookmark: _Toc231993323]Organizing and Referencing Appendices

Appendices should be organized so that readers can easily locate supporting materials referenced in the dossier. Clear labelling and navigation help reviewers move between the narrative and the evidence it references.

· Provide a list of appendices at the beginning or end of the dossier to support navigation
· Label appendices consistently using a simple system (e.g., Appendix A1, A2; B1, B2)
· Refer to appendices concisely in the narrative (e.g., "Refer to Appendix C2: Peer Observation Summary")
· Use brief framing sentences in the narrative to explain why an appendix item is included

These practices allow the narrative to remain concise while enabling reviewers to access supporting materials as needed.


[bookmark: _Toc231993324]Attending to Digital Presentation

When dossiers are submitted digitally, accessibility and usability become essential to effective communication.

U of T Note: Check divisional expectations for file format, document length, and whether OneDrive or other digital links are permitted or required. Some divisions allow instructors to link to supplementary materials (e.g., sample rubrics, videos, interactive media) via OneDrive, SharePoint, or departmental servers. Confirm divisional practices before including digital links.

· Ensure internal links and bookmarks function correctly so readers can navigate the file with ease
· Avoid formats requiring specialized software to open samples or evidence
· Preview your dossier on multiple devices (desktop, laptop, tablet) to confirm that formatting remains stable

Tip: Check your PDF Before Submitting

After exporting your document to PDF, review it from beginning to end. Formatting can shift during export. Check that:

· Page numbers and table of contents align
· Tables and images display correctly
· Hyperlinks and bookmarks function as expected


[bookmark: _Toc231993325]Teaching Dossier Review Checklist

This checklist synthesizes guidance from CAUT (2018), Seldin et al. (2010), Taylor Institute (2021), Barbeau & Cornejo Happel (2023), and Grimwood & McHanwell (2024). Use it as a review tool before finalizing your dossier.

Work through the checklist with your dossier open. For each item:

· Check it (complete)
· Flag it (needs attention)
· Mark it N/A (not applicable in your context)

Use the editable Word version to check items, record notes, and adapt the prompts to suit your context. The document can also be shared with a colleague or mentor to support structured feedback.

Structure and Organization
· The dossier follows a logical and clearly labelled structure.
· A table of contents is included (generated using headings where possible).
· Headings and subheadings are used consistently and descriptively.
· Sections are balanced in length and appropriate to U of T divisional and departmental guidance.
· Major components of the dossier are present, as appropriate.
· A list of appendices is included.

Narrative and Alignment
· The narrative is reflective, clearly written, and consistent in tone.
· Values, practices, and impacts are explicitly aligned across components.
· The narrative interprets and refers to supporting evidence; the full evidence is included in the appendices.
· Multiple sources of evidence are used (e.g., student, peer, self-reflective evidence).

Appendices
· Appendix items are clearly labelled (A1, A2, B1, B2…).
· Items are relevant, selective, and contextualized.
· Evidence represents multiple perspectives and types of data.
· Sensitive or identifying information is anonymized.
· Digital files or media (if permitted) are accessible to readers.

Formatting, Readability, and Accessibility
· Fonts, spacing, and margins are consistent throughout.
· Visual hierarchy (headings, bolding, spacing) is clear and consistent.
· Hyperlinks use meaningful, descriptive text.
· Images, tables, and figures include alternative text, titles, and brief explanatory captions.
· Colour is not used as the only means of conveying information.
· Word's Accessibility Checker has been used to identify and resolve issues.
· Page numbers appear on all pages.
· The overall document is easy to skim and navigate.

Digital Presentation
· File type and submission format follow divisional guidelines.
· Internal links and bookmarks function correctly.
· External links (e.g., OneDrive, SharePoint) are permitted and accessible.
· The dossier displays correctly across devices and screen sizes.

Final Submission Check
· I have confirmed my division's required dossier components.
· I have confirmed file format, naming conventions, and submission method.
· I have confirmed page or word limits.
· I have asked at least one external reader to review a draft.
· I have reviewed the final PDF version.
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Key takeaways:
· Treat your dossier as a living document—update it regularly so it reflects your current teaching values, practices, and impacts.
· Maintain your dossier through small, ongoing actions: collect, review, and revise rather than waiting for major deadlines.
· Capture insights as they happen—use brief reflections and simple collection systems to document changes and evidence over time.
· Periodically review your dossier to ensure continued alignment between your values, practices, and impacts as your teaching evolves.

[bookmark: _Toc231993327]Sustaining Your Teaching Dossier Over Time

A teaching dossier is most valuable when it evolves alongside your teaching. Rather than a static document created only for specific moments, such as promotion or award applications, a dossier functions as an ongoing record of your teaching values, practices, and impacts. Treating your dossier as a developmental tool, something to build, revisit, and refine over time, helps ensure it remains accurate and meaningful.

Many instructors assemble a dossier under time pressure, set it aside after submission, and return to it only when the next deadline approaches. This cycle is common, but it can make the process more time-consuming and less reflective.

Maintaining your dossier through small, regular updates helps reduce the need for major revisions and supports a more accurate and continuous account of your teaching.


[bookmark: _Toc231993328]Viewing the Dossier as a Living Document

Your dossier should reflect the evolving story of your teaching. As responsibilities shift, courses change, and your pedagogical thinking develops, periodic updates help maintain coherence and accuracy.

Consider revisiting your dossier:

· At the end of each academic year or major teaching cycle
· After teaching a new or redesigned course
· When you develop new assessments, learning activities, or instructional materials
· Following significant professional learning experiences
· When you receive new forms of feedback or evidence of student learning

Maintaining a dossier over time involves different kinds of work at different moments:

Collect
Capture materials, brief observations, and evidence as they arise. This is low-effort and ongoing (for example, saving a student comment or noting a teaching adjustment).

Review
Revisit your dossier periodically to assess what should be updated, added, or removed. This typically happens once or twice a year.

Revise
Make more substantial updates to narrative sections and organization when preparing for a specific purpose, such as a promotion or award application.

Keeping these activities distinct can make dossier maintenance more manageable. Not every update requires a full revision. Updating the dossier incrementally reduces the need for extensive revisions later and helps maintain a clear and continuous narrative of your teaching development.


[bookmark: _Toc231993329]Integrating New Evidence and Reflections

Teaching dossiers are often easiest to maintain when they are built gradually. Consider incorporating small, regular updates as your teaching evolves. For example, you might:

· Add examples of new teaching materials, assignments, or assessment tools
· Update your Statement of Teaching Philosophy periodically to reflect shifts in values or practice
· Record short reflections on what you tried, what changed, and what you learned
· Incorporate diverse forms of evidence such as peer observations, mid-course feedback, or program-level contributions

One of the main challenges in maintaining a dossier is remembering details over time. Teaching decisions, student responses, and instructional adjustments are most meaningful when captured close to when they occur.

A useful approach is to develop a micro-reflection habit: writing a short, informal note after a significant teaching experience. The goal is not polished writing, but capturing key insights while they are still fresh. You might use a simple structure such as:

· What did I try or change, and why?
· What happened as a result?
· What would I keep, change, or explore further?

These brief reflections can later be developed into stronger examples, evidence, and narrative elements within your dossier.
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Many instructors find it helpful to maintain simple systems for collecting meaningful teaching experiences throughout the year. The goal is not to create a complex archive, but to capture useful materials and reflections while they are fresh.

Three common approaches include:

· Teaching log: A brief, ongoing record (in a document, spreadsheet, or notes app) where you track observations about your teaching practice. Entries might include:
· Teaching activities or innovations you implemented
· Brief notes on what worked well and what you might adjust
· Observations about student learning or engagement
· Examples of mentorship, supervision, or leadership
· Feedback from students, peers, or collaborators
· Professional development experiences and how you applied them
· "Smile file": A folder (digital or physical) where you collect positive feedback or memorable teaching moments, such as emails from students, thank-you notes, or comments that highlight the impact of your work.
· Dossier materials folder: A simple digital folder (e.g., in OneDrive) where you save artifacts as they arise. You might organize it using folders aligned with dossier components (e.g., Statement of Teaching Philosophy, Evidence of Teaching Effectiveness, Educational Leadership and/or Achievement) to make later integration easier.

These approaches can be used together or separately. What matters most is having a simple, sustainable way to capture materials over time.


[bookmark: _Toc231993331]Ethical and Practical Considerations When Collecting Evidence

Note: This section builds on earlier guidance in Part 2, particularly Section 2.7, which focuses on selecting and presenting materials when assembling your dossier. Here, the emphasis is on how to collect materials ethically over time.

When gathering materials for future dossier updates, it is important to follow good ethical and privacy practices.

· Request permission before storing or using identifiable student work or feedback
· Remove personal identifiers unless explicit consent is granted
· Store materials securely (e.g., in password-protected digital folders)
· Be transparent about how collected materials may be used in teaching documentation
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As your teaching develops, it is helpful to periodically review whether your dossier continues to reflect the alignment among:

· Your values (what you believe about teaching and learning)
· Your practices (what you do in your teaching)
· Your impacts (the changes or developments that arise from your work)

Maintaining this alignment—highlighted in Seldin et al. (2010) and Grimwood & McHanwell (2024)—helps ensure that your dossier remains coherent and authentic as your teaching evolves.

One way to support this is through a brief annual review of your dossier. With your dossier open, you might ask:

· Does my teaching philosophy still reflect what I believe, or have my values shifted?
· Do my teaching responsibilities accurately represent my current teaching context?
· Is my evidence up to date and clearly connected to my teaching practices?
· Are recent contributions or learning experiences reflected in my dossier?

Use your responses to identify areas that need updating. These notes can guide targeted revisions and help maintain alignment over time.
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A regularly updated dossier can also support broader professional growth. Reflective documentation helps instructors identify patterns, recognize accomplishments, and plan future development.

An evolving dossier does something that other professional documents cannot: while a CV documents what you have done, a teaching dossier documents how you have grown as an educator—what you tried, what you learned, what you changed, and why.

An evolving dossier can help you:

· Guide conversations with mentors or colleagues
· Prepare for teaching awards or grant applications
· Identify goals for future teaching cycles
· Contribute to curriculum conversations with concrete examples from your teaching experience

Maintaining a teaching dossier becomes part of sustaining reflective and intentional teaching practice.


[bookmark: _Toc231993334]⏸️ Pause for Reflection

Maintaining your dossier is less about record-keeping and more about capturing your growth over time. Regular updates support clarity, continuity, and coherence, helping the dossier remain a meaningful representation of your teaching journey.

As you complete this guide, consider identifying a few specific practices that will support your ongoing work:

· One collection habit: Which approach will you use to capture teaching experiences or evidence as they arise?
· One review moment: When will you next revisit your dossier to assess whether it still reflects your current teaching?
· One person: Who could serve as a thinking partner for your dossier, someone you might share a section with or seek feedback from?
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This section brings together key references, practical tools, and institutional supports to assist you as you develop, refine, and maintain your teaching dossier. These resources reflect scholarship on documenting teaching and interpreting evidence, as well as supports available at U of T for reflection, consultation, and ongoing professional growth.
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The references below include key scholarship that informs the approaches to teaching dossiers, statements of teaching philosophy, and evidence of teaching effectiveness discussed throughout this guide.

· Angelo, T. A., & Cross, K. P. (1993). Classroom assessment techniques: A handbook for college teachers (2nd ed.). Jossey-Bass.
· Barbeau, L., & Cornejo Happel, C. (2023). Critical teaching behaviors: Defining, documenting, and discussing good teaching. Stylus Publishing.
· Canadian Association of University Teachers. (2018). Teaching dossier.
· Grimwood, M., & McHanwell, S. (2024). Evidencing teaching achievements in higher education. Critical Publishing.
· Korpan, C. (2025). Me-search research: The use of a self-study methodological approach to teaching documentation. In A. Deliman et al., Documenting teaching excellence: Promoting the university's vital mission. Utah State University.
· Pratt, D. D., & Collins, J. B. (2020). Teaching perspectives inventory.
· Schönwetter, D., Sokal, L., Friesen, M. & Taylor, L. (2002). Teaching philosophies reconsidered: A conceptual model for the development and evaluation of teaching philosophy statements. International Journal for Academic Development, 7(1), 83–97.
· Seldin, P., Miller, J. E., & Seldin, C. A. (2010). The teaching portfolio: A practical guide to improved performance and promotion/tenure decisions (4th ed.). Jossey-Bass.
· Taylor Institute for Teaching and Learning. (2021). Teaching philosophies and teaching dossiers guide: Including leadership, supervision, mentorship, and EDI.




[bookmark: _Toc231993337]U of T Resources and Services

The resources below include teaching tools, consultation services, policies, and accessibility supports available across U of T. Many of these resources are referenced throughout this guide and are gathered here for convenient access, alongside additional resources that may support your teaching dossier development.

Policies and Institutional Documents
· University Privacy Office
· U of T Academic Administrative Procedures Manual: Divisional Teaching Evaluation Guidelines
· U of T Academic Administrative Procedures Manual: Relevant Policies for Appointed Faculty
· U of T Policy and Procedures on Academic Appointments (PPAA)
· U of T Policy and Procedures Governing Promotions (PPP)
· U of T Policy and Procedures Governing Promotions in the Teaching Stream (PPPTS)
· U of T Provostial Guidelines for Developing Written Assessments of Effectiveness of Teaching in Promotion and Tenure Decisions

Accessibility and Inclusion
· U of T AODA Office
· U of T Materials for Accessible Communication
· CTSI Teaching with Universal Design for Learning at U of T
· CTSI UDL Express: SLIDE into Document Accessibility

Guides and Tools
· CTSI A Step-by-Step Guide to Reviewing Course Evaluations
· CTSI Course Evaluation Summary Sheet Template xlsx
· Step-by-Step Instructions PDF
· Step-by-Step Instructions Video (5:01, select "CC" for closed captions)
· CTSI Gathering Formative Feedback with Mid-Course Evaluations PDF
· CTSI Peer Observation of Teaching: Effective Practices PDF
· CTSI Teaching Dossier Review Checklist docx 
· CTSI Teaching Observation Guide
· TATP Developing Your Teaching Dossier Series

Consultation and Support Services
· CTSI Quercus Course Review Service
· CTSI Reflecting on Your Teaching at U of T
· CTSI Teaching Dossier Consultation
· CTSI Teaching Observation Service
· UTM Robert Gillespie Academic Skills Centre
· UTSC Centre for Teaching and Learning




[bookmark: _Toc231993338]3.6 Beyond the Teaching Dossier Guide

[bookmark: _Toc231993339]Continuing Your Teaching Development

Developing a teaching dossier is one step in an ongoing process of reflecting on, documenting, and strengthening your teaching practice. Throughout this guide, you have explored how teaching dossiers can help articulate the connections between your teaching values, practices, and impacts. As you gain new experiences, respond to student learning, and refine your instructional approaches, your dossier can evolve alongside your teaching.

Teaching is an ongoing, reflective, and collaborative practice. Revisiting your dossier periodically can help you notice patterns in your teaching, document meaningful changes, and clarify how your instructional choices shape student learning. Conversations with colleagues, mentors, and educational developers can also provide valuable perspectives as you continue to develop your teaching.

[bookmark: _Toc231993340]Teaching Dossier Guide Feedback

We welcome your feedback about this resource. Your input helps us improve the guide and shape future programming related to teaching dossiers and reflective teaching practice.

This brief survey takes approximately 5–7 minutes. Your name and email address will not be recorded. Contact q.help@utoronto.ca for technical assistance or accommodation requests related to this resource.

Start the Teaching Dossier Guide Feedback Survey


[bookmark: _Toc231993341]Supports and Resources

The Centre for Teaching Support & Innovation (CTSI) and U of T teaching support offices offer various services and expertise to support your teaching practice. You may wish to book a consultation, explore workshops, or connect with colleagues through teaching and learning programming. Explore the links below to identify opportunities for further support, professional learning, and collaboration in teaching and learning.

Useful Links
· CTSI Consultations
· Teaching Feedback Services
· Course Evaluations
· Educational Technology
· Resource Library
· Scholarship of Teaching and Learning (SoTL) Support
· Teaching Award Support
· Teaching with GenAI at U of T
· Teaching with UDL at U of T

Programming Series
· U of T Teaching and Learning Calendar
· CTSI Workshops and Programs
· CTSI Self-Paced Learning
· Course Design Institute
· Peer-to-Peer (P2P) Faculty Mentoring for Teaching
· Reflecting on Your Teaching at U of T
· Teaching and Learning Symposium

U of T Teaching Support Offices
· Centre for Community Partnerships
· Centre for Faculty Development, Temerty Faculty of Medicine
· Centre for Teaching and Learning, UTSC
· Education Technology Office, Faculty of Applied Science & Engineering
· Institute for the Study of University Pedagogy, UTM
· Robert Gillespie Academic Skills Centre, UTM
· Teaching and Learning Office, Faculty of Arts & Science
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